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CHAPTER I

Introduction:
English Spreading at the Grassroots

Christiane Meierkord and Edgar W. Schneider

1 TIME TO MOVE ON

For centuries, and during the last few decades in particular, the English lan-
guage has spread vastly beyond its original areas of usage, as a second or foreign
language, having produced what are called world Englishes! (cf. Schneider 2007,
2011; Mesthrie and Bhatt 2008). While other languages such as Mandarin and
Spanish (‘super-central languages’ after de Swaan 2002) have also been found
to be spreading, they do so at more localised levels, that is in the sinophone
world and in the Americas. In fact, Sabaté i Dalmau (2014) writes of ‘everyone’s
Spanish’ and ‘transnational Spanish’, and for example Han (2013) observes the
use of Mandarin/Putonghua between Chinese and African traders. However,
English is said to have emerged as /e ‘hypercentral’ language (de Swaan 2002),
having more second language speakers than any other and, remarkably, substan-
tially more second and foreign language speakers than native speakers (Crystal
2008). It has become the dominant lingua franca for all kinds of international
transactions and communication settings (Meierkord 2012: 132—57), in diplo-
macy, the business world, the sciences and academic life, sports, the arts, and
also various leisure activities with international participation (such as scuba
diving; see Schneider 2013).

Typically, the spread of English as a second and foreign language has largely
been associated with and analysed as spoken by ‘educated’ elites in their respec-
tive societies. Established as a notion in the 1970s, by scholars such as Quirk
(1972), Kachru (1976) and Strevens (1977), the ‘educated speaker’ in countries
in Africa, Asia and on the Indian subcontinent used to be the focus of attention
from the early phases of World Englishes research onwards. S/he was held to
speak, for example, ‘[t]he standard variety of Indian English’ (Kachru 1976:
10), that is ‘Standard English dialect is spoken with a regional accent’ (Strevens
1977: 140) ranging on the top end of a ‘spectrum of kinds of English, which
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extends from those most like Pidgin to those most like standard English, with
imperceptible gradations the whole way along’ (Quirk 1972: 49; reflected also in
Mesthrie and Bhatt’s (2008: 1—10) notion of an ‘English Language Complex’).?
Unfortunately, these are not merely viewpoints that were held in the 1970s,
when, arguably, they may have been rooted in the realities that characterised
these times. Even recent textbooks and handbooks of World Englishes, and
also most publications in the leading journals that deal with world Englishes
or English as a lingua franca, predominantly report on the uses of English in
academia, business and administration. In fact, over the last decade very little
scholarly attention has been devoted to grassroots uses of English (see section 3
below).

Increasingly, however, we have been witnessing radically different contexts
and channels of the diffusion of English, outside the worlds of higher education,
academia, upper-class orientations, etc. English is rapidly gaining ground ‘at
the grassroots’, as we choose to call this process. English as a second (L.2) and
foreign (FL) language is also used by individuals from or in disadvantaged
backgrounds with often little or no access to formal education and in contexts
outside of international organisations, education and academia, and the busi-
ness world (Meierkord 2012: 147—53), often typically having been learned ‘in
direct interactions rather than through formal education’ (Schneider 2016a: 3).
However, these recent developments have not sufficiently been accounted for in
research into varieties of English, let alone in theorising and modelling English.
It is the increasing spread of English in such situations which is at the centre of
the present volume, the first one to explicitly focus on exactly the topic of World
Englishes at the grassroots and the processes involved, and with this thematic
focus it clearly breaks new ground, with important societal implications.

2 WORLD ENGLISHES AND THE GRASSROOTS:
A LOOK AT TERMINOLOGY

2.1 World Englishes: A Label and its Development

While the field of World Englishes research has been well-established for a
number of decades, ‘[t]he term “world Englishes” may be understood as having
both a narrower and wider application’ (Bolton 2013: 230). The former typically
refers to the paradigm established by Kachru and a number of scholars following
his line of thought and reasoning, as documented for example in Kachru (1982).
However, over time, the term has ‘been widely used to refer to localised forms
of English found throughout the world, particularly in the Caribbean, parts of
Africa, and many societies in Asia’ (Bolton 2013: 227). As Mesthrie and Bhatt
(2008: 3) explain, ‘British English is not generally studied within this paradigm’.
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One exception is Schneider (2011: 29), who uses the term broadly, as ‘denoting
all or any of the varieties spoken around the world, including British English,
and, of course, forms such as Nigerian, Malaysian, or New Zealand English’.
In fact, over the last decades, the scope of the term has grown considerably,
following the increasing spread of English around the world, particularly in
what Kachru called the Expanding Circle, to include Englishes used in countries
where English was not used as an L2 for intranational communication and often
had previously not made inroads into the linguistic ecology, such as Vietnam
(see section 3.2 below).

Discussions of developments within the Outer and Expanding Circle have
traditionally followed a variety-based approach, which typically employs geog-
raphy and nation states as a frame of reference in talking about world Englishes,
such as Indian English or English in Sweden (see Seargeant and Tagg 2011,
and Saraceni 2015: 125 ff. for critiques). However, more recent research has
questioned the validity of such clear-cut distinctions, highlighted the increasing
blurring of boundaries, and proposed a post-variety approach instead (Seargeant
and Tagg 2011; Edwards and Seargeant 2020). This line of thinking questions
the distinction between postcolonial and non-postcolonial varieties (Buschfeld
and Kautzsch 2017), focuses on mobility and what has been called a ‘trans-
super-poly-metro movement’ (Pennycook 2016; see also Bolander 2020), and
accommodates uses and users of English that cut across varieties, including uses
of English as a lingua franca, both in natural as well as virtual communication
contexts (see, for example, Meierkord 2012; Buschfeld et al. 2018; Mair 2020).

2.2 The Grassroots: A Fuzzy Notion

The notion of ‘grassroots (movements)’ has become quite popular in the recent
past in fields such as politics and the business world, though it has been trans-
ferred to linguistics only occasionally and marginally. The term itself has, over
the last few decades, been used in phrases such as grassroots movement or grass-
roots democracy, resulting in a general familiarity with it and a lay understanding
of it as referring to local people’s activities similar to the definition of grassroots
offered by the Merriam-Webster Dictionary (2020) as ‘the basic level of society
or of an organization especially as viewed in relation to higher or more central-
ised positions of power’, ‘the ordinary people in a society or organization’ and
‘the people who do not have a lot of money and power’.

In relation to varieties of English, the term grassroots emerged in linguis-
tics around the turn of the millennium. Khubchandani and Hosali (1999: 254)
referred to the mixed codes of Hinglish and Tamlish, which are both spoken in
India, and in which speakers mix English with Hindi and Tamil respectively, as
being examples of ‘grassroots English among those who spontaneously acquire
certain rudimentary characteristics of the language in plurilingual settings (and
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not through formal education)’ and ‘are in a position to handle rudimentary
tasks in English’ (1999: 255). Similarly, Schneider (2016a: 3) defines grassroots
Englishes (see 2.3) as Englishes acquired ‘in direct interactions rather than
through formal education’ by individuals of poor backgrounds and with little or
no access to formal education.

Besides this narrow use, others have used the term grassroots somewhat loosely
as ending where ‘elites’ begin (Blommaert 2008) and employ a broad under-
standing of grassroots emergence and diffusion. The term has been employed
to refer to ‘a wide variety of ‘non-elite forms’ (Blommaert 2008: 7, when talking
about grassroots literacy), or to uses of English beyond contexts of international
organisations, education, academia and the formal business world (Meierkord
2012, 20204).

Han (2013: 84) is equally vague when defining her notion of grassroots mul-
tilingualism as ‘the kind of multilingualism associated with globalization from
below, which is characterised by fluid forms, code-switching, and nonstandard
linguistic features as a result of uninstructed expansion of multilingual reper-
toires for localized purposes’. Somewhat differently, Erling et al. (2013) do not
explicitly define what they call ‘grassroots attitudes’, but say that these include
‘participants from different socio-economic backgrounds and those living in
both urban and rural areas’ (2013: 92). Lukac (2018: 5), in her discussion of
‘grassroots prescriptivism’, uses it to refer to bottom-up prescriptive practices
‘of language users from all social backgrounds’. Both, thus, do not restrict the
term to particular social classes.

What emerges from these explanations is the fact that the grassroots is fre-
quently constructed as a social or socio-economic category vis-a-vis the elite.
However, Trimbur (2020) explains that, although located at the edge of met-
ropolitan modernity, the grassroots are influenced by elite conventions, regis-
ters and genres. As a result, grassroots thus is a fuzzy notion without clear-cut
boundaries which would easily allow for individuals to be assigned to either of
the two groups. Neither is it clear where ‘poor backgrounds’ or ‘little access to
formal education’ end, nor do contexts outside of ‘international organisations,
education, academia, and the business world’ clearly exclude societal elites.
While socio-economic background, educational level and profession may be
factors that allow for an assignment of individuals to lower social classes, similar
to the methods employed in early sociolinguistics work, for example by Trudgill
(1974), these are not without problems. Neither does a certain level of educa-
tion assure a particular status in society, nor is wealth and high social status
necessarily associated with a high level of formal educational achievement.

As individual contributions to this volume, particularly Mohr, reveal, social
class membership, education and English proficiency are in no way clearly cor-
related. Also, an individual’s status may easily change throughout his or her life-
span, as Bohmann’s chapter on West African migrants and Wilson’s discussion
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of Syrian refugees indicate. Individuals who found themselves at the upper end
of society prior to migration may easily lose that status when migrating into
societies that do not acknowledge their educational achievements.

2.3 Histories of World Englishes at the Grassroots: Differences
and Similarities

While the earliest uses of English at the grassroots probably occurred in sporadic
contacts even before the beginnings of English colonisation, their spread mainly
followed the establishment of British colonies in what Kachru (1985) referred
to as the Outer Circle.® In the late sixteenth and early seventeenth centuries
this included West Africa and the Indian subcontinent, and later, starting in the
late eighteenth century, Southern Africa, the Far East and East Africa. Despite
the fact that the distinction between Outer and Expanding Circle has become
increasingly problematic (see section 2.1 above), the fact that English spread to
most Expanding Circle countries at a later stage and along different lines has
implications for the spread of English at the grassroots.

The countries which Kachru discusses as belonging to the Outer Circle,
that is those to which English was introduced as a result of English, and later
British, colonialism and where English functions as an 1.2, used in the domains
of administration, politics, education and the media, have often seen the intro-
duction of both non-standard and standard forms of English. Typically, the
British did not intend to Anglicise their colonies, and even then access to English
was recognised as a precious commodity (Brut-Griffler 2002). Instead, per-
petuating class divisions familiar from home, they allowed access to English via
a Western education to leading strata of the indigenous rulers in the colonies
only. A famous document in the history of education in India epitomises this
attitude, namely Macaulay’s ‘Minute’ of 1835, in which the author argued for
the formation of ‘a class who may be interpreters between us and the millions
whom we govern — a class of persons, Indians in blood and colour, but English
in taste, in opinion, in morals and in intellect’ (quoted from Kachru 1983: 22).
In the same vein, Lord Lugard’s ‘indirect rule’ policy, established first in the
early twentieth century in Nigeria (where Lugard was the governor) and later in
many other colonies of the Empire, called for administering the colonies through
a sandwiched indigenous power structure, where a local elite educated in the
English spirit would formally hold authority but ultimately act in the interest of
the British Crown (Brutt-Griffler 2002: 56—7). At the same time, non-standard
forms of English came with the settlers and military personnel, which served as
input to those grassroots speakers who were in contact with these L1 speakers as
slaves, servants and workers.

Towards independence, the British typically aimed to provide formal educa-
tion to larger parts of the population, often through the medium of English.
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However, mostly this involved school fees, restricting access to education and
thus to formal acquisition of English. Thus, the attitude expressed above con-
tinued in most of the young independent nations: access to English came with
access to higher education, and thus was available to wealthy and leading strata
of societies only.

To some extent and in some countries this pattern continues in the twenty-
first century. Today, the spread of English in the Outer Circle is crucially deter-
mined by the countries’ language policy and the availability of free education
to its citizens (see Meierkord this volume and 2020b). The introduction of the
United Nations’ Millennium Goals, one of which is the provision of free primary
education, has led to increased efforts by the individual member countries and
the United Nations, in many countries resulting in higher attendance rates in
schools. At the same time, the benefits of mother-tongue education have often,
and rightly so, resulted in a mother-tongue-based primary school curriculum,
restricting access and exposure to standard English once more (see however,
the case of Maldives, discussed in Meierkord 2018 and 2020a). Furthermore, in
many Outer Circle countries, there exists a sharp urban-rural divide, with rural
areas often seeing little English teaching and less skilled teachers (cf. Michieka
2009 for Kenya, Ssentanda 2016 for Uganda). Nevertheless, English has typically
developed into an /ntranational lingua franca in these countries (see Meierkord
2012), allowing for communication across citizens who very often speak L.1s that
are not mutually intelligible.

By contrast, in Expanding Circle countries, English was normally learnt
through formal instruction in schools in the past, initially by the offspring of
more affluent parents who were sent to schools that taught a foreign language,
often to ensure quality training for a profession in international trade. However,
many countries (for example Finland) did not historically teach English as a
foreign language in schools. The choice of language was often constrained by the
country’s major trading partners as, more often than not, the foreign language
was learnt to communicate with its .1 speakers. Also, foreign language teaching
was not usually offered to the masses, for whom it was not considered necessary.
Thus, the spread of English to the grassroots via formal instruction in school is
a very recent, twentieth-century development in the Expanding Circle. At the
same time, the political outcomes of World War II and the division of the world
into communist and non-communist led many countries to ban English teaching
(cf. Meierkord 2020a). However, very recently English has also been spreading
to the Maghreb, Central and South America, Central and East Asia, and the
Middle East.

Uses of English typically do not take place intranationally, across citizens of
these states, as opposed to what is the case in Outer Circle countries, but with
speakers from other countries. Initially, this involved individuals working in the
fields of academia, politics and international businesses, but today users include
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waiters, tour guides, taxi drivers and bar girls in Vietnam, staff at restaurants,
shops and hotels on Mallorca, Filipina nurses, domestic workers and traders in
the Gulf states (see, for example, Bamidele-Akhidenor, this volume). Crucially,
this is where, also at the grassroots, Outer and Expanding Circle contexts are
becoming increasingly similar, as all countries attract traders and tourists from
various parts of the world, resulting in new uses of English. Furthermore, citizens
of Outer Circle countries engage in work migration just as much as individuals in
the Expanding Circle. As a result, uses of English at the grassroots include cus-
tomers of Chinese traders in Botswana, Ugandan peasants and informal traders
dealing at local markets in the north of the country (see Isingoma, this volume)
and Filipina and Indonesian nannies working in Hong Kong and Singapore.
Another similarity concerns the link between social status, access to English
and tertiary education which exists even in countries in which English is a
foreign language (Kachru’s Expanding Circle). For instance, in China access to
universities is tied to successful scores in English tests of the gaokao, the nation-
wide university entrance examination (although its importance is being reduced
in recent reform steps; Rui 2014), and in Korea knowledge of English is a strong
class marker, driven by a zeal known as ‘English fever’ (Ridiger 2019: 26—7).

2.4 Englishes at the Grassroots and Grassroots Englishes

As a result of the sheer diversity of trajectories of the spread of English at the
grassroots, Englishes come in many different forms at the lower end of societies
as a result of how English has been acquired by grassroots users. As Meshtrie
and Bhatt (2008: 20) explain,

[w]hether speakers come up with a pidgin, EFL, ESL or ENL [or a jargon
or creole, cm] depends on factors such as the following: (a) the relative
number of speakers of the different languages, including the TL; (b) the
social relations between them; (c) the duration of the contact; and (d)
educational opportunities in the TT..

Given these factors, trade scenarios without large-scale settlements typically
gave rise to pidgins and jargons, while creoles developed from the involuntary
displacement of large segments of a population, mixing speakers of different
languages as in the case of the slave trade. When colonisation went beyond
trade and resulted in formal government and administration, and when formal
instruction in English was involved, foreign language, .2 or L1 varieties evolved
in the indigenous populations (cf. Mesthrie and Bhatt 2008: 20). Mufwene (2020:
114) submits that population structure is one crucial factor that determines the
emergence of these diverse new varieties of English, but that this interacts with
other ecological factors, notably periodisation, demographic proportion of the
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communities in contact, age differences in the communities, levels of education
but also typological differences between the languages in contact with English
in the process. Meierkord (2020a) describes the various ‘input’ Englishes that
have historically included non-standard L.t varieties, spoken by missionaries,
soldiers and farmers, among others, and standard varieties taught in schools, but
over time have come to include pidginised and creolised varieties that spread
via the media (cf. Mair 2013) but also through face-to-face interactions. She
documents that Englishes which can be observed at the grassroots are extremely
heterogeneous, covering various degrees of proximity to ‘standardness’ and
adherence to the grammatical rules of standard Englishes, but also including
simplification and transfer from the speakers’ L.1s. At the same time, the often-
multilingual repertoire of the speakers results in processes of translanguaging
and the development of hybrid Englishes (Schneider 2016b).

We therefore employ a broad understanding of emergence and diffusion of
English at the grassroots and propose the following defining criteria:

* Non-clite speakers: Speakers of ‘Englishes at the grassroots’ typically come
from or find themselves at the lower walks of life; they are not wealthy nor
powerful, nor are they members of the upper strata of local societies.

* Heterogeneity: The trajectories of English acquisition among speakers of
‘Englishes at the grassroots’, as well as their proficiency in English and the
structures that they use, differ considerably.

Located within this heterogenous array are what Schneider (2016a) calls ‘grass-
roots Englishes’, which in their prototypical form meet further defining criteria:

* Natural acquisition: Typically, ‘grassroots Englishes’ are acquired in natural
communication contexts, outside of contexts of higher or formal education,
by interacting with speakers whose performance is observed and copied. This
does not mean that speakers of ‘grassroots Englishes’ have not had any educa-
tion at all; and probably also not that they have never received any schooling
in/on English; but any school training they may have had before is likely to
have been poor in quality, delivered under difficult conditions, and did not
leave a strong enough imprint to make them fluent, efficient speakers.

o Instrumental motivation: Being able to communicate in English is a goal worth
striving for and worth investing some energy for grassroots learners, mostly
since knowledge of English opens doors to substantially better job and income
opportunities than otherwise. For instance, in tourism jobs as drivers, guides
or service staff in restaurants or hotels requires the ability to communicate at
least minimally and successfully with clients, while the lack of such an ability
implies the need to work as porters or manual support staff.

» Characteristic social settings: The growth of ‘grassroots Englishes’ is strong
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in developing countries, where one prerequisite, limited access to and poor
quality of schooling for the less affluent, appears most widely and characteris-
tically. The instrumental job motivation implies that it occurs most regularly
in mid- to low-level functions in service industries, in tourism, in trade, and
to some extent in business. Migration also often produces an urgent need to
acquire communicative abilities in English with little previous foundation.

» Characteristic structural patterns: ‘Grassroots Englishes’ call for closer structural
examination, and certainly variability is to be expected. In principle, however,
structural and cognitive products of language contact in bi- and multilingual
settings and features associated with early stages of second and possibly also
first language acquisition will appear. These may include short or incomplete
sentences, missing constituents (e.g. copulas), lack of subordination, and other
simplification strategies.

However, as several contributions in this volume document (see for example the
chapters by Isingoma, Meierkord, Mohr and Wilson), many other individuals at
the grassroots of societies have received secondary education, and some may lack
the instrumental motivation to acquire English via informal routes. Also, some
degree of variability is to be expected as regards the structural patterns that may
characterise uses of ‘English at the grassroots’, be they ‘grassroots Englishes’ or
not.

One major aim of this volume is to provide initial documentation of the
heterogeneity that characterises the forms of English at the grassroots, both in
areas where English was introduced through colonialism and those to where it
spread through globalisation.

3 RESEARCHING AND THEORISING (FROM) THE GRASSROOTS:
TOWARDS AN AGENDA

Despite the fact that there seems to be a huge range of contexts in which English
is used at the grassroots by very diverse individuals, there exist only a handful
of pieces of research. Meierkord (2020a) reports on studies of Ghanaian artisans
and casual workers, local work migrants and Chinese traders in South Africa,
jeepney drivers and market vendors in the Philippines’ island of Cebu, domestic
workers in Hong Kong, refugees in Europe, and construction workers and nurses
in the Gulf states. In recent research, Shang and Zhao (2017) have investigated
shop signs in Singaporean lower-end consumer markets, Esseili (2017) describes
uses of English in Lebanon, and Alomoush (2019) describes the use of English
by Jordanian shop owners on their shopfronts. Xu and Tian (2019) discuss uses
of English in a variety of public areas in China, while Hillman and Eibenschutz
(2018) focus on uses of English in Qatar. From within the English as a lingua
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franca framework, likkanen (2019) examines how nurses communicate with
migrants in Finnish family clinics, Orna-Montesinos (2018) presents results
of interviews probing into how Spanish soldiers of all ranks use English on
international missions, and Seargeant et al. (2017) discuss the role and perceived
value of English among economic migrants from Bangladesh. Within the vast
field of research in variationist English linguistics and the World Englishes
and English as a lingua franca paradigms, these studies remain a minority in
comparison to those that place ‘elite’ speakers in the academic or business worlds
at their centre. So there is clearly a need to describe and investigate the spread of
English(es) in lower-class environments and to theorise it, that is to establish an
empirically based theory of Englishes at the grassroots.

‘Non-educated’ forms of English observed, albeit not exclusively, at the
grassroots have also typically been excluded from models of world Englishes,
mainly based on the argument that they are unstable approximations of an
imagined target language and therefore lack systematicity,* despite the fact that,
as Mesthrie and Bhatt (2008: 36) explain, ‘there is a large gap between the
middle-class varieties of New Englishes and their jargon, pidgin or basilectal
counterparts [. . .]". Hence, a second desideratum is to go beyond descriptive
investigations of the spread of English(es) in lower-class environments and to
theorise from them, that is to eventually extrapolate common features and pat-
terns from individual descriptions of Englishes at the grassroots towards a fully
comprehensive model of world Englishes.

In fact, a few studies have demonstrated how elite and grassroots uses of
English do in fact differ. Since grassroots usage strongly correlates with lower-
class membership and, often, limited access to education, genuinely sociolinguis-
tic investigations of world Englishes settings outside of native-speaking contexts
are closely related to our subject — again, such an approach is relatively rare in
world Englishes but noticeable exceptions do exist. For example, Darvin (2017)
explicitly compares the experiences of elite and grassroots adolescent Filipino
immigrants in Vancouver. Toefy (2017) carefully investigates pronunciation
differences between working- and middle-class speakers of Coloured South
African English. Ofori and Albakry (2012) attest diversity in lower-, middle- and
upper-class uses of and attitudes to English in Ghana. Such studies show that
class-based differences in world Englishes settings exist, and they not only need
to be acknowledged and described but they also require integration into existing
theories and models.® The integration of Englishes at the grassroots offers a lot of
potential for linguistics, particularly for its variationist and its World Englishes
branches, to catch up and draw level with the above-mentioned advances in soci-
olinguistics. This may also contribute to advancing World Englishes along the
lines suggested by Saraceni (2015). As he argues (2015: 6), it is particularly the
developments associated with the ‘Sociolinguistics of Globalisation’ (Blommaert
2010) which the World Englishes paradigm has not sufficiently well integrated.
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It is, in fact, mainly within sociolinguistics and linguistic anthropology where
the grassroots have featured more prominently. This is particularly true for
research which has been conducted at South African universities,® particularly
at the University of Cape Town (among others, see McCormick 2002; Mesthrie
and Hurst 2013; Deumert and Mabandla 2016; Coetzee 2018), at the University
of the Western Cape (for example, Stroud and Mpendukana 2012) and at the
North-West University (Coetzee-van Rooy 2016). Lower social classes have also
been at the centre of research into language and development, such as the papers
in Erling et al. (2013). However, the majority of such research does not locate
itself within the World Englishes paradigm, and, typically, such studies fore-
ground speakers’ multilingual repertoires rather than their use of English(es), so
that a unified approach to world Englishes that truly comprises all forms, uses
and users of English is missing.

Another, related, aspect that is frequently missing is pidginised varieties,’
which feature in Mesthrie and Bhatt’s (2008) ‘English Language Complex’ but
are later excluded by the authors from their further account of world Englishes
on the grounds that they ‘are studied as a field in their own right’ (2008: 19). In
fact, as Schneider (2011: 29) explains, ‘[e]arly creolist theory vigorously held
that creoles are new languages’. As Mufwene (1997: 182) pointed out, pidgins
and creoles, that is varieties ‘spoken primarily by populations that have not fully
descended from Europeans’, have frequently been considered the ‘illegitimate
offspring of English’. Today, in fact, a growing number of English linguists
follow Mufwene (1997, 2001) in arguing that English-based pidgins and creoles
are varieties of English (although some creolists, for example McWhorter 2018,
still posit a categorical distinction between both types of linguistic systems), and,
as such, require their integration into existing models and theories, too.

It therefore seems timely to bring these uses and users of English to the
foreground and to integrate the various ‘non-educated’ forms of English, since,
although precise figures are not available, such grassroots usage and diffusion
of English and other languages appear to be extremely common phenomena
these days. As a result of work migration, forced migration, tourism, travel and
increasing intercultural contacts in general, speakers of English at the grassroots
deserve recognition and need to be investigated also on account of their growing
number.

Crucially, then, what are missing and what constitute pressing desiderata for
a research agenda are:

* sociolinguistic accounts of grassroots individuals or communities and of grass-
roots settings and situations in which world Englishes are increasingly used
as a second or additional language, at times acquired without the support of
formal education;

* investigations of the role and status of world English(es) in such communities;
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* descriptions of the structural features characterising the use of world
English(es) at the grassroots;

* qualitative data analyses of grassroots uses of world English(es) in specific
settings;

* discussions of options for integrating Englishes at the grassroots into existing
models of English and its spread;

* theoretical discussions of the relation between notions of hybrid languages,
trans- and polylanguaging and world Englishes;

* methodological considerations of best practices for research with informants
who may have limited literacy and previous exposure to Western-style modes
of data elicitation such as picture-story tasks or Likert scales; and

* discussions of ethical aspects related to pursuing research with communities
that are vulnerable.

This collection as a whole® thus aims to contribute to an empirical basis for
further theorising and modelling of world Englishes. Its goal is to capture a
selection of characteristic current societal developments around the world asso-
ciated with grassroots usage, and the resulting changing realities affecting users,
uses and forms of English. As such, it strives to establish English at the grassroots
as a research focus and to encourage further research in this field. Its individual
chapters, outlined in section 5, furthermore allow us to establish similarities and
differences between contexts of mobility (as captured in the sociolinguistics of
globalisation) and seemingly more ‘static’, regionally confined ones.

While the contributions to this volume address several of the desiderata men-
tioned above, they are the tip of an iceberg, and this volume, hopefully, will serve
to trigger further research in this exciting and growing area.

4 IMPULSES OFFERED BY THE CONTRIBUTIONS TO THIS VOLUME

Sarah Buschfeld’s contribution (Chapter 2) is a theoretically oriented survey
paper that points out similarities and differences as regards speakers’ language
acquisition paths in grassroots usage settings. Using data from countries as
diverse as Indonesia, Tanzania, Cyprus, Greece, Italy and Germany, Buschfeld
carefully compares existing terminology. She argues that grassroots Englishes
and uses of English at the grassroots have their origin in different paths of
second language acquisition and that differences between them result from their
specific sociolinguistic and/or communicative needs. She challenges established
boundaries between English as a second and foreign language and lingua franca
communication and argues that Englishes at the grassroots should be conceived
of within their speakers’ multilingual repertoires and practices.

Thereafter, the volume is organised in three thematic parts that cover the
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spread of English at the grassroots in three equally prominent contexts: in former
areas of British domination in Africa and the Indian subcontinent, in trade and
work migration, and in forced migration by refugees.

In ‘Part I: English at the grassroots in former spheres of British domination’,
chapters focus on uses of English in former British colonies and protectorates.

Bebwa Isingoma (Chapter 3) investigates how non-elite speakers (market
vendors and bodaboda [‘motorcycle taxi’] riders in the west and the north of
Uganda) use English. Based on participant observation and recorded semi-
structured interviews (270 minutes in total) with thirty grassroots users of
English, he finds Northern Uganda recording a higher inclination to use English
than Western Uganda, as well as displaying more positive attitudes towards
its use. He further shows that users of Ugandan English at the grassroots look
up to acrolectal users of Ugandan English as their role models, using many of
the innovative features that have been attested for these acrolectal speakers.
Thus, the acrolectal sub-variety of Ugandan English provides the norms for
the grassroots sub-variety and can be said to be both norm-developing as well as
norm-providing (cf. Kachru 1985). His chapter thus provides impetus towards
linking acro- and basilectal English(es) in one coherent and cogent perspective.

Susanne Mohr (Chapter 4) describes uses and the acquisition of English on
Unguja, the main island of Zanzibar, in Tanzania, where English is an important
language in the tourism industry. Based on ethnographic data from interviews
and observations, her chapter shows that while English is frequently used with
tourists, language competence often does not extend beyond formulaic expres-
sions such as greetings. Most participants feel that Zanzibari English is ‘broken’,
and for individuals from lower socio-economic backgrounds modes of acquisi-
tion are highly diverse, ranging from first contact with the language at home
over English lessons at school or as part of working towards tourism degrees at
university to expensive private tuition and language classes. Mohr shows that
on Zanzibar, while interaction in English takes place at the grassroots, far away
from academic circles, the trajectories of English acquisition include practices
not typically associated with the grassroots level. Thus, her chapter also serves to
discuss the fuzzy boundaries of what constitutes the grassroots and their modes
of behaviour.

Christiane Meierkord (Chapter 5) compares productions of grassroots
speakers of English from South Africa and Uganda and explains the emerging
differences with relation to the countries’ settlement histories and education
policies. She discusses access to formal education and English acquisition as a
factor explaining differences between Englishes at the grassroots. This factor
has earlier been addressed by Mesthrie and Bhatt (2008: 36), who explain that
‘there is a large gap between the middle-class varieties of New Englishes and
their jargon, pidgin or basilectal counterparts’. Presenting qualitative analyses of
spoken language productions by tradespeople in the Cape Town and Kampala

printed on 2/10/2023 2:41 AMvia . Al use subject to https://ww.ebsco.conlterns-of-use



EBSCChost -

14 CHRISTIANE MEIERKORD AND EDGAR W. SCHNEIDER

regions, her analyses reveal that, at the grassroots level, productions are highly
heterogeneous, showing patterns of stigmatised first language Afrikaans English,
informal second language acquisition and pidginisation in older South African
speakers, as opposed to features typically discussed as being results of formal
foreign language learning in Ugandan and younger South African speakers.
Like Mohr’s, Meierkord’s results document how socio-economic background
and opportunities for formal second language acquisition intersect and result in
different Englishes.

The section is complemented by Edgar Schneider’s contribution (Chapter
6), which investigates representations of early learner English in the 2012
Bollywood movie English Vinglish and of the language attitudes and ideologies
associated with such low proficiency levels in the movie. In the movie, Shashi,
a young Indian mother who speaks hardly any English, when forced to spend
some time in New York City to help prepare a family wedding, secretly takes
beginners’ English lessons in a language school. The first part employs a Critical
Discourse Analysis approach to disclose the social implications associated with
English (or the lack of ability to speak it) in utterances and gestures made by
Shashi’s children and husband, other parents, and her daughter’s teacher. This
is complemented by an analysis of the basic structural patterns employed by
Shashi and her classmates in the second part of the chapter. The author finds
that attitudes towards the ability to speak English in this movie clearly reflect its
character as a piece of entertainment: Despite the occasional critical undertow,
in the end they confirm and reinforce rather than problematise conservative
language attitudes in society. At the same time, the structural analysis shows
a remarkable sensitivity of the movie makers towards the steps and features of
early stages of grassroots language learning, largely in line with what is known
from the study of pidgins, second language acquisition, or language contact.

The next section of the book, ‘Part II: English in trade and work migration’,
then focuses on scenarios that cover more or less voluntary private migration of
individuals pursuing various trades or striving to work abroad.

Anthonia Bamidele-Akhidenor (Chapter 7) investigates interactions between
Arab traders and their international clientele in Manama Souq in Bahrain,
employing intercultural communication and accommodation theory to explain
the communication strategies pursued by the Arab traders to achieve their busi-
ness goals. Using questionnaires to elicit background details of respondents and
recorded informal conversations between local Arab traders and non-Arabic cus-
tomers and employees, she investigates how non-native speakers cooperate with
each other in these conversations, shedding light on the strategies they employ
to ensure successful communication. The speakers are shown to be aware of
their positions as users of English who are shaped by their different cultural
backgrounds and adhere to diverse communicative norms and behaviours, and
to be sensitive to one another’s need for affirmation.
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Qumrul Hasan Chowdhury and Elizabeth J. Erling (Chapter 8) report on
their findings in an ongoing research project that follows rural Bangladeshi
migrant workers in the Middle East and uncovers the problematic relationship
between English language skills and successful migration, which in Bangladesh
are often assumed to be linked. Based on analyses of the narratives of four
returnee migrant workers from the Middle East, of various ages and professions,
they critically explore the value that English had for them. Their results suggest
that it is difficult to establish a straightforward relationship between English
language skills and successful economic migration. While English does seem to
have significant functional value for them, this value is remoulded by domains
and contexts of communication and is related to the values of other languages,
particularly Arabic, in complex ways. Their contribution integrates a skilful dis-
cussion of the limits of the allegedly benefacting role of English proficiency for
migrant workers with reflections on the ethical and methodological challenges of
conducting research at the grassroots.

Kellie Gongalves (Chapter g) presents results from her ethnographic study
into the learning and use of English among Portuguese- and Spanish-speaking
employees, their multilingual employer and anglophone clients in a ‘blue-collar’
workplace context, a multilingual cleaning company in New Jersey. Using criti-
cal and mobile ethnography comprising in-depth interviews, observations and
shadowing of eighteen domestics, four language brokers and twenty-one clients
in both 2011 and 20135, she finds that despite the status and value of English on
a global, national and regional level, English is not necessarily required in this
local workplace setting, for several reasons. Living in a Portuguese-speaking
enclave and typically acquiring English informally, the domestic workers suc-
cessfully draw on their multilingual repertoires and/or the brokering skills of
their multilingual employer. Similar to Chowdhury and Ehrling, the author
discusses ethical concerns related to conducting research on and with under-
documented, vulnerable migrants.

The final section of the book, ‘Part III: English in forced migration’, is
concerned with contexts of refuge. Two contributions deal with newly arrived
asylum seekers and the third looks into the effects of onward migration.

Guyanne Wilson’s contribution (Chapter 10) focuses on Syrian refugees
living in North Rhine Westphalia and the competition between English and
German in their interactions in non-official settings, about which little has been
known so far. Employing a qualitative approach and reporting on ten hours of
interviews with refugees as well as four hours of interviews with state and non-
governmental individuals working with refugees, she finds that inhabitants of
multilingual refugee camps rarely reported the use of English among the camps’
inhabitants; refugees and other stakeholders also explained that bureaucrats and
state representatives are reluctant to engage with them in English in official
interactions. Conversely, English is important in interpersonal exchanges with
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Germans. Particularly among younger, more educated refugees, a high English
proficiency seems to result in accelerated acquisition of German. The findings
problematise our understanding of the role of English as a lingua franca among
immigrants in Europe, particularly in grassroots environments.

Axel Bohmann (Chapter 11) analyses the forms of English used by residents
of an initial reception centre for asylum seekers in southwestern Germany and
the roles English resources assume in speakers’ multilingual communicative rep-
ertoires. Using audio-recorded interviews with participants from the Gambia,
Cameroon and Nigeria, and taking an interactional sociolinguistic perspective
— paying attention to both the discourses participants construct around their
linguistic resources and to the contextualised use of individual linguistic fea-
tures themselves — he discusses how participants negotiate the choice between
English and other potential mediums of communication and what kinds of group
membership enactment the use of English is claimed to afford. Shifting the
focus towards differentiation within English-based repertoires, the chapter also
investigates how participants enlist different kinds of English as indexical social
categorisation devices in a highly fluid, transient, social configuration.

Francesco Goglia (Chapter 12) focuses on second-generation immigrants who
migrate onwards from Italy to the UK, completing this volume. His chapter
investigates their use of and attitudes towards their heritage languages and their
second languages acquired in migration, Italian and English, and it considers
the effects of transit migration or transmigration. In the families of this study,
the parents first migrated to Italy from Nigeria, Ghana, India and Bangladesh,
and after a long period of life in Italy and obtaining Italian citizenship migrated
onward to the UK, where they are now settled. Sociolinguistic surveys and inter-
views with twenty-four second-generation participants (university students) of
onward-migrating families from Italy, both males and females aged between 18
and 23, reveal that second-generation immigrants maintain Italian with same-
age peer friendships and older siblings. They view the language as linguistic
capital to enhance their future career prospects in the UK or to possibly support
a future return to Italy. Italian and Italian dialects are also maintained in conver-
sations with parents, often in the form of code-switching. Parents struggle with
English after a long period of residence in Italy, and children are not fluent in the
heritage languages. English is considered to be the most important language and,
together with a British education to improve their children’s life chances, is the
main pull factor for families in the decision to migrate onwards.

NOTES

1. As the authors explain, the ‘English Language Complex’ had been suggested
earlier by McArthur (2003).
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2. Following recent developments, we capitalise World Englishes to refer to the
research paradigm, while non-capitalised world Englishes refers to the entirety
of varieties of English around the world.

3. We adopt Kachru’s (1985) categorisation since it is widely established in the
field and is still useful for our purposes, although, given rapidly changing
realities in many countries and contexts, its validity is becoming increasingly
questionable.

4. See Mesthrie and Bhatt (2008: 156ft.) for a comprehensive history of various
viewpoints and a discussion of the problematic distinction between learners’
errors and the second language speakers’ variant; see also van Rooy (2011)
and Deshors et al. (2018).

5. The potential of studies of English at the grassroots is, thus, somewhat
similar to that of investigations into lesser-known varieties of English, which
Schreier (2013: 164) holds to ‘represent test sites to test current theories on
contact linguistics developed on major varieties’.

6. Research on ‘previously disadvantaged communities’ has, not surprisingly
and rightly so, featured prominently in post-apartheid South Africa.

7. Pidginised and creolised varieties of English, which are often discussed as the
‘non-educated’ counterparts of standardised or standardising Englishes, for
example Nigerian Pidgin English versus Nigerian English or Jamaican Creole
(‘Patwa’) versus Jamaican English are mostly also commanded by many elite
speakers of English. Crucially, such varieties are also typically disregarded in
most research conducted in the framework of English as a lingua franca, with
Guido (2008, 2014, 2016) being a noticeable exception.

8. Originally, this volume dates back to a workshop ‘“The Spread of English at
the Grassroots’ which the editors organised at the International Congress of
Linguists (ICL.20) in Cape Town in July 2018. This backbone has been sup-
plemented by a few papers stemming from a workshop ‘English as a Lingua
Franca: Focus on Nonstandard Forms and Non-elite Domains’ held at the
conference of the International Society for the Linguistics of English (ISLE)
in LLondon, also in July 2018.
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CHAPTER 2

Grassroots English, Learner English,
Second-language English,

English as a Lingua Franca . . .
What’s in a Name?

Sarah Buschfeld

1 INTRODUCTION

Since the early days of World Englishes research, various models, concepts and
terms have been devised to capture the complex nature and development of the
English language. Most prominently, these approaches describe and distinguish
different types and uses of English in a variety of diverse geographical set-
tings. However, conceptions such as the ENL-ESL-EFL distinction (English
as native, second, foreign language, respectively) and particularly its clear-
cut applications have been called into question in recent times (for example
Buschfeld 2013; Edwards 2016; Buschfeld and Kautzsch 2017; Riidiger 2019).
At the same time, new conceptions and labels such as the notion of ‘grassroots
Englishes’ have been introduced. Unlike most of what has been described so far,
these performance types have not emerged as the product of elitist diffusion, for
example through formal education or in academic circles or business contexts.
Instead, the concept aims to capture the ways in which speakers outside of
the educated, elite circles use the English language, what characterises these
Englishes, and how and why they are acquired (cf. Meierkord 2012; Schneider
2016a). Despite the scholarly and ideological value of this notion, the question
arises as to whether we can really draw such clear lines between concepts.

This chapter is a conceptual overview, introducing the topic of grassroots
Englishes and related phenomena. To that end, it provides data samples for
illustration and some comparative qualitative analyses, drawing on empirical
data from what would traditionally be classified as postcolonial ESL. and non-
postcolonial EFL., lingua franca conversation and grassroots use. The present
chapter argues that such traditional clear-cut distinctions between these con-
cepts do not fully depict linguistic realities. I present and discuss spoken data
collected by means of informal sociolinguistic interviews and from natural inter-
actions with tourists. The data come from a diverse range of countries including
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Indonesia, Tanzania, Cyprus, Greece, Italy, Germany and Spain and thus from
different scenarios of acquisition and, most importantly, different usage con-
texts. I argue that they all have their origin in processes of second language
acquisition and that the differences result from the users’ specific sociolinguistic
and/or communicative needs and, most importantly in the context of ‘grassroots
communication’, from differences in the ways of acquisition.

Furthermore, I broaden the focus to include the notion of ‘grassroots mul-
tilingualism’, namely ‘the kind of multilingualism associated with globalisation
from below, which is characterised by fluid forms, code-switching, and non-
standard linguistic features as a result of uninstructed expansion of multilingual
repertoires for localised purposes’ (Han 2013: 84). Drawing on observations
from Polish-German multilingual conversations and from multilingual language
use in the entertainment business at modern holiday resorts, I show how English
finds its way into these conversations but is by no means the only important
player (see the chapters by Bohmann and Wilson, this volume). On this basis,
I argue that ‘grassroots Englishes’ should be pictured as an important part
within a higher-level framework of global, multilingual practices. To conclude, I
suggest that different Englishes should better be pictured as nodes in a complex
system of Englishes (for example Schneider forthcoming) and, in turn, as parts
of a complex system of languages and multilingual practices, in which certain
categorical differences can be identified but which, more importantly, overlap
and interact in their emergence, existence and uses.

2 ENGLISH AROUND THE WORLD:
CONCEPTUALISING ITS DEVELOPMENTS AND MANY FACES

As the result of British (and partly American) colonisation and driven by current
forces of globalisation (cf. Blommaert 2010; Coupland 2010), the English lan-
guage has experienced an unprecedented worldwide spread and entrenchment.
As a result, it has developed into an international medium of communication
(Meierkord 2012: 1), and it comes in many different forms and guises (concepts
and categories mostly created by linguists!). These manifestations are shaped by
a variety of factors such as: (1) the historical and sociolinguistic background and
entrenchment of English in a country or speech community; (2) the proficiency
of its speakers; (3) its usage contexts and communicative intentions; and (4)
ways of acquisition, be it that it is mainly acquired as a first or second language,
in natural, untutored interactions, or by means of formal instruction. There are
certainly further factors operating on the shaping and different manifestations of
the English language and these, of course, strongly interact and bring together
sociolinguistic issues and aspects and mechanisms of language acquisition.
Along these lines, the following labels have been created by linguists to capture
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the variety of different manifestations of the English language over the last forty
years: (1) English as a native, second or foreign language (ENL, ESL, EFL);
(2) English based pidgins and creoles; (3) hybrid/mixed Englishes; (4) English
as a lingua franca; and (5) English for specific purposes. There are additional,
often related, labels (for example Kachru’s 1985 classification of Inner, Outer
and Expanding Circle Englishes) and models, which cannot all be listed and
discussed here.? Everything is labelled and categorised, even if the boundaries
are often fuzzy as the present chapter will show. This is the result of general
cognitive processes at the core of human nature, and it is what we do as linguists.
It is — in my opinion —a valid and important approach if we want to describe and
understand the complex development and realities of the English language. On
the other hand, it is important to keep in mind that these are artificial, man-made
constructs, which represent broad categories at best.

Also important for the present chapter is the often-made observation that the
majority of interactions in English today are among non-native speakers of the
language (for example Graddol 2006). This is also reflected in speaker estimates,
according to which approximately 350—380 million speakers are ENL speakers,
up to 600 million are ESI. speakers, and between 500 million and 1,500 million
are EFL speakers of the language (Schneider 2011: 56). All this, namely the
emergence and labelling of new forms of English, is reinforced by [t]he very
strong pull of English in globalisation, its “transnational attraction”, [which] has
increasingly produced novel forms and usage contexts’ (Schneider 2016a: 3).

When focusing on the communicative events in which these non-native
Englishes are used instead on those labels trying to capture the exact types of
English (mostly made on the basis of the historical and socio-political devel-
opment of the varieties under observation as to be found in the ESL-EFL
and Outer and Expanding Circle distinctions), these usage contexts have
traditionally been referred to as ‘lingua franca communication’ (cf. Meierkord
2012: 1).

3 GRASSROOTS ENGLISHES:
THE NEW PLAYER IN THE WORLD ENGLISHES PARADIGM

In the following, I briefly define the notion of ‘grassroots English’ and discuss
why we need it as a new player in the World Englishes paradigm. Subsequently,
I illustrate and discuss some of the main characteristics of grassroots Englishes.
At the same time, this will serve as the basis for arguing that, similar to lingua
franca communication, grassroots Englishes are more a mode of communication
than an explicit usage type and can best be captured as a non-elitist mode of
communication ‘from below’ (namely the notion of ‘grassroots’). The chapter
will ultimately conclude that the labels introduced above are to be located in a
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multidimensional network in which different types of English and ultimately
languages manifest themselves depending on their usage contexts, communica-
tive intentions and situations, and their sociolinguistic background. Categories
and distinctions between them are fluid and are to be located on a continuum,
and, last but not least, everything is related in one way or another (for example
the notion of ‘Complex Dynamic Systems’; Ellis and Larsen-Freeman 2009;
Kretzschmar 2015; Schneider forthcoming). This not only applies to different
Englishes but also to languages and multilingual practices in general.

The data come from a range of different countries and usage contexts and were
collected through free interaction and by means of sociolinguistic interviews,
mostly in the tourism sector between 2014 and 2017 (see the excerpts from
Indonesia, Tanzania, Cyprus, Greece and Italy; cf. Extracts (1)—(5)).> These
data were analysed for local linguistic characteristics, mostly resulting from
language contact with the first languages spoken by the informants or universal
strategies and mechanisms of second language (I.2) acquisition.* In section 3.2,
the features will be discussed and compared as potential characteristics of grass-
roots Englishes. In addition to that, I identify and discuss some general trends
of grassroots communication on the basis of the five extracts. The data from
the German-Polish exchanges come from private conversations between the
author and a middle-aged Polish foreign worker in 2018. The observations on
grassroots multilingualism and the use of English at holiday resorts are based on
an audio-recorded 45-minute conversation between the author and the head of
animation at a holiday resort on the Balearic island of Mallorca in 2019. For the
purpose of anonymity, only the participant’s age, gender, country of origin and
linguistic background will be given.

3.1 What it is and Why we Need it

Among the many concepts and labels developed for describing and categorising
the worldwide spread of English, the notion of ‘grassroots Englishes’ has been
one of the latest additions to the World Englishes paradigm. In his seminal
article on the topic, Schneider (2016a) defines ‘grassroots Englishes’ as types
of English emerging from the grassroots (as opposed to the elitist forms of
English). They are acquired in direct interaction between speakers of different
languages rather than through formal education (some speakers have never had
any formal instruction in English). Grassroots Englishes are often the ‘products
of strong personal instrumental motivation’, for example in search for better job
opportunities in the tourism sector (Schneider 2016a: 9). They mostly, although
not exclusively, emerge in less affluent societies with limited opportunities for
learning English (when approached from a scholastic perspective). The goal
of the speakers acquiring such Englishes is to have a communicative ability,
rather than earning good grades or the ability to perform according to native
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speaker standards of language use (Schneider 2016a; see also Gorlach 1996 for
an early treatment and discussion of similar phenomena). Therefore, the speaker
is aiming at communicative effectiveness and not necessarily grammatical cor-
rectness. Target variety orientations (and concerns about linguistic correctness)
are largely disregarded. To sum up, unlike most of what has been described so
far in the World Englishes paradigm, these performance types have not emerged
as the product of elitist diffusion. Instead, the concept aims to capture the ways
speakers outside of the educated elite use the English language, what character-
ises these Englishes, and how and why they are acquired (Schneider 2016a).

Earlier frameworks which have dealt with comparable concepts are
Blommaert’s (2010) ‘sociolinguistics of globalization’, Meierkord’s (2012) ‘inter-
actions across Englishes’, Canagarajah’s (2013) ‘translanguaging’ and Han’s
(2013, 2017) ‘grassroots multilingualism’. Of these, Han’s notion of ‘grassroots
multilingualism’ comes conceptually closest to Schneider’s notion of ‘grassroots
Englishes’, as can already be seen in its label. However, it does not exclusively
focus on the English language but rather approaches the topic from a wider
perspective. ‘[G Jrassroots multilingualism [. . .] describe[s] the kind of multi-
lingualism associated with globalization from below, which is characterized by
fluid forms, code-switching, and nonstandard linguistic features as a result of
uninstructed expansion of multilingual repertoires for localized purposes’ (Han
2013: 84; italics in original). English is often one of the players in these multilin-
gual contexts but is not necessarily the major one (cf. the case studies presented
in Han 2013).

In the following, I will illustrate these theoretical observations by means of
extracts from the different contexts introduced above and compare and identify
some of the major characteristics of the properties and usage conditions of grass-
roots Englishes. I do not provide a full and detailed analysis of all the linguistic
characteristics displayed in the extracts — of course all of them are characterised
by a variety of local features, some of them unique to the specific context, some
of them shared across contexts — but instead focus on those that are relevant in
the context of the present study.

3.2 Its Properties and Use

The first two extracts analysed within the framework of the present study come
from Indonesia and Tanzania and illustrate two typical scenarios for the grass-
roots acquisition and use of English. Extract (1) presents an excerpt from a
conversation between a group of German tourists and a driver on the Indonesian
island of Bali who acquired English mainly for the purpose of being able to
communicate with the ever-growing number of tourists on the island, allowing
an increase in business.
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Extract (1): middle-aged male driver in Bali, Indonesia’

If [de] people going to [de] cem-, if now die, looking for good -, looking eh
in Balinese calendar, when I can bring to cemetery, but if we do cemetery,
around four o’clock, five o’clock, before [de], uh, sun down, maybe around
uh five o’clock, and then, you get in, with many people. If here, if, uh,
if T always come when the neighbor co-[?] dead, the neighbor have, uh,
something, and then I hel(e)p him, evry[?], evry[?], uh, neighbor dead,
yeah, neighbor, I have uh dead, I come. When I die, also come. When me
lazy, only my family. There is this difficul’ here in, uh, in Bali. Also, I am
not from Lovina, when in Lovina I live with uh rented house, yeah, but ’'m
from the mountain here. If my neighbor in the mountain dead I come with
motorbike, broooom. Sometime alone. If I have ceremony, one bike, four
people: my daughter, my son, my wife, and suitcase behind. My daughter
fourteen years, my son ten years, and small motorbike. But I have only one
motorbike. Now I must try another motorbike. (Extract from Schneider
2016a: 7; slightly adapted)

As already accounted for in Schneider (2016a: 7), ‘this is an interesting linguistic
sample which illustrates a number of phenomena’. The speaker has rather limited
proficiency in English, most likely due to the fact that the speaker’s motivation
is mainly instrumental, that is not guided by the desire to achieve native-like
proficiency. Acquisition is mainly informal and natural, that is not the product of
a native-speaker oriented school system, but still limited to mainly tourist-based
interaction between non-native speakers, who often also have non-native-like and
limited proficiency themselves. Most sentences are incomplete, characterised by
false starts, repetitions, hesitation markers and self-repairs, and even if these are
general characteristics of oral language use, I would argue that they are more
prominent in this extract than they would be in other, ‘non-grassroots contexts’
of higher language proficiency. In addition to that, the excerpt shows a number
of non-standard linguistic realisations on the different levels of language organi-
sation. For example, the dental fricatives are often realised as stops, as indicated
by the transcription of voiced dental fricative [0] as [d] in de in the extract. The
syntax is characterised by many zero elements, such as zero pronouns (if now
die; When I die, also come), missing copulas (When me lazy, only my family; If my
neighbor in the mountain dead I come with motorbike, broooom), zero articles (when
I can bring to cemetery) or a lack of person/number agreement (the neighbor have)
(see Schneider 2016a: 7 for similar observations). As already mentioned above,
I will not go into detail here and I am not going to discuss potential sources for
these errors. Often these lie with the participant’s first language (cf. the notion
of LL1 transfer) or go back to general mechanisms of learning a second language
such as simplification, overgeneralisation or incomplete acquisition due to the
reduced acquisitional context. The language acquisition paradigm has a lot to
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offer here but this cannot be discussed in any detail since the focus of the present
chapter is mainly on the conceptualisation of the ‘final’ product.

The next speech samples (Extracts (2) and (3)) come from Tanzania, more
precisely from tour guides giving a briefing on an upcoming hike up Mount
Kilimanjaro and an explanation on an endemic plant.

Extracts (2) and (3): middle-aged male tour guides, Tanzania

After we reaching Saddle we may finding the cooker is already there, we
gonna maybe you have a lunch [dere], or we can, we’re going to ask him the
cooker if you will gonna have a lunch, pocket lunch, on the way, or we’re
gonna have hot lunch, right? It just depending, with the cooker, how, and
we gonna see how you, how you, how, how you fitness you are, right? If
you walking very slowly we can decide for all of us, we can make me pocket
lunch for you, but if you have a go with the right time, is better for us to go
to have a lunch in, in the Saddle Hut, hot lunch, right? Because sometime
we will gonna walking slowly, sometime, just depending how our body
acclimatisation in that place, all right? Yeah.

And it’samong of the leaves, the leaves are growing from 3,500 meters, below
that you can’t found this tree or this leaves. And this leaves, once their, their
leaves are die, can’t grow, because, need to cover the body, because the tree
inside here, it doesn’t have in anything inside you need, because inside it just
a hole.(Extracts from Schneider 2016a: 8—9; slightly adapted)

Extracts (2) and (3) appear more fluent in nature and less disrupted by the
pragmatic strategies of hesitation, false starts and self-repair when compared to
Extract (1). One has to bear in mind, however, that Extracts (2) and (3) might
be more rehearsed than Extract (1) because the speaker in Extract (1) spontane-
ously reacts and interacts with a group of German tourists during a guided
drive whereas the speech productions in Extracts (2) and (3) are parts of routine
instructions, which the tour guide is not giving for the first time. Still, the speak-
ers in Extracts (2) and (3) seem more proficient for that reason, even though the
excerpts show a number of non-standard linguistic features. Again, the voiced
dental fricative is replaced by a stop (/dere]) and the excerpts are characterised
by instances of missing copulas (we reaching) and missing number concord (/s
leaves), among other examples. These are in many respects quite similar to those
found in Extract (1) despite coming from a totally different country and (socio)
linguistic background.

When approaching Extracts (1) through (3) from a traditional World Englishes
perspective, the Indonesian sample would be categorised as EFL. or Expanding
Circle English, while the Tanzanian extracts (Extracts (2) and (3)) would tra-
ditionally fall within the category of ESL or Outer Circle due to the country’s
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colonial history.® Such strict separation based on only socio-political criteria has
repeatedly been criticised in more recent studies (for example Buschfeld 2013;
Edwards 2016; Buschfeld and Kautzsch 2o017; Riidiger 2019). We will come back
to that in the discussion chapter (section 3.4).

Extracts (4) and (5) come from L1 Greek-speaking backgrounds, Cyprus and
Crete, which are very different in their historico-political development and,
resulting from that, sociolinguistic setting. Cyprus was under British rule from
1878 through 1960 and reached crown colony status in 1925. Following the
traditional ESL-EFL or Outer-Expanding circle distinctions, it would therefore
belong to the group of ESI./Outer Circle countries. Crete, as part of Greece,
was never under British colonial rule and would therefore be conceptualised as
an EFL./Expanding Circle country. Investigations by Buschfeld, however, have
shown that things are not as easy and clear-cut (2013, forthcoming) and that due
to the shared L1 background, the local characteristics of the English varieties
spoken in the two contexts are very similar. Important for the present context
and as illustrated in the two extracts, the two excerpts again display features
similar to what is illustrated in the first three extracts, that is, for example, lack of
agreement (my husband, and 14 is married; Extract (4)) or zero sentence elements
such as missing subject pronouns ( Yes, s very fresh) (see Buschfeld forthcoming
for further details and a more detailed comparison of the two contexts).

Extract (4): middle-aged female kindergarten teacher, Cyprus (Greek part)
S: Okay. [. . .] do you[/] do you remember a very funny experience in your
life, when you really laughed?

I: Yes, we’ve love uh 13 years, my husband, and 14 is married, he’s going
to work and going to the school, the night. Because uh everything is work
and money to buy my house, to finish my house [. . .]

Extract (5): middle-aged male waiter, Crete

I know that in German # it’s not possible # for a German # unless he came
many times in Greece to go in a restaurant and the waiter tell him ‘“Today
we have very good fish’ to do not believe him. The Greeks, the Greek
from the other side, some[&] [//] not somebody like me, because I mean
general, I try speak, the Greek couple is coming and they go hear ‘very
fresh fish’: ‘Show us!” I show them. That’s it. Yes, is very fresh.

The last extract in this section was produced by a young female receptionist in
her mid-twenties working at one of the hotels in the L.ake Garda region of Italy.
Again, it is characterised by a number of non-standard characteristics as outlined
in the preceding extracts. Most prominently, Extract (6) features incomplete
sentences/missing sentence elements (/n the first floor, the elevator on your right,
Tomorrow morning, the breakfast straight right; Is also included the outside pool) and
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non-standard preposition use (i the first floor; on the breakfast room) which is also
found in the other extracts (although not explicitly mentioned). Apart from that,
her speech appears quite fluent (even more so when listening to the recording)
but it definitely seems the most rehearsed of all.

Extract (6): young female receptionist, Italy

In the first floor, the elevator on your right. Tomorrow morning, the break-
fast straight right on the breakfast room, seven o’clock until ten o’clock. Is
also included the outside pool from restaurant and from XX, open half past
seven until ten in the evening. From the rest, from the left you can go way
eh into the pool.

All speech samples discussed (Extracts (1) through (6)) show linguistic char-
acteristics on the different levels of language organisation. There are differ-
ences in exact linguistic manifestations between the extracts, some of which are
clearly due to cross-linguistic influences from the speaker’s first language (as, for
example, the [talian-origin morphosyntactic structures in Extract (6)). However,
many other of the observed characteristics are shared across the productions
(for a short summary of similarities, see the following paragraph) and are not
unlikely to be either the results of ‘universal laws of ontogenetic second language
acquisition and phylogenetic language shift’, for example simplification and
overgeneralisation (Schneider 2007: 89; see also Williams 1987: 169—70) and/
or the result of the grassroots acquisitional context. As it is characterised by the
absence of guided instruction, the exact manifestation of the latter, of course,
depends on the specific context and is certainly much stronger in African and
Indonesian tourism than in Italy, Greece or Cyprus due to differences in the
accessibility and quality of schooling.

To sum up, most of the extracts are characterised by non-canonical and/or
incomplete syntactic structures, in particular the omissions or repetition of sen-
tence elements, interruptions and false starts, and hesitation phenomena, again
to different extents. Some of the extracts (Extracts (2) and (3) and particularly
Extract (6)) display rehearsed language use. The speakers tend to ‘rattle off’
explanations they have repeatedly provided before (but they are still character-
ised by their specific linguistic characteristics). The extent to which language
appears rehearsed decreases with the spontaneity of the conversation.

Apart from the shared characteristics identified earlier in the chapter and the
instances of seemingly rehearsed uses that are often of a chunk-like nature, grass-
roots Englishes are heterogeneous and of a rather transient nature. Normally,
grassroots exchanges do not take place in a stable communicative setting, that
is at least one, if not both/all, conversational partner/s come from changing
linguistic and/or cultural backgrounds (see also Han 2017: 260). Furthermore,
speakers bring in their specific learner idiolects, which may share structural
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similarities if the speakers come from the same linguistic background, but which
typically have not developed the systematicities found in nativised second
language varieties of English. Grassroots Englishes are spoken in diverse geo-
graphical settings, most prominently in marginalised, less-affluent countries or
by individuals and speech groups that are structurally marginalised even though
living in more affluent societies (see Han 2013: 95 for a similar argument), but
not exclusively so (as the above extracts illustrate): Cyprus, for example, is a
postcolonial country in which grassroots use of English would normally not be
expected since proficiency in English is widespread and supported by formal
instruction in English in Cypriot schools (cf. Gorlach 1996: 157 for a similar
observation in the South African context). In a similar line of thinking, the
speakers from Italy and Greece are not marginalised or excluded from education
and schooling in English to the same degree as the speakers from Indonesia and
Tanzania (see my earlier argument).

What remains to be acknowledged is that, despite what has been described
above, all speakers communicate successfully for the purposes required. They all
get their messages across according to the situationally given needs and therefore
‘qualif]y] as [. . .] successful speaker|s] of English’ (Schneider 2016a: 7).

3.3 Discussion

3.3.1 How should these Englishes be conceprualised?

When taking into consideration the above observations and discussion, the fol-
lowing two questions arise:

1. How should these Englishes/performance types be accounted for from a
conceptual/theoretical perspective?

2. Where do they fit into our categorisations of Englishes around the world, our
existing models and paradigms?

Parts of these questions have already been addressed earlier in the chapter.
According to traditional approaches to World Englishes based on the postcolo-
nial/non-postcolonial divide, the extracts from Tanzania and Cyprus (Extracts
(2), (3) and (4)) would fall within the category of ESL./Outer Circle English,
while the extracts from Indonesia, Crete and Italy (Extracts (1), (5) and (6))
would be categorised as EFL./Expanding Circle Englishes. However, as repeat-
edly observed, this distinction is not watertight since many hybrid forms, to
be located between EFL. and ESL,, seem to exist, and settings have often been
changing in the recent past; postcolonial background is neither a sufficient cri-
terion nor a guarantor for second language (ESL/Outer Circle) variety status
(for example Buschfeld on the example of English in Cyprus; Buschfeld and
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Kautzsch 2014 on the Namibian context; Edwards 2016 on the Netherlands;
Riidiger 2019 on South Korea). So how should these Englishes be approached
from a conceptual perspective?

In a much earlier approach to similar forms of English, Gorlach notes that
‘adequate methods of description are not readily available’ (1996: 155). In his
1996 article ‘And is it English?’ he aims at such a description. His intentions are
noble as he tries to integrate these Englishes/performance types into the existing
World Englishes paradigm, to give them a voice. However, he does not call them
‘grassroots Englishes’ — the term in the sense discussed here is first used and intro-
duced in Schneider (2016a). Throughout his article, Gorlach refers to them by a
number of rather pejorative labels: ‘inadequate English’ (156), ‘defective English’
(158), ‘broken English’ (153, 155, 158—9), and ‘garbled English’ (155). He calls
them ‘messy utterances’ (155) and talks about ‘dubious “English-ness”’ (154), the
‘butchering of the King’s English’ (155) and ‘linguistic chambers of horrors’ (155).

Such a normative, downright pejorative perspective leaves every variation-
ist linguist speechless and has luckily long been abandoned from the World
Englishes research paradigm, even though the term ‘broken English’ has often
been found in the literature, even in the writings of Braj Kachru. It is also still
used by many laypeople in countries and societies where English is not spoken
in one of its ‘pure’ forms, namely ‘Standard’ British or American English, what-
ever that may be.

Indeed, there is still ‘a lack of a suitable theoretical framework to account
for grassroots speech forms, no established classification where this kind of
performance would fit in neatly’ exists as Schneider (2016a: 4) concludes (see
Han 2017 for a similar assessment). As Han (2017: 260) points out in relation to
grassroots multilingual repertoires as to be found in trading communities,

traditional theoretical linguistic studies focusing on linguistic products are
biased toward standard or national languages [...] The precarious and
relatively transient nature of trading communities [and the same is true for
many grassroots Englishes contexts| thus means that they are rarely studied
because they rarely leave linguistic footprints in the form of languages as
stabilised linguistic systems.

And Schneider (2016a: 9) continues his observations by stating that

[1]t may not be really clear what kinds of sociolinguistic or psycholinguistic
entities we are looking at here — with possible linguistic categorizations
including anything between ‘learners’ interlanguages’, steps towards
‘new varieties’, or ‘just idiosyncracies’. But as long as this helps people
to communicate successfully across cultures — who cares (except for some
linguists, perhaps)?
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But linguists do care; they strive to explain and categorise the linguistic phe-
nomena they encounter. As we saw earlier in the chapter, Schneider made a
first important step in his 2016a article by defining the notion of ‘grassroots
Englishes’. He identifies some of their potential linguistic manifestations as well
as summarises some of their general conceptual characteristics. The extracts
discussed in section 3.3 of the present chapter confirm many of his observa-
tions but at the same time suggest that we should better refrain from trying to
find a conceptual solution that tries to define a handful of characteristics or a
common sociolinguistic basis for these types of English. I would not even talk
about ‘types’ of English here as I think that a conceptual definition, similar to
those of ESL. and EFL., Outer or Expanding Circle (terms that have proven
difficult enough for capturing their original, nation-based phenomena), is not
a sufficient solution. Grassroots Englishes cannot be conceptualised as a homo-
geneous category since usage contexts, linguistic manifestations and speaker
proficiencies are highly heterogeneous (see Meierkord and Knapp 2002: 10 for
a similar argument). Secondly, I think we have to differentiate between types of
English/varieties on the one hand and modes of communication/interactions
on the other. In this line of thinking, Meierkord (for example 2012) suggests the
framework of ‘Interactions across Englishes’ (Iaks) to approach lingua franca
contexts. The core assumption of the IaF concept is ‘that the different Englishes
potentially merge in these interactions’, resulting in ‘the development of new
emergent varieties’ but not ‘one stable or even codified variety, but rather a
heterogeneous array of new linguistic systems’ (Meierkord 2012: 2; italics in
original). Whether we want to call these the products (or rather manifestations)
of lingua franca communications or grassroots uses is of secondary importance,
not least because the dividing line between these two usage contexts is far from
clear-cut. As observed above, grassroots uses can be found both in postcolonial
and non-postcolonial contexts, in contexts typically characterised as Outer or
Expanding Circle (and ESL and EFL respectively), as can lingua franca uses. As
the label ‘grassroots uses’ suggests, I believe we should conceptualise it as a mode
of communication, similar to ELLF (English as a lingua franca) communication,
but exclusively ‘from below’, that is as characterised by mainly intrinsically
motivated, unguided acquisition, leading to self-taught and often rudimen-
tary proficiency. These uses can occur within national boundaries (such as in
the tourism and trading sectors) but in principle also across nation states, for
example via computer mediated communication. Additionally, grassroots com-
munication can be inter-speaker and thus described as a group or speaker-bound
phenomenon because it is also conceivable that a speaker with a ‘grassroots
competence’ of English can communicate with a fully proficient, native-like 1.2
speaker or even a native speaker of English.

The next, and in many ways related, question I would like to address is the
question of what makes grassroots Englishes, which can be both ESLs and EFLs
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as we have seen, structurally and linguistically discernible from English-based
jargons or pidgins and creoles (see Han 2017: 2668 for a similar question and dis-
cussion)? The answer lies in their specific historical, political and sociolinguistic
developments and backgrounds, a specific set of partly shared and partly very spe-
cific extra- and intra-territorial forces (cf. Buschfeld and Kautzsch 2017 for such
a forces-based approach to World Englishes). The linguistic characteristics of
these types, however, are often of a similar nature. Han (2017) holds a comparable
view in that she states that in traditional accounts of languages and varieties ‘the
dividing lines between categories and stages seem more soczal than linguistic’ (Han
2017: 268; italics in original). Naturally, answers to these questions are far from
straightforward and have to be approached not only with the background of more
detailed, current discussions within the World Englishes paradigm in mind but
also from a language acquisition perspective; this general discussion is not actually
all that new. A number of researchers have argued that we should conceptualise
bilingualism as the exploitation of multilingual repertoires, challenging traditional
views of language as bound and clearly delimitable systems. Heller, for example,
has argued ‘for the notion that speakers draw on linguistic resources which are
organized in ways that make sense under specific social conditions’ (2007: 1).

So how should grassroots Englishes and the English Language Complex (cf.
Mesthrie and Bhatt 2008) be conceptualised in general? As we have seen and as
has been argued elsewhere, clear-cut categorisations relying on geographical,
historical and socio-political criteria are only useful for sketching out rough ten-
dencies and very general types; in reality, the boundaries between varieties and
modes of communication (as well as between the general categorisation types)
are fuzzy and they have to be pictured as part of a multidimensional matrix, as
part of a Complex Dynamic System (for example Ellis and Larsen-Freeman
2009; Kretzschmar 2015; Schneider forthcoming), taking into consideration a
variety of factors, such as

* usage contexts (from individual to societal, from marginal/less affluent to
affluent/elitist, from non-postcolonial, to postcolonial, to first language);

* communicative functions and intentions (from getting the message across
according to situational needs and requirements to specialised language use in
ESP (English for Specific Purposes) and CMC (computer mediated commu-
nication), to elitist conversation in academic circles);

* proficiency levels and types (from functional proficiencies, to ‘mute Englishes’
(for example Wolff 2010), to balanced bilingualism);

* norm orientations (from non-existent norm orientations to exonormative and
endonormative orientations).

Moreover, the discussion so far has already suggested that even the Anglo-
centric perspective exclusively focused on grassroots Englishes may be usefully
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supplemented by multilingual perspectives, in particular when the overall
aim is to depict linguistic realities and communicative practices in the age of
globalisation — but, of course, this always depends on the level of granularity and
the perspective one wants to take.

3.3.2 The wider perspective: grassroots Englishes and grassroots multilingualism

In the preceding section, I have argued that boundaries between variety types
and between varieties and modes of communication are fuzzy. The label ‘English
Language Complex’ (McArthur 2003: 56; Mesthrie and Bhatt 2008) already
covers much of the complexity of the phenomenon. Although it is still not a
mainstream approach to language but is currently gaining in popularity, the
notion of ‘Complex Dynamic System’ (CDS; for example Ellis and Larsen-
Freeman 2009; Kretzschmar 2015; Schneider forthcoming) goes one step further
in that ‘CDS theory argues strongly against reductionism, categorial and deter-
ministic thinking’ (Schneider forthcoming) on the level of language organisation
in general. This approach is not necessarily reduced to one specific language.
Strictly speaking, a clearly language-based CDS approach such as the one on
English taken by Schneider (forthcoming) goes against some of the underly-
ing implications of the approach towards language, namely that no linguistic
concept can be completely separated from the other. Admittedly, as Rome was
not built in a day, we cannot revolutionise the whole field of linguistics all at
once and in some contexts the old feature-based approaches to language and
varieties still make sense and are even indispensable, depending on your aims
and perspectives — ‘they may be heuristically helpful and provide a baseline for
more comprehensive perspectives and for understanding interactions between
the components of a language’ (Schneider forthcoming). But let us take the more
fluid, usage-based approach towards language as a complex system and discuss
the role of English as part of a higher-level framework of multilingual practices.

In recent times, multilingualism is no longer exclusively defined as the use
and mastery of two or more well-defined language systems but as a continuum
of linguistic repertoires and resources nearly everyone around the globe has;
some, admittedly, to very limited degrees, limited to specific dialects or the use
of just a couple of words, phraseologisms/borrowings, or a limited set of simple
expressions from another language (for example Horner and Weber 2018). This
shows in the extensive mixing of languages (for example the notions of code-
switching and, more recently, translanguaging (Canagarajah 2013)) as a part
of many people’s linguistic routines and the existence of hybrid codes such as
Hinglish (spreading in Northern India), Camfranglais (found in Cameroon and
also incorporating French components) or Taglish (spoken in the Philippines),
to mention just a few (cf. Schneider 2011: 2223, 2016b). The following extracts
(Extracts (7) and (8)) illustrate heavy code-switching (or translanguaging) in
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the German context. Extract (7) was extracted and put together from Facebook
conversations between middle-aged German friends; Extract (8) is an excerpt
from a song by a young German hip-hop artist:

Extract (7): bilingual Facebook conversations among German friends
Female, 35: Triple love! The song is really one of the best songs ever (und
das Video just super cool [‘and the video just super cool’]) :) ! :) And Happy
Birthday to us, indeed, it’s been a great year! :) Dann machen wir doch mal
weiter und laden zu einer Runde ‘memorable songs’ ein [. . .] [‘So let’s just
carry on and invite another round of ‘memorable songs”’]

Female, 35: Oh yesssss! (More comments later tonight, du hiltst mich vom
schweren Arbeiten ab [‘you’re keeping me away from hard work’]).

Male, 28: Mensch, da kriegt man so viele schone Geburtstagsgriile [‘Oh
man, you get so many nice birthday greetings’], but this knocks it out of
the park [. . .]

Male, 47: Congrats, du Wahnsinniger [‘you crazy guy’|'!! WOW!! (From
Buschfeld et al. 2018; English translations of the German material in single
quotation marks and square brackets, slightly modified)

Extract (8): bilingual German-English hip-hop lyrics

Ich bi-bi-bin nicht Drake, doch hab‘ Love fiir die Crew, meine Dawgs
[‘Pm not Drake but I have love for the crew, my dawgs’]

Alle Boos sind im Club, but I don’t give a fuck

[‘All the uncool guys are in the club, . . .’]

Und alle Babes sagen, ,Boah, du bist straight hier der Boss.*

[‘And all babes say, “Wow, you’re clearly the boss here.”’]

Egal wie viele Tapes ich record*

[‘No matter how many tapes I record’]

Und ich sag’, ,Bitch, get off, keine Zeit fiir dich, Hoe.*

[‘And I say, “Bitch get off, no time for you, hoe”’]

Bin unterwegs mit meinen Doggys, also scheill mal auf Cro

[‘Pm on tour with my doggies (a German youth language variant of dawgs,
indicating submissiveness), so don’t give a shit about Cro’]
G-G-Gangsterattitilde, Motherfucker (ah!), life is a hoe

[‘Ganster attitude, motherfucker . . .|

Und meine Gang ist eigentlich broke, aber immer wieder high von dem
Dope, oh, oh

[‘And my gang is actually broke, but again and again high on dope’]
Digga, Digga, meine Gang ist voller Chicks oder Atzen

[‘Dude, dude, my gang is full of chicks and fellas’]

Die bis Mitternacht ratzen, aufsteh‘n, obwohl sie noch nicht wach sind
[‘Who sleep until midnight and get up even though they are not awake yet’]
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Lieber ficken statt quatschen (ah!), Jimmys lieber spliffen statt klatschen
[‘Who rather fuck than chat (ah!), Jimmies who rather smoke spliffs than
drink (alcohol)’]

Kein bisschen erwachsen, but ain’t nobody fuckin’ with my motherfucking
gang

[‘Not a bit grown-up, but . . .’].

(Excerpt from Cro 2014, Meine Gang (Bang Bang); English translations of
the German material in single quotation marks and square brackets)’

The Facebook examples in Extract (7) and the song text excerpt Extract (8) are
meant to illustrate the fluid transitions between languages. Many, in particular
young people in Germany, indeed integrate the English language into their
daily language repertoires in similar ways, depending on the context, speakers
and intentions. The speakers in Extract (7) are all highly proficient speakers of
English, playing with their multilingual identities and repertoires. On the other
hand, many young people (in particular the 10- to 20-year-olds) in Germany use
the English language in similar ways to Cro (and other German hip-hop artists),
even though their general proficiency in English might be limited to the absolute
basics, depending on their age and level of formal education. They, too, do not
care about grammatical correctness, their motivation is intrinsic and, in many
ways, instrumental, yet different from the tourist interaction-oriented extracts
discussed earlier in the chapter (in particular Extracts (1) through (3) and (5)).
Young Germans often make use of a specific, yet limited, set of words and
expressions, sometimes not even truly English in origin but English-sounding,
used in their respective circles to express their cool, hip-hop-related and urbane
identities. Apart from that, their interest in the English language is rather
limited. Whether such uses as illustrated in Extract (8) can be conceptualised as
grassroots uses in the strict sense is, of course, debatable. However, as argued
earlier, boundaries between variety and usage types are never clear-cut and these
uses are certainly closer to the performance types/modes of communication
described as ELF or grassroots Englishes than to any other category so far
identified in the World Englishes paradigm.

In her 2013 article, Han illustrates a grassroots context proper. She describes
the multilingual practices of migrants of African and Chinese backgrounds and
how they expand and negotiate their multilingual repertoires in Africa Town
in Guangzhou, China. English, of course, plays a key role in these contexts as
‘the lingua franca of transnational business’ (Han 2013: 83), but not everybody
in these multi-ethnic contexts speaks English. She calls the grassroots variety
which has emerged Chinglish, which is a mixture of very basic English and
vocabulary and syntax from the Chinese languages/dialects spoken in these
contexts. Therefore, English clearly plays a role in these contexts, but it is not
necessarily the major player in these people’s multilingual repertoires; rather,
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it functions more as an auxiliary language, aiding basic communication. This
becomes even clearer when looking into the following exchange between a
German and a Polish foreign worker (Extract (9)). The German does not speak
any Polish (apart from a few words) but is fully proficient in English, the Polish
interlocutor doesn’t speak any English, apart from few words and a fixed set of
expressions he has acquired as auxiliary expressions in jargon-like interactions
with another German in the work context.

Extract (9): an example of grassroots German

Ich jetzt in Polen sagen scheiBBe non-stop.

Man [English for German ,Mann‘] sagen, im goer Jahr viele zap za rap
Auto, jetzt nein.

[‘Pm saying that in today’s Poland many bad things happen non-stop’.]
[“The man [a specific one] says that in the 199os many cars were stolen but
not anymore.’]

As Extract (9) illustrates, this conversational exchange is based on a simplified,
grassroots version of German (cf. the early research project on Pidgin-German by
Wolfgang Klein and colleagues in Heidelberg; for example Klein 1975).% Verbs
are not inflected for person and tense (/ck sagen, Man sagen) and reduced syntax
and missing sentence constituents (im goer Jahr viele zap za rap Auto, jetzt nein),
similar to the English extracts presented earlier in the chapter (Extracts (1)—(6)).
Still,; English and Polish have also found their way into this conversation, mostly
as auxiliary languages or to express a certain, culture-related concept (zap za rap
is a very well-known, iconic expression for stealing something in Polish).

In her 2013 article, Han argues that ‘[a]ssociated with globalisation from below,
grassroots multilingualism is often found among individuals and groups who are
structurally marginalised in various societies situated in the global geopolitical
order’ (2013: 95). This might very well be true and is something we certainly
see in many of the extracts above (in particular Extracts (1)—(6)). However, it
can also occur in other contexts as Extract (9) illustrates. The conversation took
place in Germany and none of the interlocutors is truly socially disadvantaged or
marginalised; the speech sample is more a product of communicative necessity
between conversational partners who do not share a language, similar, maybe,
to incipient pidginisation. Still; the linguistic similarities between Extracts (1)
through (6) and (9) are striking.

My last example, also from a not necessarily marginalised context, comes
from the tourism sector, more precisely, observations at a Mallorquin holiday
resort. An interview between the author and the head of animation of one of
the better-situated hotels on the island has yielded interesting insights into the
current multilingual practices in today’s tourism industry. In an earlier approach
to linguistic practices in the tourism sector, Schneider (2013) focuses on the
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linguistic practices of scuba diving instructors as ‘a special case of ELF’ (English
as a lingua franca). He argues ‘that there is one additional, typical context of ELLF
usage which has been insufficiently recognised so far in the ELF debate, namely
using “English for Specific Purposes” (IESP)’ (Schneider 2013: 47) and thus
takes an important step by establishing a direct relationship between ELF and
ESP. He hypothesises that ‘[t]here is a substantial amount of overlap between
ELF and ESP (in specific contexts); both are intrinsically related’ (2013: 49). By
doing so, Schneider has definitely revealed a valid and important correlation,
but again he focuses only on English. Schneider never lays claim to complete-
ness here, but again I would like to argue that ESP communication is just a part
of a multilingual greater whole. Returning to the Mallorquin example, it once
again shows that English is indeed one of the major players in these contexts. As
my informant states in the interview, nobody would get a job as a holiday rep
without a sufficient knowledge of English, but any other language they speak
would also clearly increase their chances of being hired. Whatever linguistic
repertoire the hosts bring with them (at least their native language and English),
multilingualism develops automatically, but is often of the grassroots type, since
language acquisition is mainly unguided and based upon the communicative
needs of the majority of tourists and often takes place through interactions with
these groups. My interview partner, Linda,’ for example, is a young woman
from Sweden, speaking Swedish as a first language, who came to Mallorca and
started working in the tourism business as an entertainer four years ago; it was
her first season as the head of animation at the time of recording. Her English
is near-native (more American than British but even here the differences are
seldom absolute, in particular in non-native speakers) and therefore definitely
not of the grassroots type. Apart from English (and Swedish as her LL1) she is
fluent in Spanish, Norwegian and Danish, but she came to Mallorca without any
knowledge of German. Since she is now working in a hotel that hosts a majority
of German tourists who are, on average, not very patient if the host does not
speak German and would expect him/her to do so, she is teaching herself a
basic knowledge of German through interaction with the guests. As Linda states
in the interview (concerning her proficiency in German): ‘You heard it [. . .]
it’s not correct. But I never studied it, that’s why as well I never like saw it on
paper. I just heard it from the kids [children of the guests] and learned every
day [...] As well I actually needed to’ (and that was when she told me the story
about the impatient Germans). Her German is therefore more of the grassroots
type and that was confirmed by my observations. Her greetings and common,
tourist-related chunks came as rehearsed expressions without much effort and
very close to the native standard, but as soon as she had to produce German
spontaneously she still had difficulties and her productions were very similar to
what was observed in the extracts above for English (namely characterised by the
same pragmatic strategies and characteristics, simple, sometimes non-canonical,
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grammar and incomplete sentences). The ‘still’ here is important, since fol-
lowing our 45-minute conversation I am convinced that she will improve her
German over time. This is another important aspect that should be pointed out
when talking about grassroots English, German, multilingualism or whatever
type: these concepts are never fixed. As language is in state of constant flux and
change, speakers’ proficiencies can (and often do) fluctuate. One might want to
argue that, particularly in the grassroots context, many speakers’ proficiencies
‘fossilise’ at a comparatively early stage since their linguistic competence is suf-
ficient for the messages they want to or have to bring across (cf. Selinker 1972:
215-17).!% This, however, not only depends on the context but certainly also on
the learner’s aim and motivation.

In general, some observations of the moderation practices introducing and
concluding the evening shows, together with the information provided by Linda,
have revealed that language use and proficiencies in these multilingual contexts
are heterogeneous and fluid, depending on the linguistic and ethnic backgrounds
of the resort employees, as well as his/her career experiences since most hosts
learn the relevant languages and increase their linguistic repertoires over time.
The latter, again, depends on the extrinsic pressure put on them by tourists or
the hotel management as well as their intrinsic motivation. Once again, it could
be observed that language use seems at least partly rehearsed, for example when
it comes to the introduction or concluding sequences of the evening shows. Most
of the hosts are able to introduce and close the shows in a variety of languages
even if; strictly speaking, they don’t speak them, by ‘rattling off’ some more
or less target-like salutations and closings, memorised chunks and sequences.
Linda, for example, also greets participants in Dutch, a language she does not
even mention as part of her linguistic repertoire in the interview and I have never
heard her speak it outside of this very limited context.

To sum up, when confronted with the very same languages outside of salu-
tation contexts, user proficiencies are often very limited and productions are
rudimentary. They then resemble the extracts presented above, showing non-
canonical, reduced syntactic structures and many of the pragmatic strategies and
characteristics discussed for Extracts (1) through (3). I would therefore conclude
that we are here confronted with highly multilingual contexts characterised by
(1) varying proficiency levels; (2) different communicative functions and inten-
tions that can be located on a scale from leading free, fully-fledged conversations
to simply paying respect to speakers of other languages through the use of such
fixed expressions as, for example, in the salutation contexts described earlier in
the chapter; and (3) instances of language mixing, in which English most often
plays a central role. Depending on the exact context, the type of English can be
more or less ESL. or EFL in nature, often of the ESP type (since many phrases
and expressions are predetermined and required by the specific communicative
context; see also Schneider 2013: 51—6) but interspersed by lexical elements
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and chunks from other languages. We clearly find characteristics of grassroots
communication and lingua franca features as shown in the extracts. However, it
is important to keep in mind that all these conceptual boundaries are fuzzy and
speaker proficiencies and communicative intentions are fluid in form.

4 CONCLUSION

The present chapter has discussed the notion of ‘grassroots Englishes’ in rela-
tion to existing categories and notions in the World Englishes paradigm. In
comparison to these, I have shown and argued that conceptual boundaries
between different manifestations of the English language are fuzzy and rough
approximations of very general types, at best. Everything should be pictured as a
complex network of interacting and fluid forms, types and communicative prac-
tices which cannot be fully accounted for when detached from each other. This
basically corresponds to what has been suggested by the application of Complex
Dynamic System theory to language. In a subsequent step, the chapter has
shown and argued that, depending on one’s aims and perspectives, even a focus
on English as a Complex Dynamic System is, strictly speaking, still a limited
approach. If we want to gain a full understanding of the complex realities of
linguistic globalisation and the resulting practices worldwide, we have to extend
approaches such as Meierkord’s (2012) Interactions across Englishes framework
and the Complex Dynamic System view as applied to the English language by,
for example, Schneider (forthcoming) — which, in principle, both approach the
topic from the right angle — to the level of multilingual practices and speaker
repertoires. These best depict the complex linguistic realities of today’s glo-
balised world. English is a very important, most likely the most important,
player in these multilingual complexities, as is the phenomenon of grassroots
Englishes within the wider framework of grassroots multilingualism. But since
boundaries between languages become increasingly blurred and ever-newer
forms of hybrid languages emerge, the best approach is from a multilingual,
usage-based perspective. In this line of thinking, any type of human verbal inter-
action can be conceptualised as parts of a dynamic, complex system of languages,
varieties and dialects, different usage contexts and modes of communication in
which boundaries are fuzzy and fluent and everything is connected in one way
or another. If one wishes to zoom in on particular aspects, such as the notion of
‘grassroots Englishes, this is, of course, an equally relevant approach; this clearly
remains a question of objectives and perspective.
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NOTES

I.

I am grateful to Brian Hess, Christiane Meierkord and Edgar Schneider for
their helpful comments and suggestions. Any remaining shortcomings are,
of course, my own responsibility.

. For an overview of further potential types, see, for example, Mesthrie and

Bhatt 2008 who list and discuss twelve different subtypes of what they
call the ‘English Language Complex’ (for an earlier use of the term, see
McArthur 2003: 56). For an overview of the most recent developments in
World Englishes model-making, see, for example, Buschfeld et al. 2018;
Buschfeld and Schneider 2018; or Buschfeld and Kautzsch 2020, among
many others.

. I would like to thank Alexander Kautzsch and Edgar Schneider for their

support in the data collection process. The extracts from Indonesia (Extract
(1)) and Tanzania (Extract (2)) were collected by Edgar Schneider in 2014
and 2015. I would like to thank him for making the data available for the
present investigation.

However, these contact effects or acquisition-based mechanisms and strate-
gies will not be discussed in the context of the present chapter since the
focus is a different one.

. Explanatory notes on the transcription symbols used in the extracts: [?] =

best guess/unsure transcription; [/] = retracing of an utterance without
correction; [/ /] = retracing of an utterance with correction; [. . .] = omis-
sion of transcribed material; [&] = phonological fragment/incomplete word,
XX = unintelligible speech, treated as a single word.

. Note, however, that Kachru himself conceded that the boundaries between

the circles are not clear-cut (Kachru 1985: 13-14, 17), and that ‘[g]rey areas
between the latter two [Outer and Expanding Circles] do exist’ (Kachru
1985: 17; my addition). Nevertheless, most ensuing research has treated
these categories as absolute until recently.

. I am grateful to Simon Kautzsch for providing explanations on the youth

language related slang terms.

. I would like to thank Edgar Schneider for pointing this out to me.
. The informant has explicitly consented to using her real name, Linda.
. Note, however, that the term ‘fossilisation’ has been widely and contro-

versially discussed, with some later approaches arguing that since the
eventuation of fossilised states cannot be precisely determined, one should
rather speak of stabilised forms than of permanent stagnancy of the learn-
ing process and should also look into ‘the boundlessness of potentiality’
in learners (Larsen-Freeman 2006: 189; see also, for example, L.ong 2003;
Birdsong 2006).
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CHAPTER 3

The Sociolinguistic Profile of
English at the Grassroots Level:
A Comparison of Northern and
Western Uganda

Bebwa Isingoma

1 INTRODUCTION

As a former British protectorate and as is the case with many former British colo-
nies and protectorates, Uganda uses English as (one of) its official language(s) as
well as the language of instruction in all upper segments of primary education and
all levels of post-primary education. English is therefore used in all domains of
public administration, the judiciary and other high domains. In addition, it also
finds its way in the media, business and informal domains. Following on from
the above and based on Kachru’s (1985) taxonomy, English in Uganda belongs to
the Outer Circle and as such has started developing its own norms resulting in a
nativised variety, which has been termed as Ugandan English. Indeed, it is charac-
terised by heavy lexical borrowing and calquing, semantic extension and phraseo-
logical innovations, as well as phonological indexicality and structural variability
(see e.g. Fisher 2000; Nassenstein 2016; Isingoma and Meierkord 2019).

The number of speakers of English in Uganda is below 20 per cent of the
population in the country, as is the case with other Outer Circle Asian and
African countries (see Meierkord 2020). Evidence from census data indicates
that around 15.4 per cent of the Ugandan population has attained secondary
education, which may translate into such a section of the population being pro-
ficient speakers of English (Isingoma and Meierkord 2019). However, usually,
such numbers exclude users of English at the grassroots level because they
do not meet the exclusionary requirements set by World English scholars (cf.
Greenbaum and Nelson 1996), albeit they use English, moreover, sometimes,
on a daily basis. Fortunately, there seems to have been a paradigm shift and as a
result there is a steady build-up of literature profiling the use of English at the
grassroots (cf. Schneider 2016; Meierkord 2020). For a country like Uganda,
where there is no national language serving as a lingua franca, English has, to
some extent, assumed that role in a de facto manner. Thus, a housemaid in
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Gulu, where Acholi is spoken natively, may look for work from a Ugandan
working in the area but the latter has only one language that unites him/her
with his/her prospective housemaid, i.e. English. While the employer may be
an acrolectal speaker of English, the housemaid usually will not be. Yet, the two
will use the English resources at their disposal to effectively achieve their com-
municative needs. For a language that functions as a lingua franca, it is difficult
to leave out a section of its users on the grounds that their English falls short of
meeting the requirements of sophistication in the name of ‘educated English’.
This raises the very argument that Kachru (1985) laboured to address, i.e. the
failure or reluctance by some scholars of the time to recognise the different forms
and manifestations of the English language as the world’s lingua franca.

This study is set out to delineate the quotidian linguistic behaviour of grass-
roots users of English in Uganda, their attitudes towards the use of English, as
well as the level of their verbal repertoires. The grassroots users of English under
consideration here are bodaboda riders and market vendors. Bodaboda (also spelt
as boda boda) is a term used in Uganda (or East Africa) to refer to a bicycle or
motorcycle taxi (OED). The taxis belong to an informal sector of transport and
are very popular since they can easily navigate traffic in Kampala, where traffic
jams are routine, and they also take the passengers directly to their destinations
(cf. Raynor 2014). In addition, they are inexpensive in terms of fares and are
readily available everywhere in the country (including in remote villages) and at
any time. Moreover, the riders know all the places within their areas of operation.
Thus, one does not need a map (which is a rare occurrence in Uganda) to find
one’s way as long as one uses a bodaboda. Market vendors, on the other hand,
are people (many of them women) involved in informal economic activities in
markets, selling food or manufactured goods including clothing and electronics,
and providing services such as sewing, repairs, hairdressing, etc. (Young 2018).
Usually, both categories are school drop-outs or people who did not go to school
atall (Raynor 2014: 25; Young 2018: 139). As mentioned above, speaking English
in Uganda (or in any other Outer Circle country) is associated with advanced
schooling. Yet, by virtue of their trade, these categories of people may volition-
ally or incidentally have to speak English, as their trade requires them to interact
with their customers who may not speak their I.1 or an indigenous language of
wider communication, given that Uganda does not have a national language that
serves as a lingua franca. It is against this background that this chapter sets out to
profile the use of English by these categories of people in Uganda.

2 METHODOLOGY

This study used mainly semi-structured interviews involving thirty grassroots
speakers of English in Uganda, who were asked to speak in English about issues
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of general concern regarding their trade and daily life in Uganda, as I recorded
the conversations. The recording lasted for 270 minutes in total. The informants
were also required to fill in a short questionnaire. For bobaboda riders, all the
informants were male; as the trade is typically a male enterprise, finding a female
rider is extremely rare. On the other hand, market vendors were predominantly
female, with only four male informants, since the enterprise is dominated by
women. Nonetheless, gender was not considered as a variable in the study.
The thirty informants were drawn from two geographical regions in Uganda,
i.e. fifteen from the Northern Region and fifteen from the Western Region.
Linguistically, the two regions are characterised by the fact that the Northern
Region is inhabited by speakers of Nilotic and Central Sudanic languages, while
the Western Region is inhabited by Bantu. However, in the Northern Region,
the study considers only the Nilotics, who, together with the Bantu, are the
predominant speech communities in Uganda, with the Bantu constituting 66.4
per cent of the total population of the country, while the Nilotics constitute 27.2
per cent of the population (Namyalo et al. 2016: 27; Eberhard et al. 2019). For
Western Uganda, the informants came from Fort Portal and Bundibugyo towns,
while for Northern Uganda, they came from Gulu town.

The informants, who were aged between eighteen and fifty years, were
selected purposively and the requirement to participate in the interviews was
that one should not have gone beyond the fourth grade of secondary education,
as that would make such informants (more or less) acrolectal speakers of English.
However, the proviso was that one should be able to speak English. Table 3.1
summarises the level of education of the informants:

As can be seen, the majority of the informants only attended primary school,
with four having studied for between one and four years of primary education
and fifteen reaching between the 5th and the 7th grade of primary schooling.
Those who attained secondary education were eleven in total, with six dropping
out either in the first or second year, while five reached either the 3rd or the 4th
year. Note that none of the informants attended nursery school or studied in
an urban boarding school, where improved proficiency in English in Uganda

Table 3.1 Level of education of informants

Level of education® Number of informants
P1-P4 4
P5-P7 15
S1-S2 6
S3-S4 5

Note: * Primary education in Uganda takes seven years, i.e. from the first grade (locally
known as Primary One or P1) to the seventh grade (locally known as Primary Seven or
P7), while secondary education takes six years, that is from St to S6.
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has been attested (Namyalo et al. 2016). All the informants said that they had
wanted to study further than that but could not due to lack of fees. As noted
by Schneider (2016: 4), many speakers of English at the grassroots are often
from a ‘relatively poor background’. Although, in the 19gos, the Government
of Uganda introduced universal primary education and subsequently universal
secondary education (in 2007), many of the informants had already dropped
out of school. In addition, despite the universalisation of education in the
country, implementation has been problematic, because of insufficient funding
from the government, which makes many schools charge parents some money
(Huylebroeck and Titeca 2015). As Namyalo et al. (2016) report, the levels of
education shown in the table only allow for basic and intermediate levels of
proficiency in English if one completes the seven years of the primary cycle
and the four years of the secondary cycle, respectively. Crucially, some of the
informants revealed that they did not really acquire English at school but in
the neighbourhood (see section 4).

In addition to the interviews, the study used a short questionnaire (see the
Appendix at the end of this chapter) in order to find out the opinion of acrolectal
speakers of English hailing from the two regions in relation to the fervour about
and knack for speaking FEnglish at the grassroots level in the two regions. Forty
people were involved, twenty from each region. They were all adults and were
selected deliberately as regards their level of education, i.e. all had at least thir-
teen years of English education so as to qualify as acrolectal speakers of English
(cf. Greenbaum and Nelson 1996). The variable of gender was deemed orthogo-
nal for the current purpose of the study. These acrolectal speakers were involved
because they had the capacity to provide opinions with respect to a comparative
assessment in terms of enthusiasm, propensity and verbal repertoires as regards
the use and users of English at the grassroots. These opinions were meant to
provide a triangulation measure for my own assessment based on the recordings
and daily observations.

3 LINGUISTIC FEATURES OF ENGLISH AT THE GRASSROOTS
IN UGANDA

Schneider (2016) has shown that grassroots Englishes may characteristically
have heavy simplification as well as restructuring. While it is hard to produce a
unified characterisation of the features, some general observations can be made,
as shown below ((1), (2), (3) and (4)). Note that these do not blur comprehension
and, as Schneider (2016: 6) observes, some of the occurrences could be due to
speakers’ insecurity.
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(1) Lack of concord
(a) Few ladies who has come . . .
(b) Few customer/many customer/two year/all category
(c) We makes money.
(d) Tt depend/your child come from . . .
(2) Verb usage
(a) We get suffered.
(b) I was wanted to study . . .
(¢) Tam stop at P7.
(d) Tam studied from P1 up to S3.
(e) We appreciate you for what you have did.
(f) Our shelter is builted . . .
(g) Because we born here . . .
(3) Preposition usage
(a) After entering to her home
(b) They talked to that issue, but . . .
(¢) It depends to the time.
(d) My brother started getting annoyed on me.
(4) Others
(a) When something good is in front . . .
(b) There is a differentin . . .
(c) For I, the problem was money.

The picture depicted among the informants in this study is that some display
patterns that are closer to the country’s standards, while others deviate substan-
tially from the standards (see discussion on the causes in section 4). In addition
to the above specific features, many forms of acrolectal Ugandan English are
used by speakers of English at the grassroots, as the latter look up to speakers of
acrolectal Uganda English as their role models (see section 5). Abstracting away
from the more evident phonological features, the indexical features of acrolectal
Ugandan English below (Table 3.2) were observed among speakers of grassroots
English in Uganda. Further, we notice the same expressions in the speech of
speakers of grassroots and in Web-UGQG (see Table 3.2), a collection of web-based
acrolectal Ugandan English compiled by Isingoma and Meierkord (2019).
While many of the lexical items are borrowings, there are also cases of semantic
extension and calquing as well as some phraseological innovations. The calqued
expression slowly slowly, while anecdotally heard among acrolectal speakers of
Ugandan English (and reported to occur in Ghanaian English by Blench 2006:
35), may be said to occur more among the speakers of English at the grassroots
than the acrolectal speakers, as evidenced by its absence in Web-UG. But since
Web-UG is written English, it evidently does not capture what takes place in
acrolectal spoken discourse; hence, we may not rule out the ubiquitous usage of
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Table 3.2 Examples of acrolectal Ugandan English lexical features used by speakers of
grassroots English in Uganda

Expression

Meaning

Attestation in Web-UG
(normalised frequency
per one million words)

according to me

‘in my opinion’/‘as far as 'm
concerned’

09 (0.75)

askari ‘security guard’ 17 (1.41)
be on demand ‘be in demand’/wanted by a lot of 12 (1.00)
people’
be on X’s neck ‘pressurise X/breathe down X’s neck’ 03 (0.25)
bodaboba/boda boda ‘motorcycle/bicycle taxi’ 363 (30.25)
branch ‘to branch off’, ‘turn’ 03 (0.25)
drunko ‘wino’, ‘drunkard’ or1 (0.08)
garden ‘field’, ‘garden’ 200 (16.66)
good enough ‘Tuckily’ 11 (0.91)
kumbe ‘yet’, ‘actually’ 08 (0.66)
mairungi ‘khat’ 12 (1.00)
muyaaye/bayaye? ‘vagabond’, ‘rogue’ 09 (0.75)
muzungu/mzungu/  ‘white person/people’ 95 (7.91)
bazungu

posho ‘cornmeal’ 76 (6.58)
reduce on something  ‘reduce something’ 54 (4.5)
saloon ‘salon’ 19 (1.58)
shamba ‘field’, ‘garden’ 07 (0.58)
simsim/sim(-)sim ‘sesame’ 35(2.91)
slowly slowly ‘bit by bit’ 00 (0.00)
stage ‘taxi rank’ 13 (1.08)
turnboy/turn-boy ‘assistant to a driver’ 12 (1.00)
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Note: * The prefix ba- is a plural marker for noun class 1 in Ugandan Bantu languages.

the expression among the acrolectal speakers as well. On the other hand, while
drunko has only one hit in Web-UG, one cannot say that it is not a salient lexical
item among the acrolectal speakers of Ugandan English, as a search in national
newspapers in the country gives us twelve entries.! However, it has a lower
frequency of usage than its synonym-cum-unclipped form, namely Standard
English drunkard, which occurs in Web-UG twenty-two times. Crucially, it is
not evident from the grassroots English data whether the speakers prefer drunko
to drunkard, as the latter did not occur in the conversations.

Speakers of English at the grassroots in Uganda also share many structural
properties with their acrolectal counterparts: the examples in (5) are taken from
speakers of grassroots English, and, as we will see shortly, acrolectal speakers of
Ugandan English also use similar patterns:
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(5) (a) Iam having one garden.
(b) My space, it is small.
(c) Me, I have one thousand shillings.
(d) We have a problem of riding gears.
(e) ...torunaway with customers’ properties.

The use of the progressive aspect in (5a) is akin to what Ssempuuma et al. (2016)
describe in their paper on the extended use of the progressive in acrolectal
Ugandan English. In (5b) and (5¢), we have cases of topicalisation or left disloca-
tion, a feature that Nassenstein (2016: 413) and Ssempuuma (2019: 53—102)
analyse and about which they state that it occurs more in acrolectal Ugandan
English than in British English. In Ugandan English, the left dislocated NP in
(5b) and (5c) is not necessarily given information, as would be the case in British
English. Finally, sentences (5d) and (5¢) have non-count nouns that are pluralis-
able in Ugandan English, whether used by acrolectal speakers or speakers at the
grassroots, similar to what Fisher (2000: 60-1) lists, such as equipments, sceneries
and beddings. The examples in (6) below illustrate the acrolectal use of gears, on
a par with the speakers of English at the grassroots in (5d) above:

(6) (a) ...when confiscated gears were allegedly resold to other fishers.
(Web-UQG)
(b) ... reducing on the use of illegal fishing gears. (Web-UG)
(¢) ...provide workers with protective gears. (Web-UGQG)

While above I have shown sentences of the type in (1a) as a feature of English at
the grassroots in Uganda, there are two important points to note here: (1) this
feature is also common among the acrolectal speakers in the Northern Region;
(2) consequently, in relation to this feature, it may be difficult to draw a border-
line between the speakers of English at the grassroots and their acrolectal coun-
terparts in the Northern Region. Compare the sentences in (7) from speakers
at the grassroots and the sample sentences in (8) from acrolectal speakers in the
Northern Region, i.e. my students of English (whose mother tongue is Acholi or
Lango, i.e. Nilotic languages) both at bachelor’s and master’s level:?

(7) (a) Sometime we recruit when some of our colleagues /as left.
(b) Many guys has left.
(c) We have few ladies who /&as come.
(d) The customers comes but . . .
(e) Many people does not want . . .

(8) (a) The verbs agrees with the subjects.
(b) Affixes are morphemes that occurs before or after a base.
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(c) Other loanwords appears to have their origin . . .

(d) Coinage phrases emanating from native language /4as a different
semantics.

(e) The words on their way out includes the following . . .

It is not very clear why the patterns in (8) occur among the speakers of Lango
and Acholi but not among Bantu speakers (a separate study is required in order
to pin this down). However, one preliminary conjecture may be the fact that
verb forms in Acholi and Lango are not formally distinguished in terms of
singularity and plurality. In addition, in English, regular number inflection of
nouns requires adding <s> for plurality. These two cases seem to cause an inter-
language scenario, whereby distinguishing plural forms from singular forms
in English verbs is problematic. On the other hand, Bantu verbs are complex
morphological units with noun class concordial markers, where the dichotomy
singular vs. plural is crucial. Nonetheless, what this state of affairs highlights
is what Meierkord (2012) refers to as interactions across Englishes; namely,
Ugandan English is not homogeneous due to different types and levels of sub-
strate influence. A study that looks at regional/ethnic differences at all linguistic
levels in relation to Ugandan English is therefore envisioned. Thus, from the
data in (7), we see that the speakers of English at the grassroots in the Northern
Region share the feature of verb concord with many of the acrolectal speakers
of English in the region (as shown in (8)). This usually involves those who have
studied in the region throughout. Crucially, this feature is typically non-existent
among the acrolectal speakers in the Western Region.

4 A SOCIOLINGUISTIC ACCOUNT OF ENGLISH AT THE
GRASSROOTS IN UGANDA

One question that was posed to every informant participating in this study was
to state whether they used English at all in their day-to-day communication and,
if yes, how often and with whom. To achieve this, a short questionnaire was
distributed to the informants and they were required to tick where appropriate.
And where relevant, they could tick more than one alternative. The answers of
the informants are presented in Tables 3.3 and 3.4:

As is the case in Schneider’s (2016) study, the informants in this study need
English primarily because of the nature of their work. As Table 3.4 shows,
they typically need English to communicate with their customers. Most of
them also indicated that they used English regularly, while two informants
said that they used English on a daily basis. However, eight respondents said
that while they used English with their customers, this was not something that
occurred regularly. Interestingly, six of these were from the Western Region,
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Table 3.3 Frequency of the use of English

Frequency of English use Number of informants
Daily 2
Regularly (but not daily) 20
Rarely 8

Table 3.4 Interlocutors in the use of English

Type of interlocutors Frequency counts
Customers 30
Friends I
Relatives 2

while only two were from the Northern Region. This is understandable, as,
for example, the informants from the Western Region said that in addition
to using English with some of their customers, they also had at their disposal
LLuganda (or sometimes Kiswahili), which they use with customers who cannot
speak Runyoro, Rutooro, Runyankole, Rukiga, I.ukhonzo or Lubwisi, which
are the major languages spoken in the Western Region, with the first four being
highly mutually intelligible, while speakers of the latter two are also fluent
L2 (second language) speakers of at least one of the first four languages. The
informants from the Western Region stated that they only used English when
dealing with people from the Northern Region (because they cannot generally
speak L.uganda) and bazungu (a Ugandan English word for ‘whites’). They said
that the language they preferred to use when speaking to an African stranger/
visitor was Luganda. If this fails, then they have recourse to Kiswahili, while
English is the last resort. Sometimes, it is the stranger/visitor who initiates the
conversation in one of these languages. L.uganda is the most spoken L.2 indig-
enous language in Uganda, while Kiswabhili is the most spoken 1.z endogenous
language in Uganda (Namyalo et al. 2016: 43). In contrast, in the Northern
Region, where Sudanic and Nilotic languages are spoken, the languages used
to communicate with people who are not from their areas are Kiswahili and
English (cf. Kaji 2013: 4), and Luganda is used only very sporadically (cf.
Namyalo et al. 2016: 43), especially in some urban areas. Namyalo et al. (2016:
43) present results from a survey they conducted in three of the regions in
Uganda, namely the Central, Western and Northern Regions and found out
that overall English was more spoken in the Northern Region than in any other
part of the country. Anecdotally, on my first visits to markets in Gulu (one of
the large towns in the Northern Region), I could use Kiswahili while transact-
ing with the market vendors, but most of them would reply in English. I thus
stopped using Kiswahili when communicating to them.
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In addition to using English with their customers, some informants said that
they used it to communicate to friends and even relatives. T'wo important obser-
vations can be made here: (1) while for Schneider (2016), the use of English at
the grassroots is motivated by the need to secure a job for which speaking English
is a prerequisite, in Uganda and specifically in the Northern part, it is more than
just securing a job, as English is also used in casual communication with friends
and relatives; (2) this situation is not surprising in a country in which English is
revered as a language of prestige and high status (cf. Nakayiza 2016). Just as is
the case in Ghana (Dako and Quarcoo 2017: 24), some families in Uganda use
English only in their homes (Ssentanda and Nakayiza 2017: 113), sometimes
because the spouses’ LL1s (first languages) are mutually unintelligible but, other
times, because parents believe that an early exposure of their children to English
will make them more proficient in it. In addition, some people simply think
since they are educated, the language they should speak is therefore English so
as to maintain their high status in society. Along these lines, Nakayiza (2016:
85) reports that in Uganda ‘there is a general feeling that in order to be listened
to or in order to be taken seriously one has to be able to speak English fluently’.
Thus, if the users of English at the grassroots are relatives to such families, they
may have to speak English as well. We are well aware that African families are of
the extended type (i.e. families that include not only parents and children, but
also uncles, aunts, grandparents, cousins, etc.) and it is possible for a bodaboda
rider or a market vendor to live at the home of his/her exclusively Anglophonic
family. Likewise, when one needs to communicate to the English-only-speaking
children of one’s relatives, the only option is to use English. But also since speak-
ing English translates into social superiority, it might be the case that a speaker
of English at the grassroots will also want to flaunt his/her linguistic credentials
in respect of the ‘language of the educated’, despite his/her low level of educa-
tion, thereby showcasing his/her ability to penetrate what is seen as a territory
of the elite. Importantly, some of the informants factually shared the perception
that speaking English does not necessarily mean being (highly) educated. In her
narrative, one of the informants said:

Extract (1)

For me, P1, I jumped, P2, I jumped because during war eh, so I was deep
in the village. So when they brought me in centre, they thought I am just
very tall; I cannot start P1. Then I jumped up to P3. Yeah, P1, P2 I never.
So P3 I studied only two terms because when landmine started killing
people, they put even what? on the school road so that we cannot move.
So from that time maybe all my what . . . study, ah, if I mix it together,
maybe four term only, four term only in my life. I started learning writing
at home. So slowly, slowly, slowly. To talk English sincerely speaking, I
start learning English from home where our friends come from Madi side.
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They come to my uncle. They talk English. Then for me I am quiet at
home; I just listen. From that time when I got saved, then I feel the spirit
of God would lead my prayer in English. That is why I just move into this
level.

Despite the fact that there are several non-standard features (e.g. omission of
the article ‘the’ in during war and brought me in centre, as well as the use of the
preposition ‘in’ instead of ‘to’ in the latter example), the message in the narrative
is fully comprehensible (cf. Schneider 2016: 4), depicting a somewhat (pre-)
intermediate level in English. As can be discerned from this testimony, this
informant studied for only four terms of elementary education, cumulatively
translating into roughly one and a half years, which, by all standards, is quite
an insignificant period of time as regards the acquisition of English in a primary
school in rural Uganda (where at this level English is only taught as a subject,
while the medium of instruction is the local language). More importantly, she
reveals that she owes her proficiency in English to her friends, who could only
speak English. In addition, she says when she became a Pentecostalist, she
realised that God wanted her to pray in English. The situation here echoes
Schneider’s (2016: 3) revelation about speakers of English at the grassroots who
have learnt English via ‘direct interactions rather than through formal educa-
tion’. Although this informant only associated her use of English in relation to
her church practices to the Holy Spirit (an issue that we cannot evidently pursue
here), we are aware that Pentecostal churches in Uganda (and in other parts
of Anglophone Africa) use English (usually alongside an indigenous language)
in their sermons and other liturgical activities (cf. Bremmer 2013: 210), with
pastors striving to imitate the American accent.> As Adams and Beukes (2019)
found out in South Africa, members of the Pentecostal churches highly espouse
this practice. Therefore, this is not only another avenue for the acquisition of
English in non-formal domains of learning in Uganda, but also a place where
English is widely used at the grassroots level. Bremmer (2013) reports on how a
man she met at a Pentecostal church in Kampala was able to ameliorate his pro-
ficiency in English during her one year of ethnographic fieldwork at the church.
Bremmer (2013: 170—1) thus writes:

In the early days of the research, Matthew was a peripheral figure in the
cell group. Shy about his lack of proficiency in L.uganda and English, he
rarely spoke unless his opinion was specifically sought. Towards the end of
our time visiting the cell group, however, he sometimes chaired the whole
discussion, and with vastly improved spoken English.

Moreover, many of the pastors of the Pentecostal churches also acquire or
improve their English on the job, as a number of them usually start pastoring
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with little or no education at all (cf. Fresh Revival Fire Ministries, undated)*.
Therefore, the above informant has in effect had two main loci for her acquisi-
tion of English, i.e. the home (where she interacted with her friends in English
as a child) and the church, where she has always used English in her prayers
and other church activities. In addition, since she lives in the Northern Region,
where the use of English is more pervasive, the language has become part and
parcel of her life.

From the above, we now know that Ugandans in the Northern Region speak
English at the grassroots more than those in the Western Region. While speak-
ing English in the Western Region is not voluntary, in the Northern Region it
is sometimes voluntary. This points to the fact that there is generally a posi-
tive attitude or inclination towards the use of English at the grassroots in the
Northern Region compared to the Western Region, where using English at the
grassroots is only conditionally motivated. Nakayiza (2016: 89) observes that an
informant from the north-eastern part of Uganda told her that ‘in my home area,
people value English, even those who did not go far in school, you can think they
work in offices’. Consequently, it is not surprising that the verbal repertoires
of the speakers from the Northern Region appear to be richer than those of the
speakers from the Western Region, especially for the informants who did not
go beyond primary education.’ For example, let us compare two informants
from the Northern Region and their counterparts from the Western Region (cf.
(9) and (10)), all of whom had the same level of education (i.e. seven years of
primary education in rural settings):

(9) Northern Region

Extract (2)

First when you want to join our stage, we have some part payment; you
must pay. The limit is four hundred and fifty thousand shillings to join the
stage. You know our stage is big and there is a lot of customers and there
is some rule and regulation we give you to work on our stage: not to abuse
customers, to run away with customers’ properties, to ride when you are
drunk, or to behave badly . . . We don’t allow a rider to do bad thing. If you
continue, we fine you and you must pay or we chase you.

Extract (3)

For me, I just stopped in Primary seven at Panyikwal, that side of Bungatira
in 2015. So I'stop in . . . that 2015, 2016, I was home due to lack of money.
2017, I went to Saint Janan Vocational Training Centre and from there I
was there for one year. After my mum now bought for me the, the machine
now. So I am now using it. Now, I can even support my sister or even my
mother, personally, I can help her.
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(10) Western Region

Extract (4)

The problem what I have is that the, the, those ones the customers. You
may be, you may buy there fish; you may buy one fish for five thousand
but the customer come to your . .. when you say that this fish is for five
hundred, eh, five thousand, they want to give you three thousand. That a
problem what we have, what I have. And two, the problem, other problem
what I have . . . is our shelter are not builted well; we have some place their
shelter builted by cement but for us we have shelter builted by this wood.
Others we have problem of those one who get tax, small tax, disturb us so
much.

Extract (5)

We choosed this market because we born here; we married here; we stay
here; the transport and even accommodation, we can sell our things near
within us . . . Even me, we have a problem, but, OK by this time we are
waiting for tax for our places. That taxi, it, it, it takes us badly because they
come, if you have money, if you don’t have it, we want our money. If you
have refused to pay, we will take your . . . your business away . . . Even if
you say to your customer that . . . that . . . my, my, that fish, I, I bought it
with ten thousand, I want you to buy for it twelve thousand . . . they can’t
accept.

Noticeably, while the four extracts contain a number of non-standard linguistic
features, the narratives in (10) have more of such features (e.g. ‘the problem what
I have’ for ‘the problem (that) I have’; ‘our shelter are not builted well’ for ‘our
shelters are not built well’; ‘we choosed’ for ‘we chose’). Moreover, the speakers
in (9) spoke with a lot of confidence, while the speakers in (10) felt insecure and
had several hesitations. This pattern is observable in the rest of the narratives
with a clear demarcation between the Northern Region and the Western Region
for the informants who did not attain secondary education.

As pointed out in section 2, in order to verify my observations, forty acrolectal
speakers of English in the two regions were also involved in this study so as
to provide their reflections on the use of English at the grassroots in the two
regions. They were asked to fill in a questionnaire as regards whether both the
Northern Region and the Western Region used English at the grassroots at the
same level, and, if there were differences, what accounted for those differences.
Both groups overwhelmingly (38740, i.e. 95 per cent) stated that the use of
English at the grassroots was more widespread in the Northern Region than
in the Western Region, with six informants in the Western Region saying that
it was actually non-existent in their area. While the assertion that the use of
English at the grassroots is non-existent in the Western Region is evidently
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an overstatement, it nevertheless corroborates the empirical evidence from the
market vendors and boda boda riders from the Western Region, who stated that
they only used English peripherally.

Most of the reasons that the informants gave as regards the discrepancy
between the Northern Region and the Western Region rotate around three
factors, namely ethnolinguistic nationalism, the role of LLuganda and diffidence.
According to the informants, there is a general view that the Bantu prefer
to speak their languages more than any other language. And similar to what
Nakayiza (2016: 9o) reports, some informants in the Western Region stated that
for the Bantu, speaking English ‘unnecessarily’ is tantamount to showing off and
to effusiveness. This means that speaking English outside official domains with
people with whom one shares the same (or mutually intelligible) language(s) is
not generally seen as a necessary enterprise. Crucially, Nakayiza (2016) states
that ethnolinguistic nationalism is more prevalent among the Luganda speech
community (in the Central Region), where speaking LLuganda is associated with
supporting the kingdom of Buganda (a traditional cultural entity for the Baganda,
i.e. the ethnic group that speaks L.uganda natively). Isingoma (2016) notes that
ethnolinguistic nationalism is also somewhat strong in the Western Region,
and as a corollary it saw the clustering of four mutually intelligible languages
(Runyoro, Rutooro, Rukiga and Runyankole) into what is known as Runyakitara
in the 1990s, so that the four languages could be taught at Makerere University
(the premier university in Uganda) on a par with Luganda, which had been
introduced way back as an academic discipline (see also Bernsten 1998). At the
same time, it was also necessary to introduce a non-Bantu Ugandan language at
Makerere University for purposes of regional balance; whence, I.uo, which clus-
ters Acholi, LLango, Alur and Dhopadhola (all spoken in the Northern Region),
was introduced. However, there is a clear discrepancy between how Runyakitara
and Luo were embraced as disciplines of study by their native speakers, which,
in turn, partly speaks to which of the two groups is more inclined to ethnolin-
guistic nationalism. Reports from Makerere University indicate that for the last
five years LLuo has only had one student graduate every year, while Runyakitara
has had an average of fifteen students graduate every year (Asiimwe p.c. 2019);
LLuganda, whose speakers exhibit more ethnolinguistic nationalism, as reported
by Nakayiza (2016), has had up to an average of eighty graduates per year
(Ssentanda p.c. 2020).5 While there might be other causes for the low number of
graduates in Luo, it seems difficult to rule out the fact that since L.uo speakers
like English (as stated by some of the informants in the north, where Luo is
spoken natively), this plays a role in their disposition to study L.uo. Nonetheless,
overall, studying local languages is generally disparaged by Ugandans (Isingoma
2016; Ssentanda and Nakayiza 2017) but this seems to be more pronounced in
the Northern Region.

Relatedly, the role of L.uganda in creating the north—west divide should not
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be underestimated. Some acrolectal informants in the Northern Region affirmed
that Ugandan Bantu’s preferred 1.2 is Luganda, while theirs is English. This
reiterates what the speakers of English at the grassroots in the Western Region
stated, i.e. the first language they use while communicating to visitors/strangers
is Luganda. While one could also talk of Bantu nationalism here (i.e. it is better
to speak an L2 of Bantu origin than to speak English), it is also a fact that
Luganda is far easier to acquire by other Bantu speakers than English and it
enables its users to speak to a great number of Ugandans (recall that up to 66.4
per cent of Ugandans are Bantu). Since LL.uganda also enjoys a certain degree of
prestige in Uganda (Ssentanda and Nakayiza 2017), Bantu speakers in Uganda
feel that speaking it gives them a social edge of some sort. L.uganda’s prestigious
status started right from colonial times, as it was used as the language of colonial
administration in all the Bantu speaking regions of Uganda. It is also the lan-
guage spoken in Kampala, the capital city of Uganda and the business hub of the
country as well as an area with the best schools. Moreover, until three decades
ago, it was here that the only university in the country was located (i.e. Makerere
University). All the above factors favour the use of LLuganda as an 1.2 (Kaji 2013;
Ssentanda and Nakayiza 2017).

The third factor that was cited is the issue of diffidence observable among
the Bantu. This may be considered to be a factor which generally prohibits
them from speaking English at the grassroots level. While this issue is debat-
able, we are aware that, right from colonial times, Ugandan Bantu were seen
as cowards and weak and therefore could not be recruited into the army, while
non-Bantu Ugandans were seen as courageous and daring (Amone 2014). The
role of courage in L.2 learning has been documented (Wu et al. 2014: 461).
Remarkably, speaking English at the grassroots level requires courage, since the
level of education of the speakers is indeed low, which means that the level of
proficiency in English is also supposed to be low. It thus seems that Bantu speak-
ers of English at the grassroots do not want to risk making mistakes. Conversely,
speakers of English at the grassroots in the Northern Region seem to feel that
making mistakes is just a process of learning, and they thus determinedly speak
English without diffidence. Of course, the prestige associated with speaking
English in Uganda is in itself a strong motivating factor, as it makes one acquire
a high status. It might be worthwhile to share an anecdote which highlights
how the people in the Northern Region view themselves in terms of status.
While on fieldwork at Mbarara University of Science and Technology (Western
Uganda) in 2018, I was invited to a party for the Mbarara University Luo
Speaking Students’ Association. I was invited as the guest of honour by my
contact person at the university, who was the patron of the Association, partly
because I work at a university located in a LL.uo-speaking area. The members of
the Association had a leitmotif they kept on mentioning in chorus, i.e. we are
strong; we penetrate; we dominate. The thrust of the leitmotif resonates well with
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the following pronouncement made by a paramount chief of the Acholi — one of
the ethnic groups in the Northern Region: “The Acholi is a proud person. . . [we
are] tall people, strong people . . . [brackets in original]’ (Davenport 2014: 14).
Armed with this kind of amour propre, it therefore behooves the adherents to
this credence to seize all available opportunities in their midst to actualise what
is embodied in the above statements. Since English in Uganda bestows pride and
power on the person who speaks it, the inclination to speak it in the Northern
Region could be associated with the above revelation. In addition, the fact that
people at the grassroots can succeed in speaking it with a relatively good degree
of proficiency is in itself a feat that vindicates the tenor of the above statements.
Moreover, some acrolectal speakers of English in the Northern Region stated
that the people there not only speak English better than the Bantu, but they
speak it just like the British — a claim that is profoundly ingrained in them, as also
reported by Adokorach and Isingoma (2020).

5 CONCLUDING REMARKS

What we can finally discern from the above analysis is that users of Ugandan
English at the grassroots look up to the acrolectal users of English in Uganda as
their role models. Notably, while their English displays a number of differences
from the acrolectal speakers of English, it clearly depicts many of the innova-
tive features present among the acrolectal speakers of Ugandan English (e.g.
the extended use of the progressive, the ubiquitous use of left dislocation, the
pluralisation of some non-count nouns, or lexical items such as simsim ‘sesame’,
turnboy ‘assistant to a driver’, garden ‘ficld’, etc.). In other words, the speakers of
English at the grassroots cannot replace the innovative norms developed by the
acrolectal speakers with e.g. Standard British English norms. For example, they
would not use assistant to a driver or sesame in place of Ugandan English turnboy
or simsim respectively, even if they were to frequently hear the British English
expressions on television or in movies since these media are widely available in
Uganda these days. This means that for their target of production, they set for
themselves the standards developed by Ugandan acrolectal speakers of English
and not L1 speaker standards. Hence, Ugandan English can be said to be both
norm developing as well as norm providing (cf. Kachru 1985), i.e. the acrolectal
sub-variety develops its norms and provides them for the grassroots sub-variety.

As researchers have gone ahead to take care of lacunae observable in the
current models of World Englishes, it has been stated that it is not only Inner
Circle Englishes that provide the norms in contrast to what Kachru (1985) pro-
poses. For example, Mair (2013) has shown that Outer Circle Englishes also
provide the norms, with Jamaican English influencing young British English
speakers in London. In addition, as Kachru (1985: 17) himself predicts, it has
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also been shown, e.g. by Schneider (2007: 13), that his Concentric Model should
not be treated as containing categorical trichotomic constructs, since sometimes
there are overlaps. Indeed, Michieka (2009: 352) has shown how some parts of
Kenya behave like an Expanding Circle, while other parts display features of
Outer Circle English in terms of the breadth and depth of the use of English in
daily life. In the context of this study, indeed we see Ugandan English displaying
features of an Outer Circle variety in terms of developing its own norms at the
acrolectal level, but it also shows features of Inner Circle Englishes in terms of
providing the norms it has developed at the acrolectal level to the grassroots
level. As Meierkord (2012) shows, there is a need to always bear in mind the
heterogeneous nature of English spoken in one country. The way England has
different varieties of English based on regions, social classes, etc., is the same
way a country like Uganda has several Englishes based on regions, ethnicity or
level of education. Crucially, England (or any other Inner Circle country) has a
variety of English spoken by lower social classes and another spoken by upper
social classes, i.e. Standard English (Jeffries 1998: 50). English in lower social
classes in England has its idiosyncratic features but it also shares (at varying
degrees depending on individual varieties) some features with Standard British
English (Trudgill 199o: 5-6). Likewise, English at the grassroots in Uganda has
its (arguably fluid but generalisable) idiosyncratic features but it also shares some
of its features with acrolectal Ugandan English (i.e. educated Ugandan English).
However, British English in lower social classes is different from grassroots
English in Uganda, as the latter may be categorised as performance English in an
Outer Circle country. Like any other performance English, the speakers look up
to some other category of speakers (in our case the acrolectal speakers of Ugandan
English) for norms despite the fact that they usually do not attain the same level
of proficiency with the norm providers (cf. Edwards and Laporte 2015).

APPENDIX: QUESTIONNAIRE FOR ACROLECTAL SPEAKERS OF
UGANDAN ENGLISH

Please answer the following questions, bearing in mind the following definition:
Definition: people at the grassroots = ordinary people, i.e. those that are not
(highly) educated.

Questions:

1. Which group among the following uses English more regularly? Tick where
appropriate.
(a) people at the grassroots in Northern Uganda
(b) people at the grassroots in Western Uganda
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2. Give reasons for your answer in (1) above. (Please feel free to write as much
as you can.)

NOTES

1. The newspapers are New Vision, Monitor and Observer.

2. The sentences from my students were gleaned from coursework and exami-
nation scripts.

3. The association of Pentecostal churches with English could be linked to the
fact that they are normally funded by sister churches in the USA (cf. Robbins
2004: 135).

4. This is a church community.

5. Thisis premised on the fact that the more a person advances with their educa-
tion, the more proficient in English they become (cf. Namyalo et al. 2016).

6. Allen Asiimwe and Medadi Ssentanda are lecturers at the School of
Languages, Literature and Communication, Makerere University.
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CHAPTER 4

English LLanguage Learning
Trajectories among Zanzibaris
Working in Tourism

Susanne Mohr

1 INTRODUCTION

With increasingly mobile people, dynamism in language has become part of
our modern globalised world and is increasingly reflected in sociolinguistic
theorising (Ebongue and Hurst 2017). One central issue with regard to this
mobility is tourism, ‘the single largest peaceful movement of people across cul-
tural boundaries’ (Lett 1989: 276). The adaptation of language to new cultural
contexts in super-diverse spaces created by tourism results in interesting socio-
linguistic effects (Vertovec 2007; Jaworski and Thurlow 2010), and this has also
been acknowledged for the study of World Englishes (for example Schneider
2016; Buschfeld and Kautzsch 2017; Meierkord 2018). Tourist contexts, where
English is often used at the grassroots level by hosts such as guides, hotel staff
and tourists alike, provide an important opportunity to investigate English away
from traditionally studied academic circles in World Englishes research (Kubota
2018). This grassroots language use, as the term is used in this chapter, ‘is charac-
terised by fluid forms [. . .] as a result of uninstructed expansion of multilingual
repertoires for localised purposes’ (Han 2013: 84) and goes back to Blommaert
(2004), who used the notion to refer to the concept of grassroots literacy. In this
vein, the analysis of English at the grassroots level and through the lens of mobil-
ity and globalisation has the potential to contribute importantly to the study of
English(es) in multilingual contexts.

This chapter analyses one such context, that is English used in the tourism
industry on Unguja island of Zanzibar. In Tanzania, of which Zanzibar forms
a part, English is an official language taught as a subject in primary school and
employed as medium of instruction in secondary education. Thus, English should
be learnt formally, and possibly used in public given its official status. Based on
ethnographic data from interviews and observations, this chapter analyses the
use and ways of learning English among Zanzibaris, drawing on Blommaert and
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Backus’s (2011) framework of language learning trajectories in super-diversity.
It is shown that, while interaction in English takes place in informal settings
that might qualify as ‘grassroots’, away from academic circles, the trajectories
of learning English include practices not typically associated with the grassroots
level. This expounds the problem of an easy attribution of individual second lan-
guage learning paths to particular social groups and reveals the fuzziness of the
grassroots concept and its boundaries. Ultimately, the analysis of the Zanzibari
data illustrates that grassroots multilingualism is indeed a rather individual phe-
nomenon related to individual language biographies (cf. Han 2013).

2 LANGUAGE LEARNING IN SUPER-DIVERSITY

In an increasingly mobile world, language repertoires reflect mobility as language
knowledge becomes ever more dynamic and changeable. In this vein, repertoires
do not develop along linear paths but rather unsystematically, ‘explosively’ or
‘gradually’ in different phases of life (Blommaert and Backus 2011: 9). Under
these circumstances, the trajectories and, with emerging new technologies,
means of language learning have become increasingly diverse and polycentric
(The Douglas Fir Group 2016). Formal and informal learning often go hand in
hand as learners want to acquire communicative competence, that is the knowl-
edge of what means of their linguistic repertoire to employ and how to do that
(Blommaert and Backus 2o011). From a usage-based point of view (for example
Barlow and Kemmer 2000), this communicative competence is built on active
use of a language, which is particularly important in informal language learning.
In this regard, communicative usefulness and demands of the communicative
setting are crucial for assembling the inventory of units making up a language
repertoire (Blommaert and Backus 2011: 7).

In a globalised world, communicative usefulness and demands of the com-
municative setting are strongly influenced by the market and forces of globali-
sation, which dictate which languages an individual has to learn in order to
make sense to others. Thus, language becomes a marketable skill and language
repertoires become trajectories of power (Blommaert and Backus 2011; Duchéne
and Heller 2012; Muth and Del Percio 2018). In this vein, language repertoires
contribute essentially to ‘perform[ing] certain social roles, inhabit[ing] certain
identities and be[ing] seen in particular ways’ (Blommaert and Backus 2o11: 22).
Especially in tourist spaces, which are characterised by their highly commodified
nature' (for example Jaworski and Thurlow 2010), language is produced and
sold to interlocutors, that is tourist recipients (Schedel 2018), as hosts perform
their social roles. English as global lingua franca is central in this regard, as it is
the most frequently used language in tourist spaces generally (Maci 2018) and in
Zanzibar as well (Mohr forthcoming).
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The outlined developments and dynamics, specifically of globalisation, have
a significant impact on language learning. Traditionally, language acquisition
and language learning were distinguished, specifically in the field of Second
Language Acquisition studies (SILA). Acquisition referred to a subconscious,
naturalistic process encountered for example in child language acquisition, while
learning is conscious and usually instructed (Krashen 1981). However, in mobile
and super-diverse contexts it is difficult to strictly uphold this dichotomy, as
these processes become intricately entwined in speakers’ language biographies.
Thus, in their more recent theory of the dichotomy of language acquisition and
learning, Blommaert and Backus (2011) emphasise the entwinement of processes
in making a different distinction, one that is related to the effects of these pro-
cesses and their permanence. While acquisition leads to long-term entrenchment
of language knowledge, learning leads to rather temporary, dynamic entrench-
ment (Blommaert and Backus 2011: 9—135). Despite its temporary character, they
view learning as a crucial part of every speaker’s language biography as

the ‘language’ we know is never finished [. . .] and learning language as
a linguistic and a sociolinguistic system is not a cumulative process; it is
rather a process of growth, of sequential learning of certain registers, styles,
genres and linguistic varieties while shedding or altering previously exist-
ing ones. (Blommaert and Backus 2011: 9; emphasis in original)

The varied constituents of language repertoires mentioned above are acquired
in many different ways or through many different modes of language learning.
Blommaert and Backus (2011: 11-14) suggest at least four:

1. Comprehensive language learning, that is full socialisation in a language
across the lifespan with access to formal and informal learning environments
and leading to a maximal set of linguistic resources.

2. Specialised language learning, that is specialised skills and resources in
a language used in specific environments and situations, such as academic
English for many non-native speakers working in academia, who do not nec-
essarily acquire more colloquial registers of the language.

3. Encounters with language, that is learning small bits of language, for
instance in age group slang learning, temporary language learning for travel,
single word learning of a ‘globalised vocabulary’, especially of greetings, food
and drink or curse words.

4. Recognising language, that is recognising but not being able to use certain
languages, for example based on their script or sound.

The first two are, according to Blommaert and Backus (2011), enduring and lead
to communicative competence in Hymes’s (1972) sense, that is the capacity to
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use language appropriately in a wide range of social contexts. The latter two are
ephemeral and restricted. Encounters with language (3 above) are specifically
relevant in the tourist context, as has been touched upon by Mohr (forthcom-
ing) for Kiswahili, the local language of Zanzibar. Thus, bits of a language are
learned before a holiday, actively or less purposeful, especially with reference to
a so-called ‘globalised vocabulary’, such as aloha from Hawaiian or sa/ud from
Spanish, learnt through pop culture (Blommaert and Backus 2o011: 13). Active
and purposeful language learning among tourists often takes place informally
through the self-study of language guides before a vacation or through interac-
tion with hosts during the holiday (cf. Nassenstein 2019). In a way, it thus takes
place ‘at the grassroots’ and would fall into this chapter’s scope. While this issue
is interesting, the focus of this chapter is on language learning among /osts in the
Zanzibari tourist industry, as discussed in the following.

3 ZANZIBAR, TOURISM AND LANGUAGE

Zanzibar is an archipelago situated in the Indian Ocean off the coast of mainland
Tanzania and a semi-autonomous region of the country. It consists of two large
and several smaller islands, the main ones being Unguja and Pemba (Figure 4.1).

One of the largest economic sectors of Zanzibar is agriculture, catering for

kokotoni

4;7 fiacin
'Iin’:Fni

Indiska
oceanen

L] - |

Figure 4.1 Unguja and Pemba islands

Source: Image is public domain from: https://commons.wikimedia.org/wiki/
File:Spice_Islands_(Zanzibar_highlighted)_sv.svg)
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the spice trade. However, after the end of the Tanzanian socialist era in the
199os, tourism became the largest economic sector (Keshodkar 2013), employ-
ing 50 per cent of the population and accounting for 25 per cent of the islands’
GDP (Serikali ya Mapinduzi ya Zanzibar 2013). With the introduction of free
markets, many foreign investors settled on the islands, buying land, hotels and
other establishments in the hospitality industry, providing for an annual growth
of the tourist sector of 16 per cent (Keshodkar 2013: 71). While Zanzibar is not
one of the top tourist destinations in Africa (Sarmento and Rink 2016), it has
benefited immensely from the popularity of island tourism in the past years. Due
to often unregulated and corrupt structures in the tourism industry, ‘Zanzibar
[has] evolved into a destination for mass tourists in search of sun [and] sand
[. . .] (Keshodkar 2013: 72).

With mostly foreign investors owning businesses in the tourist industry and
holding higher positions at managerial level, less than 5 per cent of the jobs in the
tourist industry are held by Zanzibaris themselves. These jobs are, largely, low-
skill jobs (Chachage 2000). This is due to cultural and, importantly, linguistic
reasons. As Zanzibaris are mostly Muslim, women are often prohibited from
working in tourism where they come into contact with male strangers, or might
have to work without a headscarf, or could be asked to serve alcohol (Keshodkar
2013). Many Zanzibari men are not willing to work in the tourism industry
either, at least not in positions where they have to serve tourists, as also men-
tioned by Mikidadi,? one of the participants of my study. Thus, many mainland
Tanzanians migrate to Zanzibar to take advantage of the job opportunities in
tourism: mainlanders possess the willingness and, importantly, the educational
background and linguistic skills to work in tourism (Keshodkar 2013: 62, 74).
For instance, managers want to ensure that their staff can interact in foreign
languages. Zanzibar is a typical example of a work site in which language is
produced for and sold to a specific audience (Schedel 2018: 139).

As mentioned in the previous section, English plays a central role as global
lingua franca for the tourist industry worldwide and for Zanzibar as well. This
is similar to mainland Tanzania, where English is used for practical reasons in
and around tourist hot spots like Mount Kilimanjaro (Schneider 2016) and in
the education of tourist guides (Salazar 2006). As part of Tanzania, Zanzibar has
to follow the same educational policy as the mainland. The most recent policy
is ambiguous, but it is common practice to teach English as a subject in primary
education and use it as medium of instruction from secondary level onwards
(cf. Mohr and Ochieng 2017). However, this does not usually lead to fluency
in English among mainland Tanzanians (Mohr and Ochieng 2017; Mohr 2018)
and this situation possibly holds in Zanzibar as well, due to a decline of the
educational system on the island (Keshodkar 2013). As is shown in the analysis
of the data collected for the present study, only a few Zanzibaris learn English
fluently in school.
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Besides English, other foreign, usually European languages play an important
role in tourism in East Africa. This has been illustrated by studies on the lin-
guistic landscape of tourism in Zanzibar (Storch forthcoming), and by analyses
of linguistic interactions in tourist spaces in Kenya (Nassenstein 2016, 2019).
In my data set, European languages also form an important part of speakers’
language repertoires (Mohr forthcoming). This is briefly touched upon in the
analysis of the data presented here as well.

4 METHOD AND DATA

The data set analysed here stems from participatory observation (2.5 months)
and sociolinguistic interviews conducted on Unguja island, specifically in
Zanzibar City, Nungwi on the north coast and Paje and Jambiani on the east
coast. Observations were recorded as field notes and in the fashion of com-
municative diaries used in the study of multilingualism (cf. for instance I.awson
and Sachdev 2000). Sociolinguistic interviews were semi-structured and audio-
recorded when participants permitted, some preferred me to take handwritten
notes. They were usually conducted at the participants’ place of work or another
location of their choice where they felt secure and relaxed. All in all, thirteen
interviews were conducted, and approximately five hours of these were recorded.
Most of these data stem from men, as only few women work in tourism and those
who do were generally shy. For the present analysis, only data gathered from
participants born and raised in Zanzibar is considered. An overview of these
participants and their socio-demographic background is provided in Table 4.1.

All the participants in Table 4.1 are male. Their mean age cannot be deter-
mined as half of them did not want to talk about their age or did not know their
birthday. The mean age of the four who did is thirty-three. Interestingly, all of
them are highly educated, having obtained university degrees of different kinds.
Only Hamadi did not finish secondary school and does not possess a degree from
an institution of higher education. While this might seem to exclude the partici-
pants from a study on English at the grassroots, the analysis and discussion of the
results justifies that application of the term ‘grassroots’ to this participant group.
As will become clear, a lot of their language acquisition did not take place within
institutionalised contexts. All participants indicated Kiswahili as their home
language, Mikidadi reported Kiswahili and English both, which is why English
is not reported again under ‘other languages’ for him. Other results concerning
language use and skills are discussed in the following section.

Two other important sources of data for the present chapter are a visit to a
primary school in Jambiani including a short interview with its headmaster, as
well as several observations during English lessons at an NGO, Kawa Training
Center,? located in the old town of Zanzibar City, Stone Town. Founded by a
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Table 4.1 Socio-demographic background of the participants

Pseudonym  Education Occupation Languages apart from
native language

Maburuki  University degree in ~ Tour guide, teacher in English, Arabic,

tourism madrasa school German, Czech
Abdalla University degree in ~ Tour guide, university English, [talian,

tourism lecturer Spanish, French
Hamadi Primary school, part ~ Hotel staff (waiter, English, Arabic,

of secondary school assistant manager) French, Italian, Spanish
Mikidadi  University degree in ~ Hotel manager Arabic, Hindi

computer science
Saburi Degree in education Hotel staff English, Arabic,

(receptionist) Spanish

Ramadhan Degree in education English teacher English, Arabic, [talian
Suweid University degreein  Assistant hotel English'

tourism management  manager
Hussein University degree in ~ Reservation and English

environmental reception manager

planning and (hotel)

management

Notes: (1) The type of madrasa Maburuki mentioned is a school for Muslim children,
where they are acquainted with the Qur’an and the principles of the Muslim faith. (ii)
The participant was very shy; he did not comment on further language skills. It is likely
that he speaks other languages, as do many highly educated staff in Zanzibari hotels.

Dutch former tourist guide and funded by the TUI Care Foundation, the NGO
provides training courses for tour guides including content-related classes on
marine biology or the history of Zanzibar, as well as English language classes.
These classes are taught by foreign volunteers, former students of the classes and
local Zanzibaris. The English classes observed here were taught by a Zanzibari,
Ramadhan (cf. Table 4.1), at three different levels, that is foundation, intermedi-
ate 1 and intermediate 2. As the foundation classes were largest and took place
most frequently, most observations were made during these.

5 ENGLISH IN THE TOURIST SPACE OF ZANZIBAR

As mentioned above, English is one of the most important languages in the tourist
space of Zanzibar. Thus, all Zanzibari participants reported English to be the
language most frequently used with tourists. This sets the tourist space apart
from general public spaces, where all participants reported using Kiswahili most
often, except for Maburuki who mentioned both Kiswahili and English. This is in
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line with Keshodkar’s (2013) observation that tourists take over central spaces on
Ungujaisland, from which locals are, albeit informally, banned. This is due to lack
of financial resources — and lack of language knowledge, specifically referring to
English, is closely related to these financial resources. Public spaces like Forodhani
gardens, one of the central meeting points for locals in Stone Town by day, but
largely taken over by tourists at night, is one example. In these spaces, Zanzibaris
then feel displaced (Keshodkar 2013: 14), a feeling that might also be brought
about by the overwhelming frequency of English employed by the tourists.

This exclusion and lack of language knowledge are to a large extent due to
the ways that English is learnt at school, making many Zanzibaris resort to other
ways of language learning outside of it. Formal ways and informal means of
language learning, as well as further details of English use in the tourist space of
Zanzibar, are discussed in the following.

5.1 Use of English in Tourist Spaces

The basic issues tackled in the interviews were to determine the participants’
home language, the language most frequently used with tourists, the one most
frequently used in public and other languages spoken. Apart from that, three
of the central questions in the interviews concerned the participants’ preferred
language, their most useful language and the language they identify with most
strongly. Due to the dynamics of the interviews, as well as difficulties with
some of the concepts (especially concerning ‘language of identity’), not all of
the participants answered these questions conclusively and no exact response
numbers can be provided. However, with respect to their preferred language, a
tendency towards English can be identified. The reasons for this choice are not
always clear, even to the participants themselves:

Extract (1) Interview with Maburuki, tour guide, in Stone Town (Zanzibar
City); S1 = interviewer, S2 = Maburuki; minute 08:27—08:47*

<S1> mhm um , and is it different from the preferred language that you
have the language that you like most </S1>

<S2> most </S2>

<S1> mhm </S1>

<S2> english </S2>

<S1> english really </S1>

<S2> (@ yeah </S2>

<S1> why </S1>

<S2> @why@ @ </S2>

<S1> @ @i don’t know why@ @ </S1>

<S2> uh uh i- i- i- don’t know but i like english because i have so many
books (i can read) books so </S2>
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Maburuki’s laughter emphasises his uncertainty concerning a preferred lan-
guage. However, when followed up, he concedes that he likes English because
many books are written in it. This demonstrates the association of the language
with knowledge and education, a tendency that has also been observed in main-
land Tanzania (Bwenge 2012; Mohr 2018). Education, in turn, is a prerequisite
for well-paid jobs, so English is also associated with professional opportunities
(Bwenge 2012). Thus, English is very much desirable for Zanzibaris in the
tourist sector and possibly beyond. Another participant, Abdalla, emphasises
this by saying that he knows he needs English ‘to go further’ although he feels
more comfortable speaking Kiswahili:

Extract (2) Interview with Abdalla, tour guide and part-time lecturer, in
Stone Town (Zanzibar City); S1 = interviewer, S2 = Abdalla; minute
13:52—15:11; important passages underlined

<S1>sobut, [. . .]if you had to say what is your most preferred language
of all the languages that you speak </S1>

<S2> aha </S2>

<S1> is it also swahili or is it </S1>

<S2> ey this is very technical </S2>

<S1> @@ </S1>

<S2> (@ technical because 11 always proud of myself </S2>

<S1> mhm </S1>

<S2> my you know my background my religion [. . .] but i know of [. . .] in
life now 1 know that yeah if vou can ask me i can say that i need much more
english now [. . .]11is is okay for me i feel very comfy if i speak uh swahili
[. . .] that is uh my my how they it say is my my comfort zone [. . .] yeah
so but i know 11 need to speak english and that i need to have very good
english because of this and that and that [. . .] cause i need to go further
[...]in my careers [. . .] and everything </S2>

As Abdalla outlines here, he is aware that he needs English to progress profes-
sionally. So for him, the matter of preference is not so much linked to liking, in
which case Kiswahili would probably take first place, but rather to the demands
of the job market. This emphasises the commodified nature of English and
its instrumental value (cf. Jaworski and Thurlow 2010). Abdalla mentions the
demands of the tourist sector specifically when asked about the language he
considers most useful.

Extract (3) Interview with Abdalla, tour guide and part-time lecturer, in
Stone Town (Zanzibar City); S1 = interviewer, S2 = Abdalla; minute
10:03—11:33; important passages underlined

<S2> uh one thing that i am sure of is like we as zanzibaris, we are prouding
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of swahili [. . .] so generally speaking yeah people they are proud of swahili
but they theyv think english is very essential </S2>

<S1> okay </S1>

<S2> because in , most of all official uh gathering and , yeah you find it in
english is us- is using so much [. . .] and you need it in [. . .] in that way and
i think one of the reason like you cannot see , uh most of zanzibaris in , in a

high position maybe in tourisms is because of language </S2>
<Sr1> okay </S1>

<S2> they can have the the content the understanding knowledge what-
ever you call it but then they scared with [. . .] the language </S2>

Here, Abdalla emphasises the difference between Kiswahili as a language that
he as a Zanzibari is proud of, which is linked to identity as outlined in more
detail below, and English, which is needed for official business. However, many
Zanzibaris are scared to speak English, which is why many of them cannot get a
job in tourism. This requirement is emphasised by Hussein, a receptionist in a
large hotel in Stone Town:

Extract (4) Interview with Hussein, reservation and reception manager, at
Tanzania Hotel in Stone Town (Zanzibar City); S1 = interviewer, S2 =
Hussein; minute 0:31—0:52; important passages underlined

<S2> uh you know uh here [. . .] people from reception the first priority
they should know english </S2>

<S1> okay </S1>

<S2> yeah without language in reception is not possible to have [. . .] to get

any job in in hotel department [. . .] in hotel company [. . .] soo at reception
the department of front office you have to know the language </S2>

The association of English with higher positions does not only associate the
language with education and well-paid jobs, but by extension with higher social
classes, similar to what is the case in mainland Tanzania (Bwenge 2012; Mohr
2018). Further, Hussein’s answers illustrate the commodification of English in
the tourist sector once again, where it becomes a required skill produced for
tourist recipients as suggested by Schedel (2018). Generally, answers as to which
language is considered most useful by participants were mixed; while some of
them mentioned English, others mentioned Kiswahili. These answers demon-
strate a sharp distinction between personal life and professional opportunities in
tourism.

Closely linked to personal life is the participants’ language of identity, which
was, for all except one, Kiswahili. This one participant constitutes an exception
as he emigrated to the UK and lived there for twenty years after finishing school,
before returning to Zanzibar to open a hotel. He mentions that for him, English
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is more than just of instrumental value, ‘a tool’. This clearly distinguishes him
from the other participants.

Extract (5) Interview with Mikidadi, hotel manager, at Karibu hotel in
Paje; S1 = interviewer, S2 = Mikidadi; minute 02:14-03:09; important
passages underlined

<S2> yeah uuhm it depends uuh , actually i’'m at a stage now whereby
english language to me if i wanna say something meaningful or if i want

to express a feeling uh i actually now have to look at english language that
can translate to people exactly what i mean now [. . .] so now uh after all

those years in the uk i1 feel like uh in english language uh i- uh it’s got an
emotional ittach- attachment part of me rather than just a tool </S2>
<S1> okay okay so it’s really a language that you identify with </S1>
<S2> oh yeah oh absolutely [. . .] </S2>

As outlined here, English has acquired a strong emotional attachment for
Mikidadi. The lack of identification with English observed among the other
participants is probably due to the fact that it remains a foreign language for
them, as they might use it in daily interaction with tourists but not in their
personal life (except for reading books as mentioned by Maburuki in Extract
(1). Mikidadi is in fact married to an Englishwoman and, even back in Zanzibar,
he uses English daily for personal interaction. Infrequent usage in personal life
seemingly impacts competence in the language, which might add to the lack of
identification with it. In (3), Abdalla already mentioned that the fear of speaking
English is one reason for many Zanzibaris not being able to obtain a job in the
tourist industry. This is also touched upon by Hussein’s comment (cf. Extract
(4)) that only with sufficient knowledge of English can Zanzibaris be employed
in higher positions of the tourist industry. Mikidadi, as a hotel owner, also com-
ments on this, as well as the problems he has finding suitable staff.

Extract (6) Interview with Mikidadi, hotel manager, at Karibu hotel in
Paje; S1 = interviewer, S2 = Mikidadi; minute 26:01—27:33; important
passages underlined

<S1>[...] do you have any i mean do you pay attention to how well people
speak english when you employ them [. . .] </S1>

<S2> yeah i mean it is uh it is an achilles heel [. . .] to be honest you know
uh hamisi the waiter [. . .] he’s good [. . .] and uhm , he uhm , he can com-
municate and he can speak f- uh french as well [. . .] it is a hardship because
uhm . [. . .] people are very reluctant they’re they’re so shy </S2>

<S1> mhm </S1>

<S2> to make mistakes and things like that and i- i- i- they don’t wanna
look stupid [. . .] and this (and the other) it’s more of an insecurity rather
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than the willingness |[. . .] you know the- the- i mean like hamisi he didn’t

get any formal english education he just picked up [. . .] maybe watched
some couple of movies and stuff like that [. . .] </S2>

Similar to Abdalla, Mikidadi mentions that Zanzibaris are often too shy to speak
English and are afraid to make mistakes, which is why they refrain from speak-
ing it at all. Both reluctance to speak and lack of language competence result in
Zanzibaris failing to exhibit the desired language skills for tourists (cf. Duchéne
and Heller 2012; Schedel 2018). Given that English, according to educational
policies, should be acquired in school in Zanzibar, and that it is a frequent
language to be found in the tourist space, it is peculiar that many Zanzibaris not
(yet) working in tourism apparently do not speak it well. In order to investigate
these dynamics further, language learning trajectories of English are discussed
in the following section.

5.2 Language Learning Trajectories among Tourism Workers

As shown in the previous section, all participants in this sample are fluent in
English as they could participate in an interview and report on different matters
of their (work) life and language use. They are hence not those Zanzibaris
mentioned in Extracts (3) and (6), who are shy and do not speak enough English
to obtain a job in the tourist industry. The question emerges as to why there
are such stark differences between Zanzibaris who possess fluent English skills
and those who do not. One means of language learning that all Zanzibaris have
in common is English instruction at school. This is hence considered here first.

As mentioned previously, English is taught as a subject in primary school
and employed as medium of instruction in secondary education and beyond in
Zanzibar. Thus, a public primary school in Jambiani (cf. Figure 4.2) was visited
and the headmaster, who showed me around, was briefly interviewed. When
visiting an English class (Standard 6), the students stood up and greeted me in
English. They had apparently learnt the greeting by heart. They also seemed very
curious, but when approached and asked about simple topics, such as whether
they liked studying English, for instance, they did not actually understand me
and could not reply. This was the same among younger children (Standard 1),
who also had problems reproducing the greeting they had learnt.

While there are many possible reasons for this lack of language competence,
which could ultimately only be determined by long-term observation, one reason
did emerge: the school had 702 students at the time, with some classes contain-
ing up to fifty-nine students, catered for by a total of eighteen teachers. The
student-to-staff ratio was consequently extremely high, which definitely has a
considerable influence on the methods that can be applied in teaching, and it is
likely that a student who falls behind will not be noticed by the teacher in a class
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Figure 4.2 Primary school in Jambiani

Source: Susanne Mohr, personal photograph

such as this. This was also addressed by Abdalla in his interview, who mentioned
that he visited schools with 150 students in one class. This is why it is apparently
difficult for children to learn (English) in Zanzibari schools, as shown in Extract

(7)-

Extract (7) Interview with Abdalla, tour guide and part-time lecturer, in
Stone Town (Zanzibar City); St = interviewer, S2 = Abdalla; minute
38:06—38:54; important passages underlined

<S2> uh standard one until six , to take them to secondary we just saying
in other way let’s rush this to complete our our responsibility </S2>
<S1> mhm </S1>

<S2> like we say we give them education let’s deal with our issues ,
<MUMBLING> everything </MUMBLING> because yeah they , until

standard six they have even don’t know how to write their names |[. . .]

don’t know how to describe uuh you know uh just only few personal details
how now ¢h eh they go to the secondary to deal with a load writing essays

doing assignments do that , ah is aaa pity [. . .] </S2>
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The same problems related to the conditions in public schools have been
reported for mainland Tanzania, and other African countries, for example by
researchers involved in the large-scale LL.anguage of Instruction in Tanzania and
South Africa Project (for example Desai et al. 2010). Large classes and a lack of
resources were shown to be important factors influencing the performance of
students in all subjects.

Several other participants reported the same problems that Abdalla had with
English classes in school. All of them participated in so-called tuition as an
extracurricular activity. As it turned out, tuition is very common in Zanzibar,
consisting of private lessons taught by teachers on the side or by lay people
acquainted with the language and wanting to earn some extra money. When
asked where he started learning English, Hamadi does not even mention school
first, but rather tuition classes.

Extract (8) Interview with Hamadi, hotel staff member, at Karibu hotel in
Paje; S1 = interviewer, S2 = Hamadi; minute 02:39—03:05, 07:48—08:04;
important passages underlined

<S1> [...] where [did you start learning english] was it at home or with
other child- or only in [school i don’t know] </S1>

<S2> [@@] @@ [uhh] actually when 1 was , at uuh , before when i was
finishing uh standard seven [. . .] here in zanzibar

<S1> okay </S1>

<S2> i go to start eh with eh tuition we call it tuition [. . .] from seven up
to nine thirty we come back home [. . .] you know in zanzibar we don’t have
much this we have [. . .] to go to studying </S2>

<S1> [yeah] </S1>

<S2> [always] people they bring some skills so when wey- when they bring
[...] to us we can ask the- for them they can help us even’ teaching as well
you can go to pay even private if you want </S2>

After mentioning tuition, Hamadi goes on to say that, in Zanzibar, this kind of
studying of a language, or rather studying in general, is important. Zanzibaris
rely on others who are well versed in a certain subject in order to learn from
them. This is interesting in many respects. For one, it shows that a certain kind
of informal language learning is taking place in Zanzibar because Zanzibaris rely
on friends or acquaintances to learn English.® This, however, is paid for, requir-
ing at least moderate financial means to be able to pay for this extracurricular
means of language learning. This, once again, emphasises the commodified
character of English which has to be invested in as a required skill in the tourist
industry (Duchéne and Heller 2012).

Apart from tuition, there are other ways to learn English in Zanzibar, although
these also have to be invested in financially. Thus, NGOs like Kawa Training
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Center offer language classes in an environment with good resources and usually
well-trained or at least enthusiastic teachers. At Kawa, three-month classes
cost approximately 320,000 Tanzanian shilling, which is roughly equivalent
to USs138, covering payment for the lessons, teaching materials and the final
certificate. For the average Zanzibari, this is a lot of money, given that the GDP
per capita was US$g20 per year in 2017 (UNdata 2017). Several of the students
I talked to had saved money for a considerable amount of time or had taken out
a loan to be able to pay for the class. This emphasises even more strongly the
commodified nature of English in the tourist space of Zanzibar, where educa-
tional organisations specifically target (aspiring) workers in the tourist industry
in order to provide them with the necessary language skills. Generally, a much
higher language competence in English could be observed even among students
in the foundation classes, that is beginner’s level, as compared to the public
schools. While the age and maturity of the students in a primary school as com-
pared to adults certainly needs to be considered, it is remarkable that all students
at Kawa were able to communicate with me in some way and even made an
effort to learn new words they felt to be important, such as football terminology.
The classes were small, that is numbering around ten students, and the teacher
could help those students who were struggling with the subject matter. While
classes were generally taught in English to create an immersive environment, the
teacher sometimes resorted to Kiswahili in order to explain particularly difficult
subjects or grammatical rules.

The final and least formal way of language learning reported by the partici-
pants, if it can be classified as one single way, was learning through interaction.
Thus, several of the participants mentioned practising their English with tour-
ists, to continually improve it in this way, as shown in Extract (9). This also,
and possibly even more strongly, applies to other foreign languages that are not
taught in school, like German, as illustrated in Extract (10).

Extract (9) Interview with Hamadi, hotel staff member, at Karibu hotel
in Paje; St = interviewer, S2 = Hamadi; minute 04:19—04:52; important
passages underlined

<S2> but i couldn’t give up , i still continue within the different places
where we can find my language good </S2>

<S1> okay </S1>

<S2>1itry to go in a different places where i can find the people who are
going to speak well even when i find some people who speak english well
we talk each other and then sometime i used to go in the forodhani area
[. . .] in stone town there are many people there [. . .] so i make a good good
practice with them and some- sometime some people they invite me in a
groups we stay together i teach them swahili [. . .] and then also me they
teachme [. ..] </S2>
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Extract (10) Interview with Maburuki, tour guide, in Stone Town (Zanzibar
City); St = interviewer, S2 = Maburuki; minute 04:39—04:55

<S1>[...] okay so how d- how did you learn german (@ from the tourists
or </S1>

<S2> myself </S2>

<S1> yourself </S1>

<S2> yeah myself </S2>

<S1> oh wow </S1>

<S2> i used my app to learn german [. . .| sometime asked uh tourists uh
some [. . .] question if i don’t know something just ask them yeah </S2>

Both extracts are interesting: Hamadi clearly states the importance of interaction
with tourists for language learning, and Maburuki also mentions this for learning
other foreign languages, as well as additional, digital ways of language learning,
such as apps. This amply demonstrates the variety of means of language learning
in a super-diverse space. Interestingly, these are also the only ways of language
learning that do not cost money per se, although one usually needs to sell a
service or good in order to come into contact with tourists, thus, indirectly, these
ways of language learning are related to financial means as well.

Altogether, it has been shown here that English itself, as well as the ways in
which to learn it, are very much commodified and linked to financial capital
in Zanzibar. This seems to be necessary because of problems with the formal
(public) education system in mainland Tanzania and Zanzibar. Thus, a huge
social gap emerges between Zanzibaris with financial means who are able to
invest in (language) learning and those without. This adds a further social and
economic component to the linguistic super-diversity of the tourist space and
enlarges differences between tourists and some of the ‘toured’, as well as among
Zanzibaris themselves.

6 ENGLISH AT THE GRASSROOTS?

The analysis provided here yielded interesting results concerning the use and
learning trajectories of English in Zanzibar. It was shown that while English is
frequently used by Zanzibaris in tourist spaces, where it could be classified as
‘grassroots’ in line with Han’s (2013) approach, language competence seems to
be limited among many of the participants who only know formulaic expres-
sions. This type of language knowledge could be classified as what Blommaert
and Backus (2o11: 13) have called a ‘globalised vocabulary’, usually learnt
through ephemeral encounters with language. Interestingly, in the Zanzibari
case this (small piece of) language knowledge seems to be imparted through
formal education. It might however be the case that the children in the primary
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school visited had in fact learnt the greetings through interaction with tourists,
that is through encounters. This is an interesting issue that could be pursued by
interviewing children and adults in depth, possibly in Kiswahili.

Most of the study participants, who, in stark contrast to other Zanzibaris
they describe, are fluent in English, feel that Zanzibari English is ‘broken’,
and employers interviewed mention English to be one of the main difficulties
in finding staff. As language learning in public schools was shown not to be
sufficient for acquiring the level of proficiency in English necessary for the job
market, English as a required skill has to be invested in financially (cf. Duchéne
and Heller 2o012). Consequently, Zanzibaris aspiring to a high level of fluency
in English resort to a variety of means of language learning. Modes of language
learning are equally diverse, ranging from first contact with the language at
home, over English lessons at school or as part of tourism degrees at university,
to expensive private tuition and language classes. Most of these are closely linked
to financial capital and emphasise the commodified nature of English and other
foreign language skills in the tourist space. This also illustrates the gap between
different social classes in Zanzibari society.

The types of language learning undertaken by Zanzibaris working in the
tourism industry probably fall into the category of ‘specialised language learn-
ing’ established by Blommaert and Backus (2011: 11—-12), as the competency
acquired is used for one particular facet of these participants’ lives. The fact
that many Zanzibaris learn English only after they have left school and practise
it continuously demonstrates the importance of language learning beyond the
classroom for acquiring fluency in English. On the other hand, it illustrates that
the ‘language’ they know is indeed never completely finished (Blommaert and
Backus 2011: 9).

Overall, it has been shown that while interaction in English takes place in
informal settings that might qualify as ‘grassroots’ (Han 2013) in Zanzibar,
the trajectories of learning English include practices not typically associated
with the grassroots level. This expounds the problem of an easy attribution of
individual second language learning paths to particular social groups and reveals
the fuzziness of the ‘grassroots’ concept. As such, it raises the question as to
whether we indeed need to assign English(es) to categories, and to a single one
for that matter. The latter has been questioned for categories such as English
as a second or foreign language (cf. for instance Bruthiaux 2003). In the case
of English spoken by Zanzibaris, and possibly English spoken in multilingual
Africa in general, assigning English’ to a category does not seem reasonable.
This also holds true for dynamic spaces such as tourist contexts, where language
practices are particularly fluid.

While not easily applicable, concepts such as the grassroots do hold an undis-
putable value, also for multilingual and dynamic contexts such as the one inves-
tigated here. Specifically with reference to English, data are too often collected
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among highly educated speakers in academic environments (cf. Kubota 2018).
The present study, and all the others in this volume, amply illustrates that
contexts far away from these spaces present very interesting environments in
which English should be studied more in the future.
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TRANSCRIPTION CONVENTIONS

<Sx> - beginning of speaker x’s turn
</Sx> - end of speaker x’s turn

(text) - uncertain transcription

@ - laughter

, - brief pause (2—3 sec.)
- longer pause (3—4 sec.)

[text] - overlapping speech
[...] - speech not relevant for the analysis and left out here
<CAPITALS> - non-speech related but relevant information, for example

background noise, tone of voice etc.

NOTES

1. According to Bourdieu (1982), language becomes a commodity when it adds
value to a good or service. Thus, ‘the commodity value of languages is the
relationship between communicative resources and their potential economic
value’ (Muth and Del Percio 2018: 130).

2. All participants’ names and those of hotels provided in this chapter are
pseudonyms.
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3. I am thankful to Suzanne Degeling for giving me permission to mention
Kawa’s name here.

4. The transcription conventions are based on the SELF project guidelines
designed at the University of Helsinki. They are outlined above.

5. Fven is sometimes used in a non-standard way in English spoken by
Zanzibaris. It seems to signify ‘also’, at least in my interview data.

6. In the interview, Hamadi mentioned that his tuition teacher was his friend’s
mother and most of the other participants also reported that tuition was
organised through friends and family.

7. Itis questionable whether there is in fact only one Zanzibari English.
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CHAPTER §

Access to English and the
Englishes of the Disadvantaged:
Examples from Uganda and

South Africa

Christiane Meierkord

1 INTRODUCTION

Both South Africa and Uganda are countries in which English is used as a second
language (LL2) by large parts of the population. While in South Africa the advent
of English coincided with the arrival of substantial groups of British settlers
(whose descendants today, together with those of the original Dutch settlers,
constitute 9.1 per cent of the population, cf. Statistics South Africa 2012), this
was not the case in Uganda. In the former British protectorate, a settler strand
in the sense of Schneider (2007) was very limited, and English was learnt largely
through formal education. Today, whites in Uganda are typically expatriates
and constitute a negligible part of the population, so that the sociolinguistic
history of English in the two countries has differed considerably (cf. the chapters
in de Klerk 1996; Mesthrie 2002; Meierkord et al. 2016).

At the same time, in both nations, formal acquisition of English has often been
tied to socio-economic status, which determines access to quality education,
disadvantaging individuals of lower social class backgrounds, at the grassroots.
In Uganda, primary education has been free from 1996 only. However, low
socio-economic status, in principle, typically resulted in a lack of funds to pay
school fees and restricts access to secondary education until 2007. In South
Africa, access to English-medium education was furthermore restricted due to
Apartheid policies. Nevertheless, many individuals in both countries regularly
communicate in English despite not having had a chance to complete secondary
or even primary education. They rely on the amount of English acquired in
primary school or through interaction with other speakers of English.

After an attempt at a definition of the ‘disadvantaged’, this chapter offers a
comparative look at the histories of English in Uganda and South Africa and
a concise description of what access to both formal and informal acquisition of
English has been like in the two countries, post-independence and in the 2000s.
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Against this background, excerpts of data obtained from grassroots speakers in
the Cape Town and Kampala regions, whose work and businesses involve the
regular use of English, will be presented and discussed qualitatively. I will finish
off with an interpretation of the results and a look at how access to English in
South Africa and Uganda has shaped the Englishes of those speakers of English
who are not as advantaged as others to provide an outlook into how grassroots
speakers can (and need to be) integrated in models of world Englishes.

2 THE ‘DISADVANTAGED’

While no scientific definition of disadvantaged seems to be available, there is a lay
understanding of the term as referring to individuals having less favourable posi-
tions in terms of the economic and social circumstances of their lives, similar to
the definition offered by Webster (2020), namely ‘lacking in the basic resources
or conditions (such as standard housing, medical and educational facilities, and
civil rights) believed to be necessary for an equal position in society’, or that
offered by the Oxford English Dictionary:

1. That lacks advantage in some respect; that has been affected adversely
or detrimentally in some way; that is or has been placed at a disadvantage
relative to another or others. Also: characterized by lack of advantage.

2. spec. That lacks social or financial advantage; suffering from or character-
ized by social or economic deprivation.

Mostly, the term is also associated with limited or no access to education.
However, in African contexts, this does not necessarily imply poverty but typi-
cally a lower socio-economic status and a lower position in society, as the link
between level of formal education and wealth is not always as pronounced.

In the South African context, previously disadvantaged or historically disad-
vantaged has furthermore assumed a narrower meaning as laid out in the 2001
Preferential Procurement Regulations issued by the Government of South
Africa. Here, a ‘Historically Disadvantaged Individual (HDI)’ is defined as a
South African citizen who, prior to the coming into effect of the country’s post-
Apartheid Interim Constitution,

due to the apartheid policy that had been in place, had no franchise in
national elections prior to the introduction of the Constitution of the
Republic of South Af