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Introduction

This book illustrates a case study of academic discourse socialization (here-
after, ADS) by multilingual learners at a Japanese university. This monograph
emerges mainly from my experiences of teaching third-year students a spe-
cialized class, Research Seminar (FRRE & ), at my university in Japan. This
book covers the topic of ADS, which illustrates the process of socialization
and academic identity construction of the students in my research seminar
course, the development of their knowledge of the material, and their un-
derstanding of academic written discourse by reading the specialized journal
articles of the disciplinary field, second language (L2) writing.

MY JOURNEY OF ENGAGING
IN DISCOURSE COMMUNITY

The reason why I started to conduct this study derived from my experiences
of ADS in the United States. I started a journey entering the academic field,
Teaching English to Speakers of Other Languages (TESOL), when 1 was
twenty-four years old. My major during my undergraduate school in Japan
was international economics. I had never examined academic journals and
books of linguistics, applied linguistics, and L2 education before begin-
ning my master’s degree. Whenever I looked back on the early stage of my
graduate school years, I remembered my negative emotions, such as concern,
anxiety, and uneasiness about the graduate-level course that I took for the first
time. [ was the only international student who was immature. Then, I saw my-
self as an inactive, reticent, and self-marginalized graduate student because |
could not interact with my classmates well. When speaking Japanese outside
the classroom, I was very talkative. But in the classroom, I was a totally dif-
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2 Introduction

ferent person. I was tight-lipped even if my peers asked me, “What do you
think about this point?” I felt so frustrated with myself because I did not
know what to do, how to respond in English to my peers’ opinions, and how
I should be involved in the classroom where all students were native speakers.
To survive such a harsh condition, I remembered that if I focused on listen-
ing carefully and taking notes on what my peers argued, I could learn terms
and expressions about the course material. Then, fortunately, I found a few
Japanese doctoral students in the TESOL program. I used to talk a lot with
them in Japanese about TESOL issues casually. By the end of my master’s
program, I was much more talkative in the classroom. My attitude changed
completely, and I began to explore issues of English language education in
Japan critically.

Then, I had a great opportunity to pursue my PhD degree in 2010, when
my exploratory journey as a professional teacher-researcher began. I had the
opportunity to take a one-year sabbatical from my university. I applied to an
English doctoral program at a university in the United States where I com-
pleted my master’s degree. Upon entering the PhD program, I tried to prepare
for my dissertation along with my coursework. Even though I had already
identified a research topic, L2 writing and ADS, before starting the program,
I gradually began to consider how I should delve into the issues related to my
dissertation topic using a specific qualitative research method while taking
classes. The more I tackled the topic of discourse socialization by reading
various scholarly references, the more I wanted to unveil my visions of a
research approach for ADS and identity construction. I had constructed an
identity as a teacher-researcher by learning the theoretical and practical skills
needed in academic society by myself and with my cohorts. In addition to
revealing the study results, I would like to offer some theoretical as well as
pedagogical implications for ADS in Japan and different learning settings
because I continue to investigate the possibility of identifying more appro-
priate pedagogical practices. I remain committed to finding alternative ways
to engage in academic discourse and address several questions, such as how
teachers should engage students in being socialized in the classroom, what
activities teachers should provide in the class, and how teachers should have
students negotiate students’ agency to legitimize their learning.

MY TEACHING IN A
DISCOURSE COMMUNITY, RESEARCH SEMINAR

My teaching experiences of a research seminar course was also the reason to
explore the issues of ADS. I have taught my research seminar course since |
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began to teach at my university in 2005. To participate in the seminar course,
students must decide during their second year which research seminar they
will take (see chapter 1). The research seminar aims to construct knowledge
in a specialized field such as L2 acquisition, sociolinguistics, cross-cultural
communication, or theories of communication and to prepare to write a
required bachelor’s thesis when the students become seniors. My seminar
course, which highlights L2 writing scholarship, deals with a wide range of
topics of L2 writing (e.g., a brief history of L2 writing, intercultural rhetoric,
teacher/peer feedback, and teaching writing in L2). In the early years of con-
ducting this research seminar, I required students to read one chapter every
two weeks from a professional book, Teaching ESL Composition: Purpose,
Process, and Practice (Ferris and Hedgcock 2005). In 2009, I began using
several professional peer-reviewed articles, which covered a wide range of
topics of L2 writing scholarship. By engaging myself in this seminar class
for more than a decade, I launched a research journey to explore the issues of
ADS and academic identity.

My research seminar students evolved in their unique ways to examine the
assigned journals and understand their content like my process of committing
to the academic discourse community in the United States. Every year, the
students in my seminar course have difficulty constructing their expertise,
since it is their first time interacting with written academic discourse through
reading scholarly English texts. I know my students work very hard to read
these articles in their own ways. Their attitude toward examining written
academic discourse reminds me of my graduate school years at the master’s
level in the United States. I also found that the students went through vari-
ous processes of socializing into academic discourse by interacting with their
peers inside and outside the class as the seminar course progressed. I realized
that being socialized into the academic communities and discourse effectively
serves as scaffolding and fosters the learners’ understandings of the subject
matter even while they struggle to adjust to the patterns of academic written
discourse. As a researcher and a teacher, my experiences in the seminar class
have sparked my interest in exploring my students’ process of negotiating
academic discourse and in promoting their development and understanding
of academic discourse.

This is the reason I want to explore the topic of ADS of my research seminar
students and publish this monograph. I believe that my monograph will contrib-
ute greatly to critical discussions on ADS and construction of academic identity
in various contexts, especially English as a Foreign Language (EFL).
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4 Introduction
PURPOSE AND SIGNIFICANCE OF THE STUDY

While most studies until recently that were framed explicitly as ADS have
looked at oral discourse (M. Kobayashi 2003, 2006, 2016; Morita 2000,
2004), research on ADS through academic reading has not been paid at-
tention. Nor is little known about the academic literacy of various types of
learners in different learning settings. Although English is situated as a for-
eign language in Japanese educational contexts, learners with multicultural
backgrounds and home languages other than Japanese or English attend in
Japanese higher education. As the population of foreign residents in Japan
increases, multilingualization and internationalization have progressed in
higher education (Kitamura, Omomo, and Katsuno 2019; Y. Kobayashi
2019). The default notion that Japan is a homogeneous EFL context in which
learners possess a nearly identical background in language learning experi-
ences must be challenged. Rather, Japanese university settings entail complex
and fluid contextual elements, including language background, educational
history, prior knowledge, and ideology.

Supporting a relationship between academic literacy and discourse so-
cialization (Duff 2010a, 2010b, 2012; Kobayashi, Zappa-Hollman, and Duff
2017; Leung and Lewkowicz 2017; Zappa-Hollman and Duff 2015), this
study delved into the experiences and practices of ADS and academic identity
formation by seven undergraduate multilinguals in a required research semi-
nar class in a Japanese university. Specifically, the goal of this study was to
understand how multilingual learners read professional articles in English and
negotiated the meanings of them and to interpret how they went through the
processes of becoming members of the discourse community. Its goal was also
to examine the challenges encountered during their ADS in situated learning
contexts. In addition, this study presents pedagogical approaches that should
be incorporated into teaching. It emphasizes the development of expertise us-
ing scholarly reference works in undergraduate settings, and it suggests further
studies of academic literacy socialization in various learning settings.

Previous investigations of ADS by L2 learners have demonstrated how
these students engage in socializing into the discourse community and what
aspects influence their ADS (Casanave 2002, 2003; Casanave and Li 2008;
M. Kobayashi 2003, 2006; Leki 2007; Morita 2000, 2004; Riazantseva 2012;
Seloni 2012). Grounded in perspectives of sociocultural theory and commu-
nity of practice, the research indicates that ADS is connected with dynamic
and in-depth interactions with community members, while L2 learners who
have socially and culturally different backgrounds negotiate their forma-
tion of academic identity (Casanave 2002; Kanno 2003; Leki, 2007; Morita
2009). Such studies also identify meaningful results, showing that numerous
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ideological, psychological, and behavioral processes are deeply involved in
acquiring academic literacy to coexist with other members in discourse com-
munities and classes.

Therefore, the importance of this study is to achieve an in-depth under-
standing of insiders’ views of academic literacy and discourse socialization in
the context of a local course and to highlight each case description of the re-
search participants. All novices endeavor to gain membership in the discourse
community by examining scholarly articles in English. They try to engage
with the reading assignments, shuttling between their first language (L1) and
the target or other languages, while examining the complex academic top-
ics. This involves “the multiple languages (i.e., more than two) and varied
sequences (e.g., L1—-L2—L3—L1) involved in language learning” (Duff
2012, 565). The newcomers are involved in socializing into the discourse
community, encountering challenges of understanding the scholarly texts,
problems of interplay between peers, and conflicts with their prior learning
experiences. Exploring the cases of academic literacy socialization of multi-
lingual students in a unique curricular setting, like a research seminar course,
brings a unique perspective to issues of academic literacy. This present effort,
using a case study method, takes a close look at the participants’ discursive
and multidirectional ways of socialization and construction of academic iden-
tity in the community of practice.

In addition, exploring this line of inquiry in academic literacy socialization
may provide useful insight into approaches for teaching academic literacy to
students who come from mostly similar backgrounds. It may also contribute
to applied research in L2 education in the realm of discourse socialization and
academic literacy. Morita (2009) suggests several implications for teaching
in a Canadian university context that demand an expectation of classroom
approaches for language socialization in various contexts, offering valuable
insight into classroom practices facilitating learners’ socialization processes.
For instance, teachers should offer students a wide range of attractive op-
portunities to exert a reciprocal influence on their academic literacy social-
ization, so that students can “see academic socialization as a dynamic and
creative process” (Morita 2009, 457) in the classroom. Teachers should serve
as intermediaries, helping students socialize into the class, even as teachers
themselves participate in the socialization process. If teachers are confronted
with complications regarding learning situations such as classroom size,
institutional policy, or students’ characteristics, they have the potential to
incorporate online platforms for discussion, such as course blogging, Google
Meet, Microsoft Teams, and Zoom, into activities that can take place outside
of the classroom.
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Thus, examining the disciplinary discourses of undergraduate multilin-
guals in different contexts offers new insights into the processes and practices
of ADS and academic identity construction in L2 studies scholarship.

ORGANIZATION OF THE REMAINING CHAPTERS

This book consists of five chapters. As the rationale for conducting my pres-
ent study, chapter 1 discusses the gaps in the current empirical studies of
academic literacy and academic identity construction. The chapter begins
with a definition of academic literacy and ADS and briefly reviews these con-
structs. Then, as this study is grounded in sociocultural theory, I provide an
outline of the theory as well as the concept of communities of practice. This
chapter also illustrates the methodologies used to collect and analyze the data
sources. First, I contextualize the research site, background of the research
participants, and data sources. Next, I describe the use of case study as a
methodological tool. Chapter 1 concludes with a discussion of trustworthi-
ness and ethical considerations since I treat my students in a research seminar
course as research participants.

Chapter 2 documents academic literacy socialization and identity construc-
tion as experienced by seven multilingual research participants. The narra-
tives illustrate the participants’ processes, experiences, and practices of ADS
both inside and outside the classroom and academic identity construction of
the research participants, demonstrating how each student came to construct
an academic identity by committing to a community of practice in the re-
search seminar course.

Chapter 3 offers my interpretation and analysis of the research findings
as a cross-case analysis or case rendition, based on the emergent themes
from each case, covering the previous studies of ADS and construction of
academic identity.

Chapter 4 includes a summary of this book, and it proposes implications
for further research, as well as the teaching of academic literacy, to gain fur-
ther insight into the issues of academic literacy in university-level settings.

The final chapter, chapter 5, concludes with an epilogue that depicts future
visions of academic literacy socialization in higher education based on the
findings in this study with a narrative as a teacher-researcher.
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Chapter One

Academic Literacy Socialization

DEFINITION OF ACADEMIC LITERACY
AND ACADEMIC IDENTITY CONSTRUCTION

The research focus on academic literacy among L2 learners has shifted from
the development of linguistic ability toward socialization into the disciplin-
ary community (Duff 2010a, 2010b, 2012, 2020b; Gee 2014; Seloni 2012;
Zappa-Hollman and Duff 2015). Studies of academic literacy have examined
how L2 learners participate in active interactions, share information, and
collaborate with experienced members of specialized communities through
socialization into their disciplinary discourses. This form of academic literacy
is referred to as academic discourse socialization (ADS) or academic literacy
socialization (Duff 2007, 2012, 2020b; Duff and Anderson 2015; Duff and
Hornberger 2010; Duff and May 2017; Duranti, Ochs, and Schieffelin 2012;
Kobayashi, Zappa-Hollman, and Duff 2017). The rationale for examining
ADS is that academic literacy is inextricably linked to the interactions that
make up the academic socialization process within a particular community.
Thus, the possibility of more dynamic contact with competent members of
the disciplinary community ensures the development of academic literacy.
Although ADS has received much attention in English-speaking coun-
tries, few studies have examined the socialization process of undergraduate
students in different contexts, especially university-level English as a For-
eign Language (EFL). Many universities in EFL countries offer specialized
courses aimed at developing specific expertise. Individual EFL students come
from a variety of contextual backgrounds and bring with them various types
of knowledge, educational or otherwise. Thus, exploring ADS in the context
of EFL is critical for understanding the process of individual learners’ appren-
ticeship and enculturation into a given culture (Fujieda 2016, 2019). In this

9
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study, I examine the ADS of seven multilingual learners enrolled in a research
seminar course, with a particular emphasis on how they were socialized into
the disciplinary community to understand academic discourses while reading
scholarly articles written in English.

Academic literacy encompasses more than general language abilities such
as reading and writing. Rather, it involves discursive processes, discussions,
and experiences within the target discourse community, fostering collab-
orative knowledge construction and dynamic interactions (Blue 2010; Duff
2012; Lave and Wenger 1991; Zappa-Hollman and Duff 2015). To become
competent members of discourse communities, novice learners must undergo
“socialization through [italic in original] language and socialization into [ital-
ics in original] language” (Ochs and Schieffelin 2010, 5). While newcomers
to a discourse community initially participate minimally, they gradually gain
acceptance through interactions with more knowledgeable peers. By doing
so, individuals may enhance their specific expertise and undergo a transition
from peripheral members to experts (Wenger 1998). Thus, academic literacy
can be defined as understanding of and capacity to engage in oral and writ-
ten disciplinary discourses gained through socialization into a certain com-
munity, which mediates reciprocal interactions with experienced members.
Peers in the community play a critical role in the development of newcomers’
academic literacy skills by serving as mediators or literacy brokers (Lillis and
Curry 2006), offering explicit and implicit mentorship or evidence regarding
normative, proper usage of the language, as well as worldviews, ideologies,
beliefs, and identities of community members (Duff 2010b). More research
on academic literacy is required to widen the scope of study, particularly em-
phasizing discourse socialization of individual learners across diverse learn-
ing settings. Furthermore, in the domain of academic literacy, there is a need
to pay particular attention to learners’ engagement outside of class, since it
involves understanding the social and discursive processes that occur among
diverse actors in other learning environments as they act and respond to one
another (Seloni 2012).

Research on academic literacy reveals that it is necessary to investigate
the negotiation of academic identity through academic identity construction,
since learners are socialized into generic and specialized courses related to
academic writing. Within their academic fields, learners negotiate their posi-
tion and sense of self. Academic literacy investigations should focus on the
process of acquiring academic literacy while demonstrating the trajectory of
academic identity construction (Casanave 2002).

Professionals, researchers, and graduate students begin to construct their
own academic identities. Academic identity identifies ways of being in places
that are considered part of the academic community and varies according to
the community of practice (CoP) because of the understanding of identity
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as flexible (Clegg 2008; Darvin and Norton 2015; Norton 2000; Norton and
McKinney 2011; Pavlenko and Blackledge 2004). Academic identity is often
formed through participating in intellectual communities that involve other
members of the profession, particularly those with superior knowledge. Thus,
academic identity is fluid and dynamic, and “affected by lived experiences
and continuous developmental process” (Pifer and Baker 2016, 201).

The premise of academic identity construction is the value of shared expe-
rience in collaborative work and forging mutual relationships with commu-
nity members (Darvin and Norton 2015; Lave and Wenger 1991). Academic
identity, as Jacoby and Ochs (1995) point out, is regarded as a collaborative
endeavor facilitated by dynamic relationships. Involvement with community
members facilitates learners’ development of identity construction, while also
fostering an understanding of academic expectations and academic person-
hood (Ohata and Fukao 2014).

From the general scholarship standpoint, academic identity is formed by
the extent to which an individual participates in the community and interacts
with its members. Therefore, learners’ academic identity construction is
conceptualized as “embedded in the communities of primary importance to
them” (Henkel 2000, 251). Academic identity is described in this study as a
positioning that shifts from peripheral to expert through achieving access to
discourse communities and engaging in dynamic interactions with peers.

THEORETICAL AND CONCEPTUAL FRAMEWORK

Discussions on academic literacy and identity construction emphasize the
significance of sociocultural paradigms and the connection between persons
and the social world. It is essential to delve into the emerging issue of ADS
and identity construction to provide a societal viewpoint (Duff 2010a, 2010b;
Duff and May 2017; Duranti, Ochs, and Schieffelin 2012; Leki 2007; Morita
2004). In this section, I outline sociocultural theory and the conceptual frame-
work of CoP. Then, I attempt to discern how CoP affects academic literacy
and identity construction as well.

Sociocultural Theory

Sociocultural theory significantly influences our understanding of language
development (Johnson 2009; Lantolf 2000; Lantolf and Poehner 2008, 2014;
Turuk 2008; Vygotsky 1978). Sociocultural theory has recently been used to
address challenges in applied linguistics and L2 teaching. The framework for
sociocultural theory is inextricably linked to Vygotsky’s ideas. According to
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Vygotsky (1978), learners’ cognitive development is contingent upon their
participation in social activities. As the model of zone of proximal devel-
opment implies, the more interactions learners have with competent peers,
the greater their development. Thus, language acquisition and socialization
involve “a process of gaining competence and membership in a discourse
community” (Morita 2004, 576).

The socialization process of CoP is key to sociocultural theory (Lave
and Wenger 1991; Wenger 1998). In the CoP framework, learners gain sig-
nificantly from engagement in social practices and dynamic interactions with
knowledgeable community members. Through active involvement, learn-
ers strive to socialize themselves into a specific community, shaping their
academic identities while they navigate multiple psychological complexities.
Among newcomers’ various experiences during such a process of note is a
sense of tension while serving their apprenticeship in the specific community
(Casanave 2002, 2003). Thus, by emphasizing individuals’ frames of refer-
ence, the CoP model helps significantly increase our knowledge of the com-
plex processes and realities of academic literacy and identity construction.

Legitimate Peripheral Participation and CoP

Lave and Wenger (1991) characterize a participatory form of CoP as “legiti-
mate peripheral participation” (LPP). Through varied roles and interactions
with other community members, learners contribute significantly to the main-
tenance of engagement in this format. Learners, particularly novices, engage
at the edges of a CoP, fulfilling simple activities and gradually becoming
more integrated into the community. Consequently, people develop more
community-specific abilities and move from being peripheral members to
gaining experience and possibly becoming experts.

As LPP supports cognitive apprenticeship, the notion of CoP transcends the
confines of traditional learning systems, in which learning was primarily en-
visioned as a means of acquiring new knowledge from sources such as books
and journals. Sfard (1998) compares this form of learning to an “acquisition
metaphor,” saying that learning is a knowledge-capturing activity. Mean-
while, the process of learning evokes social connections with other com-
munity members, as “agent, activity, and the world mutually constitute each
other” (Lave and Wenger 1991, 33). This concept of learning encapsulates the
core of human action in the process of knowledge construction, which Sfard
refers to as a “participation metaphor.” Thus, CoP contributes significantly to
our understanding of how learning is facilitated by knowledge sharing and
how knowledge is co-constructed within a particular community.
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The CoP framework is critical for examining how learners develop their
language in a particular context. Language socialization research has gener-
ated an epistemological framework for examining the relationship between
development and involvement within a particular sociohistorical setting
(Duff 2012, 2020a; Leki 2007; Watson-Gegeo 2004). CoP offers a strong
foundation for ADS by serving as a framework for the socialization process.
Moreover, such a conceptual framework helps explain academic literacy
practices, since CoP serves as a vehicle for intellectual inquiry in contextual
learning. Participating dynamically in a community enables further develop-
ment of knowledge while also boosting individuals’ levels of self-awareness
(Lave and Wenger 1991). Given the social perspective on practices in a spe-
cific community, learning in a CoP does not always imply that an individual
develops specialized knowledge and abilities consistently or quickly. Rather,
learning is an experience gained through membership and engagement in the
conventional practices of specific communities.

When learners interact with more competent community members, the
concept of CoP fosters an environment conducive to the development of aca-
demic literacy. To demonstrate this point, using an example from this study,
students enrolled in a required research seminar course have opportunities to
collaborate with peers in the classroom. Through this joint enterprise, learners
can garner further knowledge while interacting with a more competent peer in
a mentor-mentee relationship. Additionally, research seminar students acquire
a significant amount of disciplinary knowledge through the mediation of their
first or main language in specialized courses (e.g., Introduction to Linguistics,
Second Language Acquisition [SLA]). The use of the main language enables
learners to expedite their efforts to develop beneficial relationships both
within and outside the classroom. All participants in the research seminar
are novices to the community of disciplinary discourse. As Watson-Gegeo
(2004) notes, LPP is a kind of CoP social activity that evolves from “begin-
ning as a legitimate (recognized) participation on the edges (periphery) of the
activity, and moving through a series of increasingly expert roles as learners’
skills develop” (341). In this study, it is beneficial to illustrate the process of
each seminar student as they transition from a peripheral learner to an expert
through participation in numerous activities in the community. As a result, the
sociocultural viewpoint of CoP serves as the foundation for this study.

Previous Studies of Academic Literacy

Recent research on academic literacy and ADS has emphasized the rel-
evance of language socialization, academic community enculturation, and
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socialization into oral/written discourses (Duff 2020b; Duff and May 2017;
Kobayashi, Zappa-Hollman, and Duff 2017; Muramatsu 2018; Wang 2020).
The reasons for this include a paucity of research on the complex negotiation
processes of academic discourse from the perspective of learners. Namely,
such inquiries need a naturalistic approach (case study or ethnography)
driven by environments (e.g., curriculum, policies) and learners’ attitudes,
tensions, and conflicts (Duff 2007, 2010b; Kouritzin, Piquemal, and Norman
2009). Watson-Gegeo (2004), for example, adopts an explanatory analysis to
contextualize learners’ backgrounds as thick explanation, which perceives all
relevant and theoretically significant micro- and macro-contextual influences
that are in a systematic relationship with the concerned behavior or events.
Moreover, Duff (2012) highlights the significance of considering the interac-
tion between academic socialization and learners’ sociocultural characteris-
tics in studies on academic literacy as a micro-level examination of academic
socialization. Hence, the focus in research on ADS has shifted from academic
language development to a more in-depth examination of socialization in
academic discourses.

According to Braine (2002), previous studies of academic literacy were
undertaken in English-medium contexts and focused on writing activities,
examining the influence of contextual elements such as the institution, course
policies, assignments, instructors, and learners (Swales and Freak 2012).
Braine advocates the significance of an in-depth examination of academic
literacy that covers more vivid accounts of how non-native English learners
are initiated into the discourse community in diverse learning environments.
Owing to the scarcity of research on academic literacy that emphasizes case
studies of language learners, it is critical to capture their experiences of so-
cialization into specific communities: knowledge construction from academic
texts and negotiation of meaning with other members. Research on academic
literacy that illustrates individual cases can elucidate the individual’s explicit
processes of discourse socialization within the target community.

Morita and Kobayashi (2010) explore the emerging issues of ADS in
English language higher education across a range of disciplines. They
discuss three areas of current research on L2 ADS from a theoretical and
pedagogical perspective: academic language knowledge and abilities, learn-
ers’ socialization, and critical perspectives on discourse and literacy. As the
authors suggest, how research findings regarding ADS should be described is
a challenge. To address this difficulty, ADS research must include students’
perspectives, offering clear descriptions of learners’ discourse socialization
to establish the framework for future academic literacy studies in the area of
L2 studies.
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Studies within the domain of academic literacy underscore the various
and complicated inner dimensions of language learners (Canagarajah 2006;
Casanave 2008; Casanave and Li 2008; Ferenz 2005; Leki 2007; Seloni
2012). Leki’s (2007) set of longitudinal studies demonstrates the difficulties
associated with academic writing experienced by four L2 learners in a vari-
ety of academic areas. In their L1 work, the L2 writers struggled to navigate
academic discourses while resolving cultural issues. Leki demonstrates how
L2 learners came to be initiated into their target communities through their
writing processes and CoP. Additionally, Leki asserts that students obtained
membership through dynamic interactions with community members, a pro-
cess she refers to as “socioacademic.”

Another approach is to consider how the development of students’ aca-
demic literacy has an impact on relationships with academic members (i.e.,
a social network). Ferenz (2005), for example, examines the effect of social
networks on the progress of academic literacy among EFL graduate students.
Ferenz indicates learners created to enrich their understanding of academic
literacy practices and how these constructed relationships had an impact on
their acquisition of academic literacy. The findings show that engaging with
peers in the disciplinary area was one of the social networks that promoted
learners’ academic literacy proficiency.

Likewise, Casanave and Li (2008) discuss the academic community social-
ization and interactions of L2 graduate students in English-speaking countries
and their relationships with faculty members. Casanave and Li’s collection
presents the difficulties, practices, and experiences of L2 graduate students
being socialized into academic communities, with a particular emphasis on
the meaning of academic involvement. Casanave and Li emphasize the need
to examine the process of enculturation into such communities from the lens of
the students’ cultural backgrounds. Moreover, Casanave (2008) discusses the
difficulties she faced when adjusting to the unique communities and diverse
cultures of her graduate school. Her reflective analysis of her academic read-
ing and writing reveals that participation in communities was the biggest ob-
stacle owing to her difficulties in comprehending the jargon, although she was
a graduate student and native English speaker. Casanave claims that the pur-
pose of community engagement is to become socialized into the specialized
community, to form a rapport with other students and faculty members (e.g.,
mentor-mentee relationships), and to acquire the literacy skills necessary for
the field. Casanave also stresses that reflective study of both L1 and L2 is es-
sential to foster a shared understanding of the academic socialization process.

Several researchers have offered various implications for exploring
academic discourses (Duff 2010a, 2010b, 2012, 2020b; Kobayashi, Zappa-
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Hollman, and Duff 2017; Kouritzin, Piquemal, and Norman 2009; Zappa-
Hollman and Duff 2015). While academic literacy research has been under-
taken, the area of L2 studies employing qualitative methodologies focusing
on written and oral ADS has only started to flourish in the last decade.

Studies of Academic Identity Construction

Inquiries into the notions of academic identity have shown which factors im-
pact its development. According to several studies, the educational discipline
has a significant effect on the development of academic identity (Becher
and Trowler 2001; Henkel 2000; Jawitz 2009; Kogan 2000; Neumann 2001;
Pavlenko and Blackledge 2004; Reveles and Brown 2008). The discipline
is perceived as a part of a specialized community, which fosters student
participation and a sense of belonging in the higher education setting. The
discipline lays the groundwork for academic identity formation by establish-
ing a foundation of knowledge and values, eventually leading to a stronger
sense of academic identity.

Other researchers argue that the literature on identity should reflect social
contexts from a poststructuralist perspective, which considers numerous
layers of contextual elements (Block 2006; Mendoza-Denton 2008; Norton
and McKinney 2011). As an emerging approach, Block (2006) analyzes
the poststructuralist analysis of identity, which posits that identity is self-
conscious and socially constructed. Block argues that the poststructuralist
approach to identity construction requires new viewpoints that stress fluidity
and fragmentation of identity. According to Block, the formation of identity
encompasses a variety of social components as well as complicated psycho-
logical processes such as self-management, anxiety, adaption to the environ-
ment, and self-realization. Since identity is discursive, the frameworks for its
analysis identity are varied.

Norton and McKinney (2011) discuss broader aspects of identity (such as
motivation and investment, imagined communities, and imagined identity)
and many theoretical perspectives (poststructuralist and sociocultural theory)
that are significant for relevant identity construction. According to Norton
and McKinney, language acquisition involves the creation of identity through
numerous complicated social processes. The poststructuralist tenets provide
an effective means to investigate how learners construct their identities and
gain literacy within their academic communities. To investigate the link
between identity building and CoP, Norton and McKinney emphasize the
importance of investigations of general concepts of identity.
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Academic Identity Construction of L2 Learners

Most studies of academic identity construction focus primarily on learners’
practices in a specific field and emphasize disciplinary discourse (Casanave
and Li 2008; Jawitz 2009; Reveles and Brown 2008). Researchers have ex-
plored how new members in the discourse community build their identities
and negotiate their academic literacy (Hirvela and Belcher 2001; Leki 2003;
Morita 2009; Pavlenko 2001). Some scholars argue that learners’ ambiva-
lent identities or identity conflicts resulting from their diverse backgrounds
should be explored (Block 2006; Cox et al. 2010; Norton 2000; Pavlenko and
Blackledge 2004). According to Cox et al. (2010), owing to the bias that they
are fixed or stable, issues of L2 writers’ identities have been undervalued.
Exploring academic identity construction of L2 learners is crucial, as writ-
ers they have to negotiate target discourses to meet the demands of specific
communities while struggling with the mismatch of written structures in their
first language. These complexities are part of the process of constructing and
negotiating identity as L2 writers. Thus, further discussions of L2 writers’
(learners’) identities are required as a reinvention of critical viewpoints in L2
research scholarship. The notion of academic identity defines how language
learners develop their positioning in the disciplinary community.

Liu and You (2008) investigated how Taiwanese and American college stu-
dents were initiated into their specialized discourses. The findings revealed
that the learners’ typical rhetorical tendencies significantly influence their ef-
forts to acquire the discourses of their respective disciplines. The participants
achieved varied degrees of progress in academic literacy, as well as engaging
in dynamic interactions with their teachers and the discourses in the particular
field. Similarly, Barnawi’s (2009) year-long investigation of two Saudi Ara-
bian newcomers enrolled in a master of arts for TESOL program in the United
States examined the students’ negotiation and construction of academic iden-
tities through classroom community practices. The study revealed that they
had trouble in negotiating their academic competence and identities, which
limited their capacity to fully participate in their disciplinary communities.

Morita (2009) examined a Japanese doctoral student’s sense of agency
achieved via negotiating the process of disciplinary discourse socialization
and identity construction, drawing on the perspectives of social constructiv-
ism. The participant, Kota, demonstrated discursive processes of ADS both
inside and outside the classroom. Despite the challenges Kota experienced
while trying to become socialized into his academic community, he was able
to manage using his chosen strategies (e.g., more interactions inside and out-
side the classrooms).

Even though the participants in Barnawi’s (2009) study invested their ener-
gies into immersing themselves in academic communities, Barnawi (2009),
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Liu and You (2008), and Morita (2009) show that initiations into academic
discourse communities lead to an increase in academic literacy and progress
in identity construction. Furthermore, the students recognized how to over-
come difficulties in blending into their academic surroundings and interacting
with peers in their particular fields. Similarly, in Ferenz’s (2005) study, EFL
graduates were able to form a social network that generated more opportuni-
ties for achieving academic literacy development and identity construction.
According to Liu and You (2008), Taiwanese students had considerable
difficulty embracing the new written discourse patterns. They found that
negotiating disciplinary discourse with academic members (i.e., peers and
professors) is important for identity formation and entrance into the special-
ized discourse. Learners are encouraged to (re)shape their identities in the
particular field through dynamic collaboration with others in CoP and their
negotiations of meaning in specialized discourse patterns.

To fit into the discourse patterns, L2 learners strive to negotiate their iden-
tities through numerous processes of community participation. It is obvious
that learners face several challenges when it comes to building academic
identity. L2 learners’ identity formation is influenced by their cultural con-
texts (e.g., their values and preconceptions). Furthermore, the way academic
identity is constructed depends mainly on the acquisition of academic literacy
as well as enriching learners’ understandings of discourse patterns in their
specialized field. The process of negotiating the complicated identity of L2
learners involves building and reinventing their identities (Cox et al. 2010).
There exists the possibility of constructing new identities as academic learn-
ers via the active interactions of discourses with members in their particular
community.

RESEARCH QUESTIONS

Studies of academic literacy socialization and identity construction of L2 and
EFL learners are essential to develop the related literature. Thus, I raise the
following research question:

* How do undergraduate multilinguals enrolled in a required research semi-
nar course negotiate and socialize themselves into their academic discourse
and construct their academic identities by reading various English schol-
arly texts and through mediation by their teacher?

This study focused primarily on the ADS and academic identity construc-
tion of seven multilinguals at the university level using English scholarly
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texts in a required research seminar course. The primary purpose was to ex-
plore how each participant attempted to (1) engage in ADS and (2) construct
their academic identity through and outside of the activities, taking into ac-
count the multimodal natures of the learning context.

METHODOLOGY

Background of the Research Site

This study was conducted at a four-year private university to the northwest
of Tokyo, Japan. The institution enrolls around one-thousand students and
provides a bachelor’s degree in international social studies through the fol-
lowing programs of the department: English, International Studies, Informa-
tion Technology, Business Management, Psychology, Humanity and Culture,
and Childhood Education. Students are encouraged to enroll in a variety of
classes, not just in their major to expand their interdisciplinary expertise. The
institution provides seven hundred classes, including domestic internships,
foreign languages, study abroad, and volunteer work, to promote cross-
curriculum education.

Research Seminar Course for Third-Year Students

A required seminar class, “Research Seminar,” is offered to third-year under-
graduate students. Students have to undergo several processes to enroll in a
research seminar course. First, students must attend a research seminar orien-
tation for each program held in early November during their second year. At
the orientation, all full-time professors talk about their field of specialization,
their agenda for the seminar class, and their way of grading assignments.
Following the orientation, students are required to complete a short survey to
indicate their top three choices for seminar courses and submit their lists to
the Student Office Center. Second, students are able to observe the research
seminar course freely and ask the teacher and current students questions.
Finally, students have to finalize their choice of research seminar. If accepted
into their first-choice seminar course, students can enroll in the next academic
year. However, owing to enrollment restrictions, some students are unable
to participate in their first-choice research seminar course. Each class has
an average of ten attendees each year. Students who have not been accepted
into their first-choice seminar course have to speak with other teachers to see
if they would be allowed to enroll in their seminar classes. Some professors
conducted assessment of academic records, as well as requiring prospective
students to compose a statement of purpose and conducting a brief interview.
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This was also the screening process for my seminar. First, [ had prospective
students write a one-page statement of purpose in Japanese. Then I planned
a twenty-minute interview with each student so that they could review the
course objectives and assessments in detail. I wanted students to validate
these crucial points since the purpose of my rather time-intensive seminar
class is to stimulate the growth of professional knowledge, L2 writing studies,
and the study of English academic papers.

My research seminar course highlighted several theoretical and pedagogi-
cal issues of L2 writing with English academic references. Students were re-
quired to read one English journal article every week to build a solid knowl-
edge foundation. My chosen peer-reviewed articles were from the past ten
years and they focused on various aspects of L2 writing, and were selected
from journals such as the Journal of Second Language Writing, TESOL Quar-
terly, Written Communication, ELT Journal, Applied Linguistics, and Com-
munication and College Composition. The articles emphasized the history of
L2 writing, intercultural rhetoric, teacher/peer feedback, the reading-writing
connection, (multi)discourse analysis, World Englishes, and teaching writing
in ESL/EFL contexts. In my seminar session, I divided students into groups
or pairs to make presentations about the articles in Japanese. I had students
discuss the issues and share their ideas and experiences of English writing
via in-class conversations, since one of the key aims of my seminar class
was to deepen learners’ understanding of L2 writing. As part of the course, I
also required my seminar students to maintain a weekly journal, in English
or Japanese, wherein they could review the articles and freely express their
opinions or discuss what they had learned.

PARTICIPANTS’ BACKGROUNDS

This study focused primarily on the ADS of seven undergraduate multilin-
guals, majoring in English and Childhood Education, who participated in my
research seminar course in the academic year, 2012.

Most participants had studied English since junior high school, beginning
around the age of thirteen. To pass the university entrance exams, their Eng-
lish classes in high school concentrated mostly on grammatical translation
and rote memorization of vocabulary. The participants prioritized four skills
(i.e., speaking, listening, reading, and writing) when they first arrived at uni-
versity. In their second year of studies, some students took more specialized
classes (Introduction to Linguistics, American Literature, and Cross-Cultural
Understanding).
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Participant 1: Akiko

Akiko (pseudonym), who majored in childhood education, enrolled at a four-
year university in Germany and spent two years there after graduating from
high school. She left the German university at the age of twenty-two and
enrolled in the current university because she aspired to become an English
teacher. Thus, Akiko decided to join my research seminar course to develop
specialized knowledge in applied linguistics. She had been studying English
for twelve years, beginning in the sixth year of elementary school (at age
twelve). Akiko started her English education in a private English conversa-
tion school by engaging in interactive English games and conversation. Ow-
ing to very high English aptitude, Akiko attended upper-level English classes
with English-major students.

Participant 2: Chiaki

Chiaki (pseudonym) entered the English program and joined the second-high-
est level of English classes (B1). Owing to her advanced English abilities, she
could participate in the highest-level class during her third year. She began
studying English when she was twelve years old. Throughout her junior and
senior years of high school, her English education focused mainly on reading
and writing for high school and university admission tests. Chiaki was inter-
ested in teaching English and took some specialized classes for English teach-
ing certifications, including SLA and English Teaching Methodology. She
enrolled in my research seminar course to broaden her academic knowledge
through the use of English scholarly articles and to gain practical teaching
skills related to English writing at the secondary school level.

Participant 3: Jonghyun

Jonghyun (pseudonym) was born in Korea and moved to Japan at the age of
fifteen because of his father’s job. He could not speak Japanese well at the
time but attempted to acquire language proficiency by attending a local junior
high school. Subsequently, although he became multicompetent in Korean,
Japanese, and English, he mostly communicated in Japanese in his everyday
life. When Jonghyun was ten years old, he started learning English through
enjoyable activities (card games and speaking). He improved his grammar,
reading, and writing skills throughout secondary school in preparation for
entrance exams. As a result of his experiences of studying English in Korea
and Japan, his English ability was very high. He joined the highest-level
English classes during his freshman year. As Jonghyun had a strong desire
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to study English, he attended specialized classes (Introduction to Linguistics
and SLA) as well as classes for English teaching certification for high school.

Participant 4: Kenta

Kenta (pseudonym) was an English program student. He began to study
English at the age of ten because his primary school offered weekly English
activities with a native instructor. As a part of practicing the language, he
engaged in a variety of activities, including pronunciation exercises, games,
and speaking. In junior high school, his English lessons focused on textbook-
based grammar practice. He graduated from high school with a strong em-
phasis on technology and industrial courses. As a result, Kenta’s English
learning was confined to vocabulary memorization and learning grammatical
structures through reading and writing. He decided to immerse himself in my
research seminar class to develop his knowledge of applied linguistics.

Participant 5: Miho

Miho (pseudonym) was a student in the English program who relocated from
her hometown in northern Japan to the university area. Miho has been study-
ing English for almost nine years, beginning in junior high school. Miho
received English lessons using the standard grammar translation technique,
practiced oral communication, and cultivated cross-cultural understanding
by reading the English textbooks in high school. Although she had some
experience with speaking English in high school, her objective for learning
the language at the secondary school level was to improve her advanced
English abilities, mainly reading and grammar, in preparation for admission
examinations.

Participant 6: Sayaka

Sayaka (pseudonym) was majoring in English. She had been studying Eng-
lish for almost eleven years, starting with enjoyable English activities in
elementary school, such as singing songs, reading the alphabet, and memoriz-
ing words. As her high school had a unique curriculum that included liberal
arts, she spent three years taking different practical English lessons (speak-
ing, listening, writing, and English expressions). Desirous of developing her
speaking abilities, she emphasized the development of speaking proficiency.
Her English level as a first-year student at university was intermediate, but
she worked very hard and joined the top-level class in her junior year. Ad-
ditionally, Sayaka took part in an eight-month study abroad program in the

printed on 2/10/2023 2:21 AMvia . All use subject to https://ww.ebsco.coniterns-of-use



EBSCOhost -

Academic Literacy Socialization 23

United States. Consequently, her enthusiasm to study English increased sig-
nificantly, and Sayaka participated in my research seminar course to expand
her disciplinary knowledge through reading of English academic papers.

Participant 7: Taisei

Taisei (pseudonym) was enrolled in the English program and a transferred
student. He majored in commerce at his former institution. However, he de-
sired to explore the professional issues of applied linguistics. Thus, he started
his higher education from the third year and joined the English department.
Taisei has been learning English for nine years, beginning at the age of thir-
teen. He remembered that he acquired English in junior high school with the
assistance of his father’s friend, who was a native speaker, and with the use
of a computer (reading newspapers) in high school. His English proficiency
was very high owing to his self-learning, which included taking the Test of
English as a Foreign Language (TOEFL) and scoring over 550 (paper-based)
in his second year of university.

DATA COLLECTION METHODS

To gain a better understanding of my research seminar, students’ real prac-
tices of academic literacy, socializing both within and outside the classroom,
I gathered data from each participant after the start of the second semester.
The reason was that if I had explained my research issues and accordingly
collected data from my seminar students, it was quite likely that they would
have attempted to satisfy me with their weekly journals and interviews. To
avoid these problems, I obtained permission from my institution to conduct
my study by clarifying my research objectives and rationale for obtaining
data from my research seminar students in the informed consent form. Owing
to the nature of my study, which used my own seminar students as partici-
pants, I took steps to conceal their identities. After the first-semester grades
were distributed, I requested each student to sign a permission form. This was
the case in collecting data as well. When students agreed to participate on a
voluntary basis, | asked them to complete a survey about their prior experi-
ence with English learning.

In what follows, I present six data sources as an integral part of the course
curriculum, the rationale for their inclusion in the study, and the significance
of each source in this investigation: (a) participants’ literacy autobiographies,
(b) weekly reflective journals, (c) a positionality narrative, (d) comments on
blog posts, (e) in-depth individual interviews, and (f) a focus group interview.
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Literacy Autobiography

The purpose of gathering participants’ literacy autobiographies was to contex-
tualize their backgrounds through thick descriptions of their language histo-
ries and educational experiences. An autobiographical narrative is a valuable
approach because it enables learners to demonstrate a critical interpretation of
their hidden truth obtained from their learning episodes and to become aware
of their meta-language development (Belcher and Connor 2001; Clandinin
and Connelly 2000; Pavlenko 2007). In the literacy autobiographies of the
students’ experiences of studying English at the secondary school level and in
their first and second years of university, students reported their experiences
of English language learning in detail, illustrating what literacy events they
had experienced and providing details about them.

Weekly Research Seminar Journal

Each week, I asked students to reflect on the class and review the topics
discussed in the reading assignment by writing a brief reflective entry in
Japanese. The purpose was to help students develop a better knowledge of
the topics by reflecting on class activities (Cisero 2010). Such reflective
journal writing enables critical self-examination (Gebhard 2017; McGarr
and Moody 2010; Pavlovich 2007; Pavlovich, Collins, and Jones 2009). I
gave the participants permission to write a weekly reflection in Japanese
because some of them felt it was difficult to express their thoughts clearly
in English. Providing students with a platform to express their opinions al-
lows them “to stand outside the experience, to see it more objectively, and
to become detached from the emotional outcomes” (Pavlovich 2007, 284).
Students were required to submit their journals on Moodle, an open-source
learning platform, before the deadline. After students submitted their reflec-
tive journals, I provided written feedback on the content and asked a few
questions.

Positionality Narrative

At the end of the semester, I encouraged students to revise and resubmit all
weekly journals through Moodle to promote their understanding of the issues
of L2 writing. This revision served as a positionality narrative, allowing stu-
dents to reflect on their involvement in the research seminar course and their
sense of agency in the process of academic socialization. It also prompted
students to examine their identities as academic learners in the specialized
field within their situated learning setting.
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Blog Entries on Moodle

Blog posting is an important tool for students to exchange ideas. I gathered
my students’ voices via their Moodle posts. A course requirement was that
members of the presenting teams had to post their thoughts, ideas, questions,
and involvement on the course blog to facilitate discussions. Duff (2010b)
underscores the relevance of investigating students’ academic socialization
through virtual/digital communication since it is critical to understand how
students create knowledge though informal language interactions. The textual
identity shown on the course blog can contribute significantly to the subse-
quent analysis of students’ trajectories of academic identity as supplementary
material (Kirkup 2010; Seloni 2008). Thus, as an integral part of the course
curriculum, I asked each member of the presentation team to submit some
remarks in either Japanese or English on the blog after the presentation.

Individual Interviews

In qualitative research, a common data collection technique is the interview-
ing (Chase 2011; Denzin and Lincoln 2017; Merriam 1998; Mertens 2010,
Yin 2018). As Seidman (2019) points out, the purpose of conducting inter-
views is to learn about other people’s experiences and the meaning they create
of those experiences. Interviews may enable participants to re-create minute
details of their literacy socialization both within and outside the classroom.
In this study, in-depth interviews allowed me to understand the perspectives
of my seminar students to unpack their hidden intentions.

Participation in the individual interviews was voluntary. When they agreed,
each participant was scheduled for a fifty- to sixty-minute interview in my
office. All interviews were conducted in Japanese. | believe that using the
native language in interviews is meaningful for eliciting insider views of
the participants. Therefore, illustrating both Japanese versions and translated
English texts is a way to represent the participants’ fresh voices and interrater
reliability. With permission, I recorded their academic literacy events and
experiences and socialization processes both within and outside class.

I interviewed participants using semi-structured and open-ended questions
in response to my study topic. I started by asking casual interviewing tech-
niques to build trust. Then, open-ended questions were asked to allow “the
respondent’s concerns and interests to surface, providing a broader lens for
the researcher’s gaze” (Mertens 2010, 371). These included: “How did you
attempt to read the academic articles?”” “How did you increase your under-
standing of the content?” and “With whom did you collaborate on the reading
assignments?”’
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Focus Group Interview

Following the individual interviews, I conducted a focus group interview
with the research participants in Japanese. The focus group interview method
has substantial benefits for eliciting information about participants’ feelings
of their ADS and identity construction. Given that the primary objective of
this group interview was to reach a deeper understanding of the participants’
thick and complicated accounts, sharing hybrid interactions within the group
contributed to elucidating the genuine nature of each participant’s experience
of academic literacy events (Kamberelis and Dimitriadis 2011; Krueger and
Casey 2014). A ninety-minute focus group interview with all participants was
organized in a classroom setting. I videotaped the participants’ interactions
with other interviewees based on my open-ended questions.

Data Collection Procedure and Analysis

Data collection took place during the second semester of the 2012 academic
year. | invited a female colleague with a PhD, who had experience in conduct-
ing human subject research, to join my research seminar classroom. I left the
classroom during her explanations and waited in my office until the informed
consent papers were signed. She read a letter of consent signed by the uni-
versity president, dean, and head of the English program and explained the
informed consent procedures clearly. Then, students were asked whether they
were willing to join the study. When they agreed, my colleague encouraged
them to sign the informed consent form. After completing the documents, my
coworker placed the consent forms in an envelope, sealed them with tape, and
handed them to me.

The major data sources in this study were the participants’ voices, since
this analysis emphasized the process of ADS and identity construction. To
begin with, I organized each participant’s interview transcript chronologi-
cally. After completing the transcription process, I translated the content from
Japanese to English. Similarly, if participants kept weekly reflection journals
and final narrative in Japanese, I translated them into English. I conducted
member checks to verify that the translations and interpretations were correct.
Then, I coded, classified, and recombined the data to ensure consistency and
to meet the study aim.

Once the transcripts and data were accessible, I conducted a thoroughly
recursive and inductive analysis of the data sources. Qualitative research is
defined by the concurrent gathering and processing of data. Owing to the long
data stream employed in qualitative research, division into subsets is essential
(Merriam 1998; Yin 2018). Grounded in the recursive and inductive process, |
analyzed the data in the following steps: explorations of interviews and writ-
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ten documents; categorization of data sources; and finding emergent evidence
in narratives and interviews.

During the first phase, I read and analyzed all interview transcripts, blog
comments, and other written materials (e.g., literacy autobiographies, weekly
reflective journals, and positionality narratives) to gain a comprehensive un-
derstanding of each data source. Then, I marked the margins of the texts with
comments, questions, impressions, and memos. This technique resulted in
significant advantages of establishing the framework or “data-bank,” which
was then utilized to conduct further research and generate questions for both
the individual and focus group interviews.

The second phase aimed to classify the data into thematic categories. To
do this, I reviewed and summarized the comments in the margin of each par-
ticipant’s written papers (autobiographies, reflective diaries, and positionality
narratives) from the first phase, while also identifying any recurring themes.
Then, I created a list to keep track of the temporary theme categories al-
located to each participant. By revisiting the full data-bank produced in the
first stage, I refined emerging categories and developed three tentative theme
categories for this study: (a) multiplicity of academic literacy practices, (b)
building of disciplinary knowledge through CoP, and (c) positionality of self.

The next step involved assembling evidence from the transcripts of indi-
vidual and group interviews, which uncovered thematic categories in the sec-
ond stage. I created descriptions of individual cases from an emic perspective,
classifying the raw data by the categories identified during the second phase.

Methodological Disruptions

Although I chose to gather data in English, I conducted both individual and
focus group interviews in Japanese. As mentioned above, using the partici-
pants’ main language was effective in eliciting candid responses and cultivat-
ing a sense of comfort. Additionally, I requested that participants write their
weekly journals and final narratives in either English or Japanese. To alleviate
learners’ fears of making errors in English, I provided writing assignments.
Another purpose of the written documents in Japanese was to elicit the partic-
ipants’ inner thoughts with detailed descriptions. When the participants wrote
the papers in Japanese, I translated them into English and conducted member
checks to ensure that their opinions and my interpretations were consistent.

Trustworthiness and Reliability of Data

Both qualitative and quantitative research are concerned with the trustworthi-
ness, credibility, validity, and reliability of their findings (Guba and Lincoln
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2005; Lincoln 2009; Mertens 2010). However, there are different criteria for
assessment according to the assumptions and methodologies inherent in each
method.

In qualitative inquiries, trustworthiness and dependability are discussed to
address questions of validity or reliability that underpin various epistemo-
logical perspectives (Lincoln, Lynham, and Guba 2011). Namely, validity
and dependability are based on the many ways in which reality is interpreted
in qualitative research paradigms. Trustworthiness and dependability call
into question the consistency of the research findings in order to improve the
quality of the study (Mertens 2010). The primary issue of this study was that
data collection should be internally consistent rather than generalizable. To
ensure the trustworthiness and reliability of the obtained data, I adopted three
strategies: crystallization and member checks, a dependability audit, and a
prolonged engagement with the participants.

Crystallization

Crystallization is an approach to integrating data from multiple sources into a
cohesive text to ensure consistency (Denzin and Lincoln 2017). The notion of
crystallization has been articulated as one of the methods of post-qualitative
research (Ellingson 2011). According to Yin (2018), the rationale for using
data from case studies is that there is a greater requirement for additional
gathered sources than other research methodological approaches. The pri-
mary advantage of using a variety of data sources in case studies is “any
finding or conclusion in a case study is likely to be much more convincing
and accurate if it is based on several different sources of information” (Yin
2018, 128).

Apart from these advantages of combining different types of data, crystal-
lization has a significant benefit as a “process of separating aggregated texts
(oral, written, or visual) into smaller segments of meaning for close consid-
eration, reflection, and interpretation” (Ellingson 2011, 595). In this study,
learners’ weekly reflective journals were used as the primary data source.
However, additional data from various sources were used to crystallize the
data, such as participants’ English literacy autobiographies, their portfolios,
positionality narratives, course blog posts, follow-up individual interviews,
and a focus group interview.

Member Checks and Dependability Audit

Throughout the interview, the researcher and the participants completed
member checks. Following the completion of the written documents, I
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showed them to the participants to confirm their accuracy. Since the recorded
interviews had been translated into English, I also asked the participants to
confirm that these accurately conveyed their perspectives.

Dependability audits highlight the many steps of the research process in
order to “attest to the quality and appropriateness of the inquiry process”
(Mertens 2010, 259). To perform dependability audits, researchers created
written documents such as memos, researcher reflection papers, or field
notes. These materials served as thick descriptions of the study. Such docu-
ments should be publicly inspected since change is either anticipated or ex-
pected under the constructivist research paradigm (Yin 2018).

Ethical Considerations

As this study involved the use of personal information, it had to comply with
ethical standards that protect the individuals’ dignity. As a first priority, the
students had the freedom to choose whether or not to participate, a decision
that they made independently without coercion. Additionally, the students had
the right to terminate their participation and refuse to provide any additional
information. Despite the use of interview sessions, which afforded a degree
of privacy and anonymity, students could not be pushed into participating.
All pertinent information about the investigation, such as the study aims
and methodology, was provided to the participants. Informed consent was a
prominent theme in this study. All the students were asked to provide a writ-
ten document clarifying that they were voluntarily participating in the project.
Owing to the researcher’s stringent security measures, no one could access
the information gathered throughout the study. The confidentiality of data and
recordings related to this study were ensured.

In the next chapter, I highlight the cases of ADS and construction of aca-
demic identity of seven multilingual learners in my research seminar course.
To draw greater attention to the case descriptions, their written products and
extracts from the follow-up interviews in Japanese, as well as their English
translations, have been included.
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Chapter Two

Case Descriptions of
Academic Literacy Socialization

This chapter illustrates the cases of ADS and academic identity construction
of the seven undergraduate multilinguals who were enrolled in my research
seminar course during the 2012 academic year. This study was conducted
from a sociocultural perspective, with a particular emphasis on the zone of
proximal development, CoP, and LPP, to respond to a research question:
How do undergraduate multilinguals enrolled in a required research seminar
course negotiate and socialize themselves into their academic discourse and
construct their academic identities by reading various English scholarly texts
and through mediation by their teacher?

To investigate this, I synthesized the data obtained from multiple sources
(i.e., literacy autobiographies, weekly journals, course blog posts, a final
narrative, individual interviews, and a focus group interview). Data analysis
revealed that the participants first adopted their own approaches to academic
discourses. Then, they developed their academic literacy skills through
discourse socialization by engaging in peer interactions. Akiko, Jonghyun,
Taisei, and Chiaki became socialized with peers, improved their understand-
ing of academic discourses through scholarly articles, and constructed their
academic identities. Miho, Sayaka, and Kenta attempted to socialize into
the discourse community, but remained peripheral members throughout the
process of discourse socialization. In addition, they recognized that they were
participating in a disciplinary area but refrained from taking the necessary
steps to develop their academic identities.

The next section profiles the cases of participants’ ADS and construction of
academic identity. The case descriptions demonstrate how the students tried
to examine and understand academic discourses using the scholarly articles
through socialization into the research seminar course and construct their
academic identities.

33
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AKIKO

Akiko, enrolled in the Elementary Education Course, attended my research
seminar class even though she was not majoring in English. Akiko was mo-
tivated to improve her disciplinary English proficiency since she aspired to
teach high school English. As a result, she sought to acquire the practical
pedagogy useful for Japanese English education.

Akiko began by attentively reading the academic articles by herself. None-
theless, she felt that her commitment to examining the written discourses
deviated significantly from her expectations. As she put it, “T I TfE D 7=
T=TATILEEUDDLTTTE s RAEDHREREZ VU ELT
7=M72 D TEUVZFE T [The academic journals used in the research seminar
course were difficult, but I felt I could manage them because of the reading
assignments]” (Individual Interview 2013). Akiko did not know how to inter-
pret the texts within the disciplinary discourse and deepen her understanding
of the main points in the articles.

Akiko engaged in various processes to identify potential techniques for
developing her reading proficiency with regard to scholarly texts. She had
difficulty interpreting the meaning of the written discourse because the in-
tricate structures of the articles were unfamiliar to her. Akiko expended con-
siderable effort adapting to the disciplinary discourse patterns by tackling the
articles using a dictionary. Although Akiko examined the articles carefully,
she faced difficulties in comprehension. She then attempted to alter her way
of reading the texts. Akiko lamented as she reflected on her early studies in
the research seminar course: “5 & T DHE DEFEDHE D TRATED
TcATEAS ~ BRI D T 0)73372;9 TRUFLI - REEHLL ~
IV —FILBE N FEACBBTEFHEATU: [How meaningless
my previous English study was . . . It was almost impossible to understand
the language of the academic journals in addition to the difficulty of the
content]” (Final Narrative 2012). Thus, finding effective ways to examine
the scholarly articles was her utmost priority at the beginning of the research
seminar course.

To facilitate her understanding of the English scholarly articles, Akiko
applied her skills to examining the academic discourse styles such as “f&§ &4
[CFHEHBD LI~ XEIZLEZE 5|17z [underlining the texts to read the
articles easily]” or “#VIRUH T< ZBEZEL LIF ~ BERZFANT

%50 U F U 7= [noting down the terms that appeared repeatedly, absorbing
their meanings, and memorizing them]” (Final Narrative 2012). In this way,
she acquired certain skills for understanding the content of English articles.
Eventually, her motivation for reading the scholarly literature increased.
Akiko stated, “BHDFTBANEHICEN D/c& DM O7BFT ~EL
<BUZFEU 7= [1 felt fulfilled when I realized that my reading comprehen-
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sion had improved a lot]” and “BL L\ MBFHEDHBHEEZESLUE VB
BUSLSETEANDPURICBREDT ~E2EIT7—FILEFHA
THESEEZREZZFL /- [I changed my mind, trying to examine the
journal more because it seemed a little easier to understand, rather than giving
up reading because it was difficult]” (Final Narrative 2012).

While grappling with her difficulty in examining academic discourses,
Akiko sought to create a formula for reading scholarly papers. As a solu-
tion, she shifted from intensive individual reading to cooperative learning
with other seminar members, allowing her to become intimately involved
in comprehending disciplinary discourses. She discovered that collaborative
work was an effective method for negotiating and comprehending English
academic discourses through socialization. It also facilitated the acquisition
of broader specialized knowledge. Akiko and her seminar peers, Chiaki and
Miho, decided to meet once a week in the library or student lounge for group
study. They read the articles in advance at home and brought some questions
to the meeting. Similarly, Akiko had to make a presentation to another semi-
nar member, Sayaka, about the articles. Akiko worked hard on the article with
her peers, summarizing the topics based on several questions.

While collaborating with Sayaka on the presentation assignment and
reviewing the articles with the other seminar members, Akiko was able to
thoroughly examine the scholarly texts and gain a correct understanding of
the authors’ statements. Akiko noticed the benefits of journal reading with
peers as she reflected on her group sessions with Chiaki and Miho. As she
answered, “F1 1T ILICEEZ U RN BB ONBREZ TR R<BEIRT=
ZF U 7= [I could interpret the meaning of the articles well with my partners
through casual discussions]” (Individual Interview 2013) and “J' )L — "7
—J T ERHLIEADAEY /- hERT -RBEICEVLTLSE

TEREBERABENY] DTRI/]U ~FAEHALZANKRELU * R
WESIC~BATHERBLETDZIEZL LS5 E-R DT [In group work,
when I saw how well organized my peers’ memos or notebooks were, |
thought ‘I have to work hard.” Then, I tried to do what little I could, not to
make my partner(s) bothered]” (Individual Interview 2013). Akiko focused
more on understanding the meanings of the disciplinary texts after observing
her peers’ sincere efforts to explore the academic journals during group work.
Her classmates’ diverse approaches to the articles increased her interest in
academic discourses. Akiko stated, “¥ X D X /N\—(FFEELEHR U 2K
UEFATOVEDT ~FEBDOAYN—DFBHEEDI T —F L5
BOEEZRBE /=) T T [I would like to follow in my seminar peers’
footsteps with regard to learning and their habits related to examining jour-
nals because they delved deep into the articles]” (Weekly Journal #5 2012).
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The joint work provided Akiko with clues as to how to examine the English
scholarly articles.

Furthermore, Akiko’s collaborative enterprise with her classmates had a
synergistic impact, which contributed greatly to the growth of her agency in
establishing L2 writing scholarship. Such socializing with her peers gave her
several opportunities to broaden her appreciation for academic knowledge
through scholarly resources. Specifically, effective exchanges of ideas in the
research seminar classroom provided her with insight into the disciplinary
area. Akiko claimed that discussing and expressing her perspectives on the
disciplinary journals in class allowed her to validate her knowledge and im-
prove her ability to accurately describe the content of the articles. She stated,
“FAICE D THRBEREIIBS OMARBB AL BHAICOVTHBT S
EERDEEDREBVFET « TS5 LAV TY MBI IONTY
MADBHIEEL ~ T APV IVHICBRITITHNE Y [Collab-
orative work required me to explain my understanding and awareness of my
research. The cognitive work of moving from input to output can be naturally
done during the discussions]” (Weekly Journal #11, 2012).

As a result of these continual classroom interactions, she gained fresh
views on her seminar topic, L2 writing. Akiko noted:

BALUALSBEZFTDAELNE S BSHADEIZDALNT
ES5FXATDADERZEHLSECSVWSRAEEH2IDONEETE
SE(LRDE - TOBRMBFLT—VICH2TERTHDE ~ T
SEANENATEZSILRS - EIOHRTTAAAVYIAVESES
T2TVS LI~ BRDEZFCRENEANSDT ~ FAFTE TELF
& 9. (Original Weekly Journal #6 2012)

I thought some students had similar opinions as mine, while others had dif-
ferent opinions. When I heard others’ distinct ideas, I thought, “Oh, I could see
it that way.” Their fresh ideas were very interesting and allowed me to view
the topic in a different light. Engaging in such lively discussions in the class
broadens my field of vision. That is why I like discussions. (Translation Weekly
Journal #6 2012)

Akiko addressed the importance of collaborative learning in the research
seminar course. She stated, “FENE BRZXBUL BN B3EEEZ TS
I3~ BANREICKT U TEBVLIBEZL TVSIEEZ ~EHDORT
DBFMBHEFICEDE LS ICTHBLARITIUIRUFHA [To work
through interactions with others means I have to clearly explain my under-
standing about the assignment; it is not just about having my own thoughts
on the content]” (Weekly Journal #9 2012). She conceptualized immersion in
the research seminar course as a process that elicited a stronger commitment
from those with whom she interacted. According to Akiko, the participants
assembled and constructed disciplinary knowledge in-depth through com-
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plete interactions that inspired one another. She utilized the concept of a
“class culture” to characterize the research seminar, saying: “T (IR ()
‘class culture’ 7RDT ~ —#EICHETEHAD NS EEL WD &R
DTALSERS ZEMNTEZFY [The research seminar course has a
‘classroom culture’ that sparks a drive to take on challenges with capable
others]” (Weekly Journal #5 2012).

Akiko’s willingness to deepen her perspective on the specialized field ex-
panded as a result of her peers’ significant efforts to learn about L2 writing
challenges, as she was socialized into the research seminar course. As Akiko
pointed out:

EIEOVS TIRIFATRTLYIT—1 BdHU ~ BSDOFEUTNDR]
BICBRUFL . FERFEOA Y TYNETINTYNERZEILTS
CENTELDT s BHORFBHBADEN ODTNLBEILEREKT S
ZEDNTEFUI - EBICHEVDERRZLEL ~ 7 IMBL2 writing
DEZPHUWREZRH T LM TEFLU 7. (Original Final Narrative
2012)

I had a “positive pressure” in the seminar class but I received inspiration from
my classmates. Thanks to the reciprocal input and output, I felt my academic lit-
eracy developing. I was able to express my thoughts about and have new views
on topics related to L2 writing, comparing my opinions and thoughts to others
in the classroom. (Translation Final Narrative 2012)

Owing to her desire to teach English at the high school level, Akiko had a
strong sense of self as an English learner prior to joining the university. Akiko
recalled a teacher in high school who inspired her to study English more
diligently: “The English teacher was a miracle. Her English was brilliant and
she always introduced a variety of new English learning methods” (Literacy
Autobiography 2012).

Akiko reaffirmed her goal to teach English in high school, but her position
as an English learner remained ambiguous. Indeed, as a first-year university
student, she had a strong sense of herself as: “72 72 D FEFEFEE T L= [1
was just an English learner]” (Focus Group Interview 2013), simply study-
ing various English classes in college. As she said, “ LD L~)LD 7 T A
THRD NELEFELFSOITMENTE L oo TR, 2
% Z 72 LT UAS LE L7z [Itis true that I enjoyed learning English with
diligent peers in the highest-level class, but I felt that I just performed my as-
signed tasks]” (Individual Interview 2013). Nonetheless, Akiko was eager to
study English at the end of her sophomore year. In class, she was motivated
to work collaboratively with classmates owing to the increased opportunities
for group work, as she noted, “HFEDIZHE T, F N —T TOEENEL
72572 T [The English classes provided lots of opportunities for group
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tasks]” (Individual Interview, 2013). Her perception of herself as just an
English learner eventually transformed into one of a highly motivated English
learner. She embraced her feeling of changing her mind throughout her two
years of university English study to foster the development of her English
language abilities.

Before enrolling in the research seminar course, Akiko discovered that she
had progressively developed an image of herself as a motivated English lan-
guage learner, as shown in the previous section. After delving into a special-
ized topic, Akiko saw that her experiences in the research seminar course had
led her toward becoming a full member of the discourse community, resulting
in maintaining good relationships with her classmates both inside and outside
the classroom.

Through her participation in the community of the research seminar
course, where the work was more demanding than any she had previously
experienced, Akiko developed an understanding of herself as an academic
learner. She approached difficult tasks, such as reading articles and writing
her weekly reflection papers, from a professional standpoint. In particular,
Akiko had a sense of moving toward becoming an academic English learner
who attempted to nurture specialized knowledge through participation in a
specific community. She progressively developed an interest in exploring
academic articles and comprehending professional topics, and developed
a strong dedication to discussing scholarly articles with her classmates.
Through reciprocal interactions with peers in the research seminar course, she
developed a strong sense of herself as an academic learner.

From the start of the seminar session, Akiko showed the attitude of an
academic learner, which aroused her interest in the disciplinary field. As she
said, “ED2ERF U~ AABRDOEREZBE UV TANL) [I wanted to
express my opinions more . . . [ wanted to try to ask other students’ thoughts]”
(Weekly Journal #1 2012). As time passed, her weekly journals revealed her
critical response to the assigned reading articles. In the weekly journals, she
eventually wrote about her inner awareness of the realm of L2 writing. For
instance, after finishing the article that highlighted the critical perspectives on
contrastive rhetoric (CR), she mentioned:

BIEBRTXEZESLILIIOVT Y TELT EVS ZEF TFET
JUE - EFEEZFESDVETADAICRBESNTOLSEEOFT « £
EROATAVTOMRAEVS DI~ ZOEFENSHEEZBA TAX
BEVPHLSBFE S FUTARRFZLFTTRATVLRERMPBOFET -
Ko DROWF—IREEBOELT. (Original Weekly Journal #4
2012)

In terms of writing in L2, writing itself includes the writer’s individual per-
spectives. The writer shows them unconsciously in writing rather than speak-
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ing. That is why studies of L2 writing go beyond linguistics, extending into the
realm of humanities, social science, and natural science. The area of L2 writing
seems to be a deep and endless theme for me. (Translation Weekly Journal #4
2012)

Akiko attempted to think critically about the topics of the academic articles,
but she also realized the complexities of learning L2 scholarship writing. That
is why she felt as though L2 writing issues had been discussed continuously.
She said, “BZ_FB/B ATV Td - HLFNLZO2UCEFERNTED
U ERSICZDEREICERSNEENU TY - AYCBEITHE
BEINBZEFF/Z AT ATEVSDE ~ ZOMEN KDL LR
MRABVIEZRKUZ T [I am often overwhelmed by the interdisci-
plinary perspectives of L2 writing study such as sociology or psychology.
Therefore, I felt there is no end in sight for research on and conclusions about
L2 writing every time after the seminar class]” (Weekly Journal #5 2012).

Furthermore, through Akiko’s journey in the research seminar course, she
developed professional clarity regarding the position of an English language
teacher. Her voice in the course blog post, for instance, presented her thoughts
as a teacher. As she illustrated,

BENRMDOSBARTEDTAANYYIVDETZEIRUERSE VX
BWEM DT o FAIBEINRBEZE O TO/DT~E2& TE
CHESVSALSMBBRLDON? | RELAGBNICEMZEZL T~ 7
DADERZAMDUSEIEHULANRMD2IONERELFUL 7.
(Original Course Blog Post 2012)

From the educational viewpoint, I was not able to manage the discussions
well, reflecting on my presentation of the article. Even though I made a pre-
sentation like an in-service English teacher, I should have drawn out other
members’ personal opinions, asking which parts were difficult for them to un-
derstand. (Translation Course Blog Post, 2012)

Akiko contended that gaining membership into the discourse community
may be realized through a strong will that entails various actions and learn-
ing processes. Her sense of being an academic learner was shaped by her real
socialization into the discourse group and her specific future goal.

Akiko developed an image of herself as an experienced seminar member
who acquired specialized knowledge through engaging in the community and
interactions with her classmates. However, she did not regard such processes
of negotiating her identity as a professional researcher within the research
seminar group. She revealed, “& L7272 D W25 8P I A D IAOIE, WF5E
#F identity ZFESLL7-E o TCnET, THLEMOFEOMIENE %
REFHEDDHHOTILEFTERNWTT L, EoTVy—FADhO%
FORH R EESCEIZEB SN T LMD [If T immersed
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myself in the professional area deeply, it would be correct that I constructed
my ‘researcher identity,” but I could not get deeply involved with pursuing
the inquiry of the disciplinary area further because I was overwhelmed by the
critical attitudes and perspectives of the expertise presented by scholars in the
journal articles]” (Individual Interview 2013).

JONGHYUN

Jonghyun was a diligent student in the research seminar course. His first
language was Korean, and he was also proficient in Japanese and English.
Jonghyun was involved in many social activities and volunteered often in the
university’s academic events. His strong commitment to constructively par-
ticipate in various activities indicated his enthusiasm for pursuing academic
education at the university level.

During his second year of university, Jonghyun enrolled in a four-month
study abroad program at a private institution in the western United States. His
research there reawakened his interest in applied linguistics and L2 teaching.
Jonghyun chose to explore L2 writing studies in my research seminar course
after perusing the catalogue for all the research seminar courses offered by
the English program. He was the second student to express a desire to join
my seminar class because he was interested in the differences in writing in
English, Japanese, and Korean.

Jonghyun made every effort possible to read academic articles at the begin-
ning of the semester. Jonghyun spent considerable time examining articles
sentence by sentence, but did not emphasize translation. He engaged in an
active performance of looking up terminology while examining academic dis-
courses, as he indicated, “FIRIFL AN D /=7 & ~ #U VL EEFEDORKZE
AR BFHAF U cfRUTCELTE ST TLKENLVATT &
[I read the paragraphs intensively, looking up the meanings of difficult words
in the articles even though I did not utilize the translation approach at all.
Even if I translated, the interpretation became very odd]” (Individual Inter-
view 2013). When he explored academic discourses with complex structures,
he considered mediation by the first language pointless. Thus, he attempted
to read the whole article thoroughly, concentrating on individual words. Jon-
ghyun marked sections of the articles he considered significant. However, he
sometimes discovered gaps between the parts of the articles highlighted in
the classroom and those he considered important. He recalled his process of
reading academic references: “I sometimes wondered to what extent my un-
derstanding of the scholastic journals was legitimate” (Final Narrative 2013).
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As his strategy for reading academic articles was unsuccessful, Jonghyun
used an alternative approach: he attempted to comprehend articles holisti-
cally. Instead of examining every word, he began scanning them to get an idea
of their overarching meaning. When he came across jargon during his reading
assignments, he guessed the meaning based on context, rather than looking up
each phrase in a dictionary.

Jonghyun was able to participate in academic discourses entirely on his
own, creating voluntary countermeasures. A few weeks into the research
seminar course, he realized that increasing his commitment to socializing
with his classmates encouraged his desire to gain a better understanding of
the scholarly papers. For instance, Jonghyun often felt that technical phrases
were appropriately interpreted when examining the discourses. Additionally,
he realized that socializing with his peers improved his academic reading
abilities. As a result of his peer interactions, he was able to quickly under-
stand terminologies and comprehend the content of papers. As he stated,
“RL<EA@-EIDALFETZE THUVBEBORKRMNMRS EXS
E U ZF U 7= [To put it better, I felt I would be able to obtain a deeper
understanding of new terms through dynamic interactions with my seminar
classmates]” (Individual Interview 2013).

Moreover, Jonghyun overcame difficulties in understanding disciplinary
articles by socializing with peers during the research seminar course. As he
attempted to increase his direct involvement with research seminar members,
he found himself facilitating ongoing discussions with his peers. He men-
tioned, “BHONHAIH TREZEL LU TWEBLZHAZ T<NZL ~ F#
RTHDOHUNPTL<HFEBRLTIKNT - ZNTESETERL T TES
BOFEITM e | EMETERL T [My peers explained the parts I had over-
looked and the contents clearly in their presentations. Then I understood and
interacted with my seminar peers in a group, asking ‘What do you think?’]”
(Individual Interview 2013). He felt that lively classroom conversations
helped broaden his understanding of the articles. This engagement in the
classroom encouraged him to increase his involvement in all aspects of the
research seminar course. As Jonghyun said, “F« XAV 3IAVTIT i
XEFTRSEDEZETZAENTLEMNS ~@ATLISH ~RA
WTIEWVSH e ZLTENBDETEDS D THMIIAR27UL
ZF U 7= [Classroom discussions, which covered the article content and also
included the opinions of my seminar peers, helped me gain a deeper under-
standing of the articles. This contributed to the formulation of my own argu-
ments]” (Individual Interview 2013).

While Jonghyun used various approaches to examine the English scholarly
texts, he believed that the mediation of a third party was necessary for com-
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prehending disciplinary discourses. As a novice to disciplinary discourses and
the community, Jonghyun saw the critical nature of both deeply engaging in
discourses and receiving proper assistance from capable peers. He stated:

HMSE O OEFIEMAIAR discourse (TR EAHSRLE ~ ZifD
T—FILDFBETESEFLEUPROVERBSATIR - FEN article
(CNY—7UL7RURZESIVZU s HhERJFTENSBIFTES 21T
(F~ 2T T —IDUSB LB S AT, (Original Individual Interview,
1/31/2013)

I think that novices are not proficient enough to comprehensively understand
the content of academic journals even if they plunge into exploring the academic
discourses. If students grasp the main points of articles through highlighting or
double underlining important ideas or a supplemental source from the teacher,
they can experience an uptake of English academic literacy. (Translation Indi-
vidual Interview 2013)

During the individual interview, Jonghyun made an insightful statement on
the value of peer interactions. Constructive interactions with his seminar
classmates resulted in more significant academic improvements than self-
study. In addition to reviewing the significant points of the articles, recip-
rocal exchanges of individual knowledge with classmates promoted active
engagement in critical discussions and a deeper understanding of academic
articles and L2 writing. Jonghyun stated, “{i] & | ¥ 228 DFEFIRY discourse
DIEBBMN TEI=DIITZARTD |~ —7 D discussion N 27=M5
T ~ Z1UTZ Darticle A°L2 writing (ZXF T 2$FsmMEHTEL /2R My
understanding of the disciplinary discourses of English certainly arose from
discussions and talks in the classroom more than anything else. I was able to
have strong arguments concerning the articles and research on L2 writing as
well]” (Individual Interview 2013).

Jonghyun recognized that interacting with his classmates facilitated better
comprehension of the topic than reading alone. Additionally, mutual under-
standing with other seminar members was beneficial. As he said, “& [C#( X
TE327T ~ BRZ1EN/: [I was taught by my peers in the class, which
led to the expression of my views]” (Focus Group Interview 2013). As he
sometimes missed a critical point in assignments, the presentations made by
his classmates as well as joint interactions strengthened his grasp over the
journal content. As such, Jonghyun developed the ability to thoroughly re-
view the topic in question and make his own arguments on L2 writing studies.

When Jonghyun was a first-year student, he expressed a strong desire to
improve his English proficiency. At the beginning of his undergraduate ca-
reer, his goal for studying English was to develop his language abilities. He

said, “FPIFRZEFICDIT B IUEHLS L ~ BFEAEDFRNZES
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8H7=M D 7= [I wanted to improve my everyday English skills such as listen-
ing, vocabulary, and reading rather than pursuing professional knowledge]”
(Final Narrative 2012). When Jonghyun endeavored to improve his English
skills, he set an explicit goal of enhancing his language performance as a
communicative tool, similar to how he had studied Japanese: by using words
and phrases from the target language in speaking and writing. Jonghyun
discussed his approach to English learning before beginning the research
seminar course, reflecting on how he had attempted to enhance his Japanese
language abilities. He mentioned, “HAFGEZF 50 & [F U L 5 IR
LEL7R, IIEERELESEHATERABLS T Y—ILELTE
BEZFATUVSELS (I studied English in the same way as I learned
Japanese. I was learning English as a tool, not just improving my language
skills]” and “7=5 A, &HA721E  ‘learning English® 72 A 724 91 &
FAIE, ‘using English as a tool’ 72 A, "C3~ L [Probably, everyone thinks of
English as ‘learning English’ but for me, it was ‘using English as a tool’]”
(Individual Interview 2013).

Jonghyun developed his English abilities during his first year of university.
As he progressed through university, he became conscious of shifting from
a language learner to an individual with an interest in applied linguistics. He
attempted to refine his skills by rekindling his interest in investigating the
English language from a more disciplinary perspective when he participated
in a study abroad program in the United States: “BZH ~ HEZ 87 H
(CAM U7zl ~ REBIEBICDWVWTEEZ S LS ICRU FLU 7= [During
my study in the US, I came to analyze the English language linguistically
and to consider the teaching of English]” (Individual Interview 2013). He
was able to develop an awareness of and vision for creating his disciplinary
knowledge by questioning what he wanted to achieve and giving professional
attention to his studies throughout the research seminar course. He learned
the theory and practice of L2 writing in particular from numerous eminent L2
writing experts during the research seminar course. He felt that his experience
in the research seminar course was quite different from another course, and
he had the sense that he was cultivating knowledge.

Jonghyun experienced several difficulties with English writing during his
studies in the United States. He noted several differences between English
and the languages he spoke (Korean and Japanese). However, the research
seminar course felt familiar to him. Additionally, he had several opportunities
to reflect on L2 writing courses by reflecting on his personal experiences. He
stated, “B 4> DL2 writingDIxJ IR (TS —FOBBEREESS &
PAESIEEZENEEMEEZ SHINZEL - [Self-reflection on
my L2 writing broadened my vision; I thought of some research questions
and felt a strong need to learn to write in English]” (Course Blog Post 2012)
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and “AADZERIIFFIDFICH T SEBIRDTNT - BFDR
AFREVCHEERCDBARORBHEDRREZRBELRNIEREZS
A F U 7= [Individual experiences yielded insights into the specialized area. [
formed opinions by blending my individual experiences, such as those related
to learning English, my educational background, and the current state of Eng-
lish education in Japan]” (Focus Group Interview 2013).

Besides, Jonghyun showed enthusiasm for acquiring disciplinary knowl-
edge as an academic learner. He attempted to explore the literature on L2
writing from a disciplinary perspective and to incorporate his knowledge
of L2 writing theory and practice into other disciplinary classes. As for his
interests, he enrolled in a course to learn the nuances of teaching English to
children. Through the lectures and practicum related to teaching children
English, he not only grasped the history and present state of L2 writing but
also understood the possibilities inherent in the field. Jonghyun mentioned,
“CIDORETEMMICEZILSONS LS CRD7TDT ~ FFYAEH
DFERTENSN TS E ~ FfiiilidentityWEEIFT TSR D ThHH
L) & U 7= [1 developed a better sense of my profession when my deeper dis-
ciplinary knowledge was applied in other classes because I could think more
professionally in the research seminar course]” (Individual Interview 2013).
Additionally, Jonghyun gained confidence in the development of a positive
attitude as an academic learner since he had distinct impressions of exploring
the disciplinary area: “kk% 725 H B2 EZ R L B L, &
FIRN I HERE C X D HEFEIZ 72 5 7272 & [ developed an attitude toward
exploring the disciplinary questions from multimodal perspectives (e.g.,
pedagogical or theoretical levels) in an enjoyable format and revealing criti-
cal reactions to the professional subject]” (Individual Interview 2013).

Jonghyun’s journey of learning in the research seminar course enabled him
to discover new avenues for academic exploration. He felt sure that he could
enhance his constructive attitude as an academic learner by applying his pro-
fessional learning to various learning environments.

TAISEI

Taisei, a transfer student, worked hard in the research seminar course to
overcome the challenges of L2 writing. Actually, his performance with re-
gard to course requirements was outstanding, and he frequently proffered his
thoughts during class discussions.

Taisei had an insatiable desire to improve his English skills during his
high school years. Various events concerning English reading and writing
were vividly presented in his literacy autobiography. He focused his energies
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on preparing for an English certification test in high school, a generalized
test called Eiken, or the Society for Testing English Proficiencies (STEP) in
Japan. As Taisei described, “I tried to achieve grade two of Eiken during my
high school years. Though I did not study a lot, I attempted to take the STEP
several times and failed” (Literacy Autobiography 2013).

Taisei was a four-year university student who majored in commerce. He
took a variety of skill-oriented English classes throughout his freshman
and sophomore years that were too easy for him. He had decided to move
to another institution in his second year. Taisei then began studying for the
TOEFL in order to apply to university. Unfortunately, he was unable to attend
his school of choice; however, his autonomous learning proved beneficial in
motivating him. As he mentioned, “Unfortunately, I failed to transfer to the
university I had desired, but all my attempts improved my English and gave
me confidence” (Literacy Autobiography 2013).

Taisei had devoted significant effort in developing his academic literacy
during his independent studies at the previous institution. He decided to enter
a research seminar course focused on the specific field of applied linguistics.
Taisei voluntarily tackled difficult scholarly articles as one of the ways to
meet his aim of developing his academic reading skills in the research semi-
nar course. “I did three things to understand the articles better: read many
times, use dictionary and websites, and paragraph reading” (Final Narrative
2013). The first and second techniques were used to interact with academic
discourses and develop skills for understanding disciplinary articles written
in English. For example, when some technical phrases made it difficult for
him to comprehend the content, he used websites (e.g., Wikipedia) to look
up the words. Websites proved beneficial since they showed the meanings of
the terminology in Japanese and offered sample sentences. He describes his
method of searching for scientific papers on the internet as follows:

ALC provided many words with example sentences. So, this website was very
useful for me. Wikipedia was helpful as well, especially for technical terms.
Some technical words were not listed on ALC, so I searched Google and found
the meaning on Wikipedia. (Final Narrative 2013)

He read the papers again after double-checking the definitions of the terms.
Taisei used inductive learning to expand his understanding of academic dis-
courses, promoting consistent involvement.

Moreover, when understanding the meaning of difficult words proved
insufficient with regard to gaining a comprehensive understanding of the
articles, Taisei worked on interpreting the texts paragraph by paragraph. As
Taisei commented, “Reading paragraph by paragraph led me to understand
the whole articles more easily. If I could not understand a paragraph in one
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go, [ read and reread it until I could. Further, I tried to summarize the meaning
of each paragraph” (Final Narrative 2013).

Taisei consistently followed his preferred method of reading when it came
to exploring academic discourses through scholarly papers, reflecting on his
own learning habits. Except for collaborating with his presenting partner,
Kenta, Taisei had few encounters with anyone outside of the classroom.
Taisei and Kenta discussed the articles, key points, and procedures while
preparing to present the allotted parts. Aside from these preparations for pre-
sentations, Taisei strove to work independently. He also focused on classroom
debates. Kenta, on the other hand, engaged in socializing with his classmates
to gain a better understanding of the disciplinary discourses. As a novice to
the specialized community, he sought opportunities to communicate with
his peers. When he first became involved in the research seminar course,
he said, “SCENVCTSAA—IMWE 2/ EEZXAEL ~ FT-BLDE
BE2EH57-ICEEMER(C discussion [CS MU F U 7= [I took notes
regarding what the teacher and my classmates said and actively joined the
discussion sessions to put forth my opinions]” (Individual Interview 2013).
Taisei raised questions about the articles and offered his own ideas during
group discussions, raising questions for his peers to answer. He emphasized
the importance of socializing with seminar classmates because of his engage-
ment in interactions with others. He included a part in his weekly reflections
called “Impressions of the Class,” in which he expressed what he learned and
thought in the classroom. Some of the reflection papers supported the success
of productive discussions: “MADBERZH<S CENTETIRM O/ (I
was glad to hear my peers’ thoughtful ideas]” (Weekly Journal #3 2012);
“X >/ )N— contrastive rhetoric DARFRICDON T4 BRERENHELS TE
HM D 7= [it was very interesting to hear the members’ future perspectives
on studies of CR]” (Weekly Journal #6 2012); and “Jonghyun & D& D
discussion question YHEEHDEZ (L TEEREN D/=TT [I was
impressed with Jonghyun’s final discussion question, and his opinions on the
pedagogical focus on L2 writing were very meaningful]” (Weekly Journal #8
2012).

Taisei emphasized interactions with his peers and learned that partici-
pating in classroom discussions broadened his perspective on disciplinary
studies. He mentioned, “FLFIVEEZ L. EH AEEMDHZ LN TE D
ATTR, b LIMFEE 7251 OO8LE L CTRVWATT R, 4t
FEEEITW<S 2 OlFE A2 HZ T H DT, FiKIZARY ALK
FFHIZ S T< A E T [I can understand the different viewpoints through
collaborative work in the classroom. If I study by myself, I have only one
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perspective about the topic, but collaboration gives me several perspectives.
So, it will make me flexible and open-minded]” (Individual Interview 2013).
Besides, he confirmed that his academic reading proficiency developed
through interactions with his peers, broadening his vision of the specialized
field. Taisei stated:

BAEFRTRL TOWBAINHO/-OT ~ B DEHTERL TL
52ENEL T HMOADEREB<SE ~ TH > CABRBKRLE DA
721 DTVSERREDZSHD7/ULFL T (Original Focus Group In-
terview 2013)

While reading the articles, I translated the texts and tried to understand the
content from the perspective of one fixed meaning. But when I heard others’
ideas, I saw the potential for alternative meanings. (Translation Focus Group
Interview 2013)

At the beginning of the semester, Taisei focused on his strategies for explor-
ing academic articles. Simultaneously, he attempted to socialize himself into
the research seminar course by engaging in reciprocal interactions with peers.
His earlier experience of reading a variety of academic discourse genres for
the TOEFL also helped him understand academic conversation. He came
across various terminological items when reading scholarly works, which
slowed his progress in comprehending the main points of the texts. However,
it was fairly simple for him to understand the content once he learned the
jargon. As Taisei said, “I did not feel any aspect influenced my understanding
of the academic texts. However, my previous experience of studying for the
TOEFL greatly helped me understand the texts” (Final Narrative 2012).

Taisei was a self-motivated student who thrived on difficulties because of
his strong motivation to develop his English proficiency. After enrolling in
the current university, Taisei sought to actively engage with English rather
than just learning the language. When he looked back on his first two years
at the previous university, he realized he was a different kind of student. He
stated:

HORZOEBREFELLS BN 27=DT~T LA~ NV EFED
TIKTADAERREEZLBNBSRFEZFEODTVF U - REBEFEE
& U Sidentityl3 72 HY 2 /=T 9. (Original Individual Interview 2013)

English courses in the previous university were not hard for me. I would say
that I tried to use English a lot, talking with a lot of people via computer, but
I did not have my own identity as an English learner. (Translation Individual
Interview 2013)
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His positioning as an academic was uncertain before he started the research
seminar course. As a result, he concentrated only on fostering his language
skills with a positive attitude.

Taisei became aware of notable disparities in exploring the disciplinary
topics when he was enrolled in the research seminar course. He mentioned,
“TOEFLD$3% T academic discourse [Z (3| AN H D7D ~ EI TR
S5 EDIIEE D T/ [Actually, I was familiar with academic discourses be-
cause of the TOEFL. However, the discourse styles totally differed from those
of the scholarly articles that I examined in the seminar course]” (Individual
Interview 2013). By going through the steps of understanding the meaning
of academic articles, he began to examine the disciplinary field in-depth. His
commitment to increasing his academic reading comprehension reinforced
his need to develop specialized knowledge. Taisei reflected on his efforts in
the research seminar course and stated, “2 DEM 3 DHD articleZx 5t A
TOBEIC s BB T AT TATA—ICRIVNESHR .. o &
FIREFZR< FATUVBATE ~ AT=L11L [When I examined the second
or third article, I began viewing myself as a member of the academic com-
munity . . . feeling like I was exploring a specialized field]” and “article %
#FtA T discourse [CANTULISE TZCDIEIZDLITED LR /L
B DTFLKREUFEL e CNMWESFTTHEATE/IHRTELLSSD
MET I 1A [I always felt, ‘I want to know more about this issue’ during
my negotiation of the academic discourses in the professional journal. This
was such an amazing difference from my previous learning]” (Individual
Interview 2013).

Taisei made a strong commitment to negotiating the meaning of scholarly
articles. Furthermore, he was heavily involved in the research seminar course.
He paid close attention to his peers’ discussions during group work inside the
classroom. This focus on others’ opinions generated within him an interest in
the research issues of L2 writing. His weekly notebooks also demonstrated
his critical questions and opinions about the articles he read. For example, he
recognized the impact of L1 on writing in L2, “GgE DT 1 A VY3
JIAFIVERVT > RUOFEZZV  HEEZX/5E L2
SN LI DLNILEBZSZEEHEDIEASHM? [When I heard the
last classroom discussion, I questioned whether or not the L2 language ability
goes beyond that of L1 when one receives education and learns L2, not using
L1]” (Weekly Journal #3 2012)? Besides, he remarked on the issue of CR,
“Rhetoric Aff4Z1% contrastive rhetoric 2>% Intercultural rhetoric ~&f4T9
DV % [Research on CR should be shifted to the study of intercultural
rhetoric]” (Weekly Journal #6 2013).

Taisei was very interested in strengthening his specialized knowledge
through socialization into the research seminar course. His independent learn-
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ing, such as for the TOEFL, had familiarized him with academic discourses
in published articles. Furthermore, through collaborative activities in the
research seminar course, he fully recognized the value of social interaction in
academic exploration. As he stated, such collaborative settings are essential
for the formation of academic identities: “Academic identity (I ~ $FEDHE
> T — Y &1 2 1= it DIRE TIES 115 [Academic identity is created
through academic situations that have a particular purpose or topic]” (Indi-
vidual Interview 2013).

CHIAKI

Chiaki was a dedicated student in the research seminar course, working
hard to improve her disciplinary skills. For the first two years after starting
university, she had a positive attitude toward improving her English skills,
particularly her oral proficiency. Of course, she invested great effort in her
assignments. She had aspired to “learn better-balanced English (basic four
English skills)” since she was in secondary school (Literacy Autobiography
2012). She desired to take part in a demanding research seminar course. I
recall the ice-breaking conversations we had before staring the individual
interview. She informed me during our informal chats that when she became
a third-year student, she planned to gain specialized knowledge and finish her
graduation thesis on a topic in the field of applied linguistics.

On the threshold of reading the scholarly journals, Chiaki became devoted
to her individual practices related to academic literacy. In particular, her pro-
cesses involved understanding the jargon, consulting a dictionary, and trans-
lating English into Japanese. She adhered rigidly to looking up the meaning
of unfamiliar technical words in the initial stage of understanding the content
of academic articles. Then, she attached excessive importance to the interpre-
tation of the scholarly articles while examining academic discourses. Chiaki
recalled her first stage of examining the disciplinary discourse as follows:
“ROUBZZHUCDICEIBREKABOEERATIIE - EMAZZRD
5L ~BHETRRZFANTULEL 72 [When I came across unfamiliar
terminology, I checked the meaning in the dictionary even though it was not
an efficient way to read long paragraphs. . . . My first process of negotiating
the academic articles did not help me gain a deeper understanding of disci-
plinary discourses]” (Individual Interview 2013).

Chiaki branded this word-focused approach to examining disciplinary
discourses a fruitless endeavor. Chiaki’s reinvented process was as fol-
lows: “BRRDERZEBL T~ BHRZS<SURBD S ~ 2 & —B%
% FiA & U 7z [1 read one paragraph roughly, understanding the outline and
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negotiating the meanings]” (Final Narrative 2012). She found this a more ef-
ficient method of exploring scholarly articles. Chiaki was able to build strate-
gies for disciplinary discourses through a deepening of her knowledge of the
articles. She said, “XEDFmAFTEZZZTNS ~ DU T DEEDEKRD
OM2TEFU/~FIDVUTTELENS & [After I changed my way
of examining the scholarly texts, understanding the paragraphs gradually
became easier]” (Individual Interview 2013).

Chiaki acquired a better understanding of the specialized community—the
research seminar course—through her own techniques for exploring academic
discourses. Chiaki claimed that she switched from independent reading to
collaborative reading with her peers after realizing the benefits of teamwork.
She mentioned, “A# & Fd &, HODRLIEWIZH KD < AT [When 1
talked with my friends, I noticed my misunderstanding of the meaning of the
texts]” (Individual Interview 2013). Chiaki attempted to socialize with her
peers to focus on joint work. Akiko, Chiaki, and Miho organized their own
weekly group work session. Chiaki read the articles before the meetings and
reviewed them with Akiko and Miho. Through these casual group discus-
sions, she sought to summarize academic articles so as to engage in critical
examinations of journal contents. She also discovered that she needed to read
the articles more attentively many times to understand the content clearly.
Chiaki said, “BA TEB5 CE@TILKIDHICRBATITE ~FICH
ANFEZBE~BHOHRTE S TAILHEARLEOTFROLMNS LY
BRLUB<BEY] ~ W5 HL FU 7 [Being taught by my peers
was very helpful, but when I taught the content to my friends, I had the feel-
ing that I had to have a comprehensive understanding because I needed to be
able to explain the material]” (Focus Group Interview 2013).

Through their independently organized group work, Chiaki also learned
to appreciate discussions with peers inside the classroom. She described the
tangible sense of immersing herself into the research seminar course: “tZ
SOXVN—ERBEICDOVTELES E N ELOXDERDBHMNS
UNEDEARABDEBTEBSDTRMD7=T [Talking about the as-
signments with my peers helped me realize the correct meaning of texts and
understand the content further]” (Individual Interview 2013). Then, through
ADS, Chiaki developed and revalidated her own opinions about the articles:

article Z— ATHA TLSIITEE ~ ZD article DERZEHFT 72T
T BADEAFEFNRVARLITE S ZNZELELICETHELES C
ET~BHEID article [CDOVWTIARBRRER D TIALROTL
S~ HEFNSE LS D, (Original Individual Interview 2013)

While examining the articles, I just tried to understand the whole content, and
did not come up with critical ideas. However, during the discussions with my
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peers, I thought, “I have an idea like this” or I felt as if [ was creating my ideas.
(Translation Individual Interview 2013)

Chiaki gradually discovered that direct interactions with people encour-
aged her to express and clarify her critical viewpoints: “YES/NO M DzE
LEWZEPOLEIC - BRAFIZDALBUZERIEEN S ZDES C
ElIhMBIFE ~BLDEESHE [When we discussed the questions
with YES/NO answers, I thought, ‘I have the same idea as this student’ or ‘I
understand your opinion, but it is a little different from mine’]” (Individual
Interview 2013).

Chiaki strengthened her disciplinary knowledge and gained a deeper un-
derstanding of academic discourses in scholarly literature by committing to
the research seminar course. She tended to express her critical insights on the
themes of L2 writing research in her weekly diaries, such as: “writing Ik
RRBRBERICEDTOLKBN AENTNTHEEZEZEZLS ~ &
WS ZETHEEBITHEER CR OMEBNIIABDREASERD
7= [1 wondered what the specific purpose of the research on CR is as long
as writing contains various elements of the writer and writing styles vary by
individual]” (Weekly Journal #5 2012), or “academic discourse 133K & 5 #1
37323 (d ~ communication BE7ELF T7R< ~ HEFID discourse EF /5N
WEH @S [If (the ability of) academic discourses is necessary, we have
to learn not only communication skills but also the disciplinary discourse]”
(Weekly Journal #9 2012). Chiaki strongly believed that joint work was much
more advantageous than independent study. Her peers provided the contex-
tual implications to deepen her understanding of discourses, as she had dif-
ficulty understanding the meaning of articles. Socialization into the seminar
class provided her with the inspiration to continue developing her academic
literacy and navigating disciplinary discourses.

In the different academic courses that Chiaki took (SLA and Methodology
for Teaching English), she conceived the classes as specialized communities.
These offered her several possibilities to socialize into discourse communi-
ties and to develop broader professional expertise. She said, “The classes
were related to the topics in the seminar class, for example, second language
education, issues of ESL, and so on. So, I think the classes encouraged my
understanding” (Final Narrative 2012).

Chiaki learned to deepen her understanding of applied linguistics and L2
writing through her active participation in the many courses. Her greatest
opportunity to demonstrate her grasp over the required academic reading
came in the SLA course. In SLA class, she had a lot of discussions with her
classmates regarding the assigned topics. Here, Chiaki recognized how well
she comprehended and interpreted the significance of the reading assign-
ments. When she presented her opinions clearly and simply to her peers, she
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was convinced that her understanding of academic discourses was firm. On
the contrary, if she struggled to express herself effectively, she was often
perplexed by her poor performance in examining disciplinary discourses.
Chiaki stated:

bl BONZ 7 A= MIFRERBEETESZ261F, BHONEOR
B, XREBRTE TV Db $3h, EfoRETIZ, 7T A

A=A OHAEbRALEETEL LI, AR ZEBbALE
& ® % L 7=, (Original Individual Interview 2013)

If T could share my information with my classmates well, the extent to
which I grasped the meanings of the references increased. In the disciplinary
classes, I made a resolute attempt to discuss the content, so that my classmates
could understand my explanations clearly. (Translation Individual Interview
2013)

Chiaki developed a deeper understanding of the articles by initiating discus-
sions both within and outside the research seminar course. She had numerous
ways of examining academic discourses, but she quickly noticed that col-
laborative effort to understand the content of the texts was crucial. Then, via
classroom discussions and external group work, she was able to express her
critical opinions in her weekly journals. She also enrolled in other specialized
classes, which helped enhance her specialized knowledge by encouraging her
to socialize with other students in the classroom. Chiaki affirmed:

I LMEERICBNT [aIa=7 11— ODESL@ IROTFETH,
BIZT TR MOFMH@ERDO T I 2 =7 4 —IZAD &, academic
literacy FEEEIZEEM B & By E 9. (Original Individual Interview 2013)

I realized that the communities of the research seminar course and other
courses were connected. I recognized that being socialized into not only the
community of the research seminar but also that of other related academic
courses enriched the development of my academic literacy. (Translation Indi-
vidual Interview 2013)

Chiaki illustrated her efforts to build her language identity as an English
major at the university. For instance, she said, “When I was a first- and
second-year student, I developed my identity as an English learner: being a
good speaker of English” (Final Narrative 2012). Chiaki wished to develop
her oral skills since she had many opportunities to present in English in her
classes. Thus, she made an effort to strengthen her desire to study English to
improve her speaking proficiency. Chiaki felt neutral toward her confidence
in her English skills when she reflected on her studies throughout her first
and second years. She stated, “5 k - & BREMRKEFH AR TR,

B DFEFIIXT 5 identity Z @ 7oi & 5oL, FEEORFI
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WDENZIZ, MFV S TWZRUWE S 72 [I feel a little conflicted if I am
asked whether or not I was able to construct my language identity. As some-
one studying English in the English program, I have not been satisfied with
my language ability]” (Individual Interview 2013). Chiaki was proud of her
progressive approach to different tasks. Her language performance, on the
contrary, was not entirely satisfactory since it was challenging to obtain her
better-than-expected outcomes.

After interacting with others in the research seminar community, Chiaki
gained a deeper understanding of her academic learning style. Especially,
while coping with various disciplinary tasks of L2 writing, she strongly felt
that “Z 41> CIEIZT AT X w7 OfFRTZ 72 - C [this is the very essence
of academic learning]” (Focus Group Interview 2013). At first, she felt con-
flicted regarding her positioning as a member of the research seminar course.
She considered herself a novice since it was so difficult to examine academic
discourses using scholarly texts. Chiaki then assumed she was doing her best
since others also felt the need to pay close attention to the challenging assign-
ments. She stated, “¥ & FIT O HED DL DIIHH TR AT, BobH
K575 9 5T [As my peers were also exploring academic texts for the
first time, I thought I could manage]” (Individual Interview 2013). Students
in the seminar course were obliged to read academic articles, participate in
extensive discussions, and maintain a weekly journal. As such, her English
learning in the research seminar course changed quickly. Furthermore, she
discovered that the links between several topics in the seminar course and
other specialist courses contributed to her willingness to pursue the special-
ized field. For instance, in SLA class, because the core textbook included
English scholastic literature, certain vocabulary and content overlapped with
the research seminar course. Chiaki said, “4 C b WIECHERE I IZED
AXNE BT LOIEELET, Th, IR SLA EBEREFE
ED & D 7 EMRETIE, B ORBRSOMBAEM N 2md £9h
[Until now, grammatical as well as vocabulary ability was useful to develop
my English skills. But in the disciplinary courses such as seminar, SLA, and
teaching methodology, my experiences and knowledge nurtured my profes-
sional scholarship]” (Focus Group Interview 2013).

Chiaki discussed how, at the beginning of the semester, she had regretted
enrolling in my research seminar course, saying, “I thought that my identity
was broken, rejected, and clashed. . . . I felt oppressed when the class day
was coming; I experienced ‘Tuesday blues’” (Final Narrative 2012). How-
ever, she attempted to rebuild by acquiring new knowledge in this entirely
new academic field. She progressively transformed herself into a complete
member of the discourse community by generating interactions and through
socialization.
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MIHO

During her first and second years, Miho was a dedicated student who excelled
in practical English lessons. Owing to her school’s unusual curriculum, Miho
went through a variety of English speaking, reading, and writing activities in
senior high school before attending university. She demonstrated several use-
ful writing techniques in English at university (e.g., sentence-making, para-
graph compositions with varied genres), visible in her literacy autobiography.
Miho prioritized her speaking skills at the time because, as she said, “I did
not know why writing is important for English study. I thought speaking is
more important” (Literacy Autobiography 2012). However, the seminar topic
sparked her attention since she wanted to immerse herself in the specialized
community to nurture her disciplinary knowledge. Miho’s involvement in the
class helped enhance her English skills.

Miho’s journey of exploring scholarly papers began with challenges in
interacting with academic discourses. She confronted difficulties in examin-
ing the texts right from the time of entering the research seminar course. It
took her a long time to tackle the academic discourses in the articles. She
noted, “When I read the academic text, it took a long time because there are
many academic words in the articles, and sentences are too long” (Final Nar-
rative 2012). Her persistent anxiety about improving her academic reading
abilities was exacerbated by the intricacies of disciplinary discourses. Miho
reflected on the beginning of the research seminar course as follows: “I read
the articles every Sunday and Monday after school. I spent most of my time
examining the articles . . . In April and May, I got depressed because I really
did not understand the content of the academic texts. To tell the truth, I came
to hate English a bit” (Final Narrative 2012).

When Miho finished the first assignment, she realized that fully com-
prehending the content of academic articles was too big a task to achieve
by herself. Furthermore, she thought that owing to her lack of professional
knowledge, reading disciplinary publications alone limited her ability to gain
a comprehensive understanding of academic discourses. She noted, “I needed
to motivate myself”” and “in addition, I am not all alone in my concentration
on reading” (Final Narrative 2012). Miho tried to console herself by thinking
that all seminar students had similar problems. Therefore, she began engag-
ing in active collaborative reading with her classmates. As Miho was still
not used to examining academic discourses, she was often bewildered by the
jargon and complicated discourse structures, which prevented her from pro-
gressing to the stage of complete comprehension. Miho stated, “When I read
the academic journals, it took a long time because of the jargon, and the sen-
tences were too long. So, reading was very difficult” (Final Narrative 2012).
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After a brief interval, Miho decided to refocus her efforts on examining the
scholarly articles. Fortunately, she requested Chiaki to work with her; subse-
quently Akiko also joined. The fundamental goal of collaboration with semi-
nar peers was to facilitate a better understanding of the content of articles. She
believed that navigating disciplinary discourses by herself would reduce her
motivation for improving her academic reading abilities. Miho attempted to
understand the meaning of the texts in collaboration with Akiko and Chiaki
by looking up specialized terms. She explained how she went through reading
the disciplinary articles at first, saying:

I was always confused with some words because one word has many different
meanings.

So, we looked up each word in our dictionary, and considered which meaning
was appropriate. Even if | understood specialized terms in the articles, I did not
understand the contents of the text. (Final Narrative 2012)

At the beginning of the semester, she found it difficult to examine academic
discourses. She felt that working on reading tasks individually was ineffec-
tive. However, Miho continued to work hard with her seminar classmates on
reading the professional articles every week. Before the meeting, she and her
peers carefully read the articles for which they were responsible. They mainly
discussed complicated texts to interpret the meaning during their group work.
She stated, “journal DFRFEZ T EDICREDEZHRDHEZE ~BHEHE
HEMZELODUPBSRETLLEOSTEFLICRY ~@EINEUFLL
[When we clarified the division of the roles in order to explore the academic
journals, I felt somewhat obliged to complete my parts]” (Individual Inter-
view 2013).

By expanding her collaborative efforts to explore academic discourses, she
eventually predicted the arguments in the articles. One of the reasons was “
B HREICR N /- C & [the familiarity with several jargons]” (Focus Group
Interview 2013). Another issue was to hold frequent informal discussions on
the articles with her classmates outside of class. Miho had the opportunity
to hear her classmates’ opinions about the topic while socializing with peers
outside of the classroom. Miho stated:

(Hp—CDOAFHEHBVERFEOTSRH 1 &N [RBIEFE~FND
THFFRERIER - ] 2TRUFULIR - RICES DEBEH X /N—
EEDTVLWTE ~BADERBNEBODTEENICEZDTIIRL ~ %7
DADMFFNR VAT D TEEMICARL F U 7. (Original Individual In-
terview 2013)

I felt like “Oh, this member has such an interesting idea,” or “I see. This is
a unique thought.” Even if my understanding totally differed from that of my
peers, their critical thoughts were a remarkably positive influence, rather than
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making me interpret my understanding in a negative light. (Translation Indi-
vidual Interview 2013)

Miho was able to achieve effective mutual interactions outside of the class-
room. Nonetheless, she would occasionally refuse to discuss the content of
articles with others in the classroom. She sometimes attended the research
seminar course uneasy in her understanding of the reading homework. She
listened to her classmates’ every word intently during their presentations and
appreciated their succinct descriptions of the articles, which stimulated her
interest in the topic. Miho frankly revealed why she did not participate in
classroom interactions: “I think there are mostly excellent students in this
seminar course. In fact, it also made me nervous. I always felt nervous in
the class” (Final Narrative 2012). She was unable to effortlessly integrate
into the interactions with her peers owing to her psychological uncertainty.
Rather, she committed herself to listening to what the others were saying as
an apprentice, despite her regret for not expressing her opinions. She stated
her true emotions as follows: “Unfortunately, I regret that I could not speak
in the class. I listened to what someone said and someone’s explanations. I
did not have the ability to express my opinions. I wish to voice my opinions
next semester” (Final Narrative 2012).

In Miho’s case, being socialized into the community and with her peers
was a crucial component of exploring and negotiating English academic
discourses. She was able to comprehend the disciplinary discourses because
of the joint effort with her peers rather than focusing on individual reading.

Miho enrolled in the English program to pursue a career in academics and
wanted to improve her English skills with the goal of having a solid com-
mand over the language. Thus, she was keen to ask professors questions and
visited the Foreign Language Center in the university, where full-time sup-
port staff encouraged students’ language study in an accessible manner. Miho
considered herself more than a mere learner of the English language when
she looked back on her past experiences of learning English at university.
Yet, she questioned her attitude toward learning English. As she said, “% &
AIRETIT ARGV MATLZATTITE, 22—, TH, AL
D e BIZIEANEREE =D ERELTVD LI RA RN R e
TIEZM L £/ A T LT L [Itis true that I took serious efforts on many
English tasks in the classes. But compared to others, I wasn’t involved in
numerous side projects such as those offered by the Foreign Language Center
or school]” (Individual Interview 2013).

Miho gained a deep understanding of the academic field in the research
seminar course, in contrast to her earlier English studies. She aimed to ex-
plore several topics of L2 writing research from the perspectives of learners’
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backgrounds and pedagogical contexts in different countries. Her past style
of learning English was relatively passive, but she became more engaged by
socializing with her research seminar peers, particularly outside of the class-
room. She had had few opportunities to interact with others in previous skill-
based language classes, even if she had some questions. She tried to adopt an
open attitude so as to become involved with her competent peers after being
initiated into the seminar community. As Miho said, the more time she spent
immersing herself in the community, the more she learned about developing
her disciplinary knowledge:

MM SIFIZE 550 LR D X D78 academic identity Z{E Y
EFELEEARWTE, EI0E LT —~ 2R L
T, L2 writing OWF ZBAERS B CE 22 LIXMEW W T, B3
W TOHEZelEENE, & OMEEZ:  discourse community (2 A Y Z p48
LS & ABOEMSEOMF#E RO D E o FI272 ) F Lz, (Original
Individual Interview 2013)

I cannot argue that I constructed my academic identity by being heavily in-
volved in the professional field. However, I believe that I was able to deepen
my understanding of various studies of L2 writing by discussing critical issues
with my group members. This social activity in the course helped me find hap-
piness in socializing into the unique discourse community and in promoting my
disciplinary knowledge. (Translation Individual Interview 2013)

Moreover, Miho discovered a link between L2 writing and other academic
areas; she had never examined how her studies in linguistics and applied
linguistics influenced her studies in other fields. Such a finding helped her
cultivate her expertise in L2 writing research. She noted, “The articles that
we examined covered issues related to psychology, sociology, social sciences,
and so on. I could learn many disciplines in the research seminar course”
(Final Narrative 2012).

Even though she sometimes did not read up on them by herself, Miho
began to conceive of herself as a member of the specialized community who
strived to understand the professional area fully. Miho defined academic
identity as “BEfH 0B OFERE 55 Z & &, BB EZFEO, BEx 2k
PUZEBWTHEIZEBRT 5 Z & TT, FIiT identity % F 5121,
ANEDOFFIERKFICL T, BRERT ZERMEL L ENET (It is
about knowledge construction of the specialized area and social contribution
to various situations through being inspired by our own interesting expertise.
To develop an academic identity, it is necessary to emphasize harmony and
display willingness]” (Individual Interview 2013). Her academic identity, as
defined above, showed a change in her approach toward studying English.
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SAYAKA

Sayaka’s spirit thrived on challenges, allowing her to cheerfully engage in
a variety of academic tasks. She was the first student to show an interest in
joining my research seminar before leaving for her study abroad program in
the United States. Her motivation for joining my seminar group was to put
herself in a serious learning atmosphere where she could explore a specific
disciplinary topic by reading English scholarly references.

Sayaka had had an interest in writing in English since the time of main-
taining English journals in elementary school. As she mentioned, “I found
that the more I tried to improve my diary, the more I understood the skills of
writing” (Literacy Autobiography 2012). Furthermore, while participating in
the study abroad program in the United States, Sayaka started to keep another
journal. She reflected on her school days, illustrating her memories, events,
and the English words she had learned. She had American writing assistants
revise her diaries and give her tips for English writing on a regular basis. She
said, “While I tried to keep my diary hard, my mistakes were decreasing. 1
could tell how much I had improved . . . I made two books for my diary. It
is one of my treasures. I’m going to cherish them forever” (Literacy Autobi-
ography 2012). Writing a reflective diary in English sparked her interest in
improving her English literacy skills and exploring L2 writing research from
a professional perspective.

Sayaka’s journey of reading scholarly publications began with a significant
challenge: committing to the specialized discourse. Embracing the complex-
ity of examining specialized discourses was a distinguishing element of im-
proving her academic reading skills. Sayaka noticed that the written discourse
of the academic articles included a lot of jargon and complicated sentence
structures. Understanding academic terminology was the most difficult for
her at the beginning of the semester. Sayaka had never examined disciplinary
texts before, so her first objective was to understand the meanings of aca-
demic texts by understanding the terminology. In her own words:

At the beginning of the semester, I looked up all unfamiliar words in order to
understand the articles. However, sometimes, even after doing so, I could not
figure things out. When I became fed up with my assignment, I realized that I
needed to understand the articles’ meanings in their entirety. (Final Narrative
2012)

At first, Sayaka went through the inductive process of examining academic
discourses by herself. She tried to look up all unfamiliar specialized terms
in a dictionary, underlining the texts. She found that interpreting the mean-
ings of articles was a crucial step. As she stated, “OMA R VEEEN D
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FOHD27=DT >~ HMBRVECAPETHRZSIVT ~ ZEANRE
U 7=%a [Since there were a lot of unknown words, I underlined and looked
them up]” and “ZNTEOLMBIBRVEZAEI~T—ITT~Z 2
FARENBEVSEIAEBRRUICEIRL F U7 [if I still did not
understand the texts, I tried to interpret the parts that seemed important for
the articles in my way|” (Individual Interview 2013). Sayaka used these tech-
niques for a while because she thought that she should translate the sentences
to properly comprehend articles. As she hesitantly said, “7Z 2 TiRE R &
PREENSOHSROUPRBROTIN? EnbREEZE A~ &2
51) EFRU F U 7= [Well, it is difficult to understand the meanings without
translation, right? So, I tried to translate the texts into Japanese, which I could
do]” (Individual Interview 2013).

However, Sayaka adjusted her approach to negotiating disciplinary articles
after working with her presenting partner, Akiko. When examining the texts
with Akiko, Sayaka was mostly concerned with grasping the meaning of
the texts. They pondered over the author(s)’ arguments and offered critical
comments based on the conclusion. Then they spent a lot of time discuss-
ing the allocated parts of the articles. Sayaka asked Akiko whether she had
any trouble understanding the passages. Although Sayaka was too shy to ask
questions during the joint work, she eventually came to appreciate Akiko’s
assistance since her understanding of the articles was much deeper. She men-
tioned:

—ATO2EINDHO2TLEZDNONARS T TNHO2TLIEN
BENSZL<ONMARBRLIME - NXTTY2TVLEHE S THZ5005
BEWRLEDICAZI VS TENZEL T FTITOVHICRBZENSH
FUWLEBENHS LS H. (Original Individual Interview 2013)

In studying by myself, I often wondered if my interpretation was right or
wrong because I had no idea what to do. But, during the pair work, I always felt,
“Oh, I got the meaning,” and then I thought that pair work was very beneficial
and allowed me to learn something new. (Translation Individual Interview 2013)

This cooperative work served as the beginning of Sayaka’s involvement in
socializing with her peers in the classroom. She came to realize the impor-
tance of productive classroom interactions to gain a better understanding
of the articles while receiving tips on examining disciplinary discourses.
She stressed the need for interactions with peers to strengthen her academic
literacy since she had generally read scholarly articles by herself. Exploring
professional journals interactively was probably an effective method to come
up with novel techniques for tackling the academic literature. In the class-
room, Sayaka offered her thoughts and listened intently to others’ contribu-
tions. She was able to refine her opinions regarding L2 writing studies based
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on her classmates’ remarks. Sayaka said, “O& U T2 TW/=DT ~
WERTEANEED TOEZDODONBRBODT T 4 ATy a
TADERZEIT T2E(Z/2 27U [I did not know what was right or
wrong concerning my understanding of the articles because I did the reading
assignment alone. So, it was really helpful to hear my peers’ opinions during
the classroom discussions]” (Individual Interview 2013).

Sayaka had a great chance to reaffirm the content of the journal assign-
ments through peer discussions. She made a new discovery in terms of suit-
able methods of examining academic discourses. At the beginning of the
semester, she spent a lot of time searching for the meaning of terminology and
reading texts, and as she noted, “Many words I did not know made me tired
and annoyed” (Final Narrative 2012). Classroom discussions helped deepen
her understanding of the content as she actively participated in the research
seminar course. She said:

(H~CND2TISVISERRBRDON ! 1 EBSZENZ4HUFL
7o BRAOBMEFEODEILTNITSEL ~ HAFUBELLER
FICRUBRAEENE LS EOODTI>AROMDETIEZEL . (Origi-
nal Translation Weekly Reflection #5 2012)

I had much to notice, “Oh, the meaning of this part was this!” I noticed the
differences in interpretations (during discussions). I thought I should skim
through the articles rather than think too seriously. (Translation Weekly Reflec-
tion #5 2012)

Despite the importance of socializing with peers in the research seminar
course, Sayaka sometimes hesitated to participate in classroom discussions.
Sayaka had an inner conflict over her limited understanding of articles. She
stated:

FEZUDEUL2E ~ REICEBICES RPEBRREN HF
URDOMB BRLTTARANYYIAVERY EFBS3NAN D7« Fio
BENFLLENVERUS o TaiseiVEL VERBZL TOLTOOTLFR
Mo7 e RICEFROLKBSOEREICEBMZ N DISNS LS ICERE
FREH7=( ). (Original Weekly Reflection #3 2012)

I thought that I was prepared for the assignment, but in fact, I could not iden-
tify questions for classroom discussions. So, I could not enliven the mood for
the classroom discussions. I could not follow Taisei’s questions because they
were difficult. I would like to have a deep understanding to be able to ask teach-
ers as many questions as Taisei did. (Translation Weekly Reflection #3 2012)

She learned to obtain a better grasp of the reading assignments through
discourse socialization in the research seminar course. While negotiating the
discourses in the academic articles, she mostly relied on individual learning.
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As she indicated, “— A TRBDNIHFZ TLZHH, THIACH
DEIDOFIZENZD & LTWE L2 £ [1 prefer to do my work
alone. But as you know, I sometimes asked you (teacher) and my seminar
members the meanings of the texts]” (Individual Interview 2013). Yet, when
Sayaka collaborated with her presentation partner, Akiko, she made a strong
commitment to gaining a deeper understanding of the reading material in
order to “summarize the content precisely and provide explicit explanations
to my peers” (Weekly Reflection #7 2012). Sayaka also confirmed that the
learning atmosphere of the discourse community pushed her to work hard.
Despite initially feeling like a newcomer in the research seminar environ-
ment, her competent peers encouraged her to participate in collaborative
work. As she reflected, “BDOEAVUIITE<KBENRERMNDTZAT~E2
EHRABEPIOTUSRLEKRTOT LYY v —IHUFL LT
& [Well, others around me were clever, so I had a positive pressure to push
myself]” (Individual Interview 2013).

At the start of the research seminar course, Sayaka adopted her own strate-
gies for examining the discourses. She then attempted to work with a partner
outside of the classroom to improve her academic literacy. As time passed,
she became more engaged in the research seminar community, interpreting
the academic journal content in-depth and recommending the advantages of
joint work for developing academic literacy: “°Co> XV AL PENETT
R-BRXMTESEHL ~ESEREZEIISDT [All in all, we should
have collaborative sessions because we can exchange and hear different
ideas]” (Individual Interview 2013); and “Fi&x 7925 Z & T, H LWIEA
23d& Y F L7z [Through discussions, I could discover new things]” (Focus
Group Interview 2013).

Sayaka had been passionate about improving her English language profi-
ciency since her high school years. She continued to work on improving her
English skills with unwavering zeal for the next two years after starting uni-
versity. In her second year, she engaged in developing her English skills dur-
ing a four-month study abroad program in the United States. This experience
of studying overseas increased her interest in advancing her English language
proficiency. She then wanted to learn more about a specific academic field.

During our vigorous discussions in the interview regarding her experiences
studying English over the years, I predicted that she would be successful in
exploring scholarly articles. However, Sayaka did not wish to acquire special-
ized knowledge by reading academic articles. She only acknowledged that
she made an effort to properly examine several topics of L2 writing research.
She perceived the distinction between improving her language abilities and
pursuing a specialized field. She said with a touch of surprise: “Ezx#] D article
EZHATROFULIR N SFTRBEP O TV T ECARICES
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A 72 [When 1 examined the first article assignment, I realized how different
investigating research was compared with my previous study of the English
language]” (Individual Interview 2013). Sayaka attempted to keep up with
her work in the research seminar course by interacting with her peers. “H >k
BANNBERARICTLYYT—Dhl) ~FERSRLEDITFRLE
(VS EBKNDY 3 D 7= [1 was greatly influenced by my seminar peers. As there
were some ‘experts’ around, I was under pressure to work hard]” (Individual
Interview 2013).

Sayaka did not strive to modify her position as an English learner who
desired to develop disciplinary knowledge, despite the fact that she enhanced
her awareness of a disciplinary area by seeking to understand the content
of the articles in the seminar course. As Sayaka stated, “ZEfiTRI7R T %
BRULIELOTIIERL ~ ZHNBARICHMNTREFLNILE LIS
WATT R FFICEEEL TSI T (I did not want to pursue academic
research, but wanted to develop my English abilities further, especially vo-
cabulary and reading comprehension, by examining the academic articles that
we dealt with in the seminar course]” (Individual Interview 2013). Sayaka
hoped to develop her professional expertise by engaging with disciplinary
discourses, but she focused on improving her English abilities.

KENTA

Kenta was a diligent learner of English in the research seminar course.
He focused primarily on developing his English skills during his first and
second years of university, experiencing new language tasks (e.g., reading,
writing, and speaking) since his English lessons in high school had empha-
sized “mainly acquiring grammatical accuracy, making English sentences”
(Literacy Autobiography 2012). Kenta attempted to make a fresh effort to
achieve his desired academic performance. Especially, he came to boost his
understanding of creating specialized knowledge after he joined a six-week
study abroad program in New Zealand.

Kenta was able to improve his English proficiency, but reading scholarly
articles was challenging for him. He thought of his first phase of examining
academic discourses as throwing himself into a different world. He exerted
too much pressure on himself since he had no idea what academic research
or disciplinary ability meant. He said, “There are many words I do not un-
derstand . . . [ have to remember the authors’ (scholars’) names . . . I have to
submit a better report” (Literacy Autobiography 2012).

Kenta’s journey of exploring academic journals began with learning vari-
ous disciplinary terms. He sought to open up a new frontier of cultivating his
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expertise by examining professional articles. To comprehend academic texts,
he initially looked up a lot of vocabulary in a dictionary, using the traditional
technique of translation. Kenta struggled to understand the meaning of the
terminology when reading the academic papers. Each time, he checked the
meaning of the jargon to follow the content. He expressed his thoughts on the
difficulty of reading scholarly articles: “{/E € BB DEMRFANTHEZE
FOFU/o e IV —FILICEL<S DB BROEL VEENHNE ~ L)
DEFHEFEICFED TOLEU 7: [1 used my dictionary a million times to look
over the meanings of the words. As there existed many difficult words in the
journals, which were beyond me, I always went to a dictionary]” (Individual
Interview 2013).

Over-reliance on a dictionary made the process of reading articles rather
tedious. Kenta then shifted his focus from translation toward an understand-
ing of overall article structure. He just attempted to highlight and memorize
frequently used terms. Although he did not have a firm grasp over the articles
at first, he came to understand the content progressively without the use of a
dictionary and came to comprehend the primary themes. Kenta mentioned:

RUICHEEZ DONT/=DHIC ~ D LarticlelCBZEL ~ ZNMBEEZE
FRRSHEAFT Uz £ U atticle WEFTHATEEDEUTLIS
MBS~ article DRBRPATDREZEZLRHBL TEETSD
(& E T U 7. (Original Individual Interview 2013)

I initially tried to scan the articles to catch the general ideas, subsequently
reading each paragraph carefully. If the article had similar points that I had read,
it was a little easier to understand the content. (Translation Individual Interview
2013)

He noticed that examining the academic discourses with a critical eye boosted
his academic reading skills. Actually, Kenta went through various processes
of examining academic discourses, but he eventually turned his attention to
L2 writing issues. As he noted, “GHXNEL MWE ERKXRUTD ~ ETENRP
UL p B E DFE& B U 7= [1 felt that the article was very difficult, but
it was a good chance to try to explore the topic]” (Weekly Journal #2 2012).

Around the middle of the semester, Kenta realized the value of the dis-
course community (research seminar course) in gaining a more complete
understanding of journal content. Although Kenta first felt apprenticed and
withdrew from classroom discussions: “BH 4 D% Z (3% (IMICE X S [My
thoughts and ideas seemed to be flimsy]” (Weekly Journal #1 2012), he even-
tually sought to socialize with his research seminar peers in the classroom to
obtain a better understanding of disciplinary journals.

At the outset of his involvement in the research seminar course, he at-
tempted to listen to his peers’ opinions during discussions and presentations,
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taking notes on their thoughts. This helped broaden his specialized knowl-
edge when reading scholarly articles. Additionally, he carefully listened to
the PowerPoint presentations to discover the discussion leaders’ perceptions
of the articles. As Kenta mentioned, “77 = X X — |~ D FEFKA> discussion &
LTULEE s ZERVEHOARTZEI 2EUEAN-TETLS LS
[CROFL - ZNHELICEDTEEITSIDICRILIEF L My
classmates seemed to cover the main points as well as the whole content
clearly when they made their presentations or offered discussion questions.
This was very helpful for me to review the articles clearly]” (Individual Inter-
view 2013). Throughout the class discussions, he made an effort to listen to
his peers’ perspectives rather than making remarks about the discussion topic.
Owing to their clear explanations, his peers’ ideas served as a steppingstone
for Kenta to understand the content of the articles. Kenta confirmed his level
of comprehension and offered his thoughts on scholarly articles. He attempted
to demonstrate his interest in L2 writing scholarship as follows: “L1 & L2
DEFBFZEEONBENEMAEEDTU 7= [The topic highlighting the
issues of L1 and L2 learners was impressive]” or “L1 & L2 D& S ER S
N5 /XEHN?” [How should L1 and L2 be defined?]” (Final Narrative 2013).

Kenta was impressed by the productive discussions throughout the re-
search seminar course. Indeed, he was not so involved in socializing with
others; his primary focus was to understand the ideas of capable others in
order to develop specialized knowledge. As he stated, “7 1 A 1w/ 3V
T BEPWRERZHEL TVEDT ~ L2 writing [CDWTEDELE
f# T&EF U 7= [My seminar peers shared their philosophical thoughts with
us. The discussions inspired me to deepen my understanding of L2 writing
scholarship]” (Individual Interview 2013).

Although Kenta stressed the importance of socializing within the research
seminar community to understand the disciplinary articles, he adopted a pas-
sive approach when collaborating with his presenting partner, Taisei. When
Kenta and Taisei read the articles together, Kenta just followed Taisei’s ad-
vice. Kenta’s positioning as a novice in the research seminar group enabled
him to comply with his partner’s instructions to engage in interpreting the dis-
course. Nonetheless, he acknowledged his weakness with a remorseful tone:
“HEFHAMEECTDIC s E2EEIDAVNN—EFEZTNERN
D 7=T 913 [I should have had more frequent interactions with my seminar
peers to develop more specialized knowledge]” (Individual Interview 2013).
He also said, “BADBRREADERZBSLEHE T ELULEAUR
RNBHKREVZERF DTS ~ BEICEENEL ~ HEEEEIRL)
& BUVFE T [If others’ thoughts were similar to mine, group work gave me
confidence and was very helpful]” (Individual Interview 2013).
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As a newcomer to disciplinary learning, Kenta went through various
processes of negotiating academic discourses. Within the classroom, he was
careful about listening to his classmates’ ideas in order to develop specialized
knowledge. However, he did not seek to engage in peer discussions. Rather,
he spent his time independently examining the scholarly articles.

At the beginning of Kenta’s section, I noted that he completed many Eng-
lish tasks he had not engaged in in high school. As he came from an industrial
high school, his English lessons had concentrated mostly on general English
practices, particularly reading and writing. He felt “Bi/2 5 HEFEE(C
LU M7 M D 7= [1 was not anything more than an English language learner]”
(Individual Interview 2013). At the end of his second year, he joined a New
Zealand program for a required study abroad class. He regarded himself as
an English language learner, despite his growing interest in studying English.
He retained his positioning as an English learner, saying “&#F 5 (3 (FE A E
ZH D TR0 [(My positioning) remained almost stable]” (Focus Group
Interview 2013).

Kenta immersed himself in a new learning environment after joining the
research seminar course. Socializing himself into the research seminar com-
munity provided an opportunity for him to rediscover his English skills. It
was, of course, the first step in his exploration of the disciplinary area. He
recognized the depth of the disciplinary field, especially because the semi-
nar course focused on the background and rationale for L2 writing research.
Kenta said, “EFJD background ZFA TWSRITRVE D TREU
[When I examined the background of the specialized topic, I felt that this
is a deep study]” (Individual Interview 2013). His insider’s view indicated
a shift in awareness in his exploration of the L2 writing issues to follow the
research seminar course. He mentioned, “$F T LU ~ R (FU =FTL
MEVERBBRMNZROE WOIFARUOE B D7 [It seemed meaningless unless
I examined my disciplinary learning in-depth]” (Individual Interview 2013).

Kenta attempted to express his opinion during the individual interview by
looking back on his learning over the research seminar course. He confirmed
that he did not gain full membership of the discourse community to explore
L2 writing or applied linguistics. However, he had at least built his special-
ized knowledge of L2 writing. He said:

BIDAANR=PERZHT L BANE THEENR AT T
720 L7zATTR, ZORNZ [H, ZIUTHMASH O  community CTH
PR 2 ST 2 2 T2 ERRATE] > THIH TEWE LTz, 20 commu-
nity TA L /N—LRFE LN S, L2 writing OFFRITIAN 7= L 3B -
TUVET. (Original Individual Interview 2013)

When the seminar members shared their thoughts, their critical comments
touched on some very philosophical points. Then, I felt “Ah, this is the very
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construction of the professional knowledge in the specialized community with
others.” This was the first time I thought so. I believe I was able to expand my
viewpoint of L2 writing by interacting with my seminar peers in the discourse
community. (Translation Individual Interview 2013)

CHAPTER SUMMARY

Based on the coding categories derived from the data sources, this chapter
clarified the processes of ADS and academic identity formation of the seven
participants. While all the participants adopted their own methods to under-
stand academic discourses by reading English scholarly papers, there were
some disparities among the students.

Most participants (Chiaki, Taisei, Miho, and Kenta) sought to interpret the
contents of the discourses using a dictionary to overcome the jargon-related
problems. Akiko, Jonghyun, and Sayaka, on the contrary, were engrossed
in understanding the correct meaning through context. The seven multilin-
gual learners tended to understand academic discourses by socializing into
the discourse community of the research seminar course; they could better
understand the meaning of the articles within the community by interacting
with others or focusing on listening to their viewpoints. Akiko, Jonghyun, and
Taisei, in particular, demonstrated agency by active involvement in the aca-
demic environment. While they were novices at the beginning of the semes-
ter, they became capable community members who supported others’ study of
L2 writing topics. Even though classroom discussions were restricted, Chiaki
and Sayaka eventually made a commitment to the community. Miho and
Kenta, on the contrary, remained on the periphery, resulting in low engage-
ment in peer interactions.

Academic identity reflected various points of view based on experiences of
academic literacy. Owing to their positive approach toward exploring the dis-
ciplinary field, Akiko, Jonghyun, Taisei, and Chiaki were conscious of their
feeling of belonging to the discourse community. They were able to reshape
their identities as academic English learners who immersed themselves in the
specialized discourse community through social activities. In Miho’s case,
she recognized that socializing with seminar classmates helped nurture her
academic knowledge. Kenta and Sayaka acknowledged their development of
disciplinary knowledge in the research seminar course, but they continued to
consider themselves English learners.

In this chapter, cross-case analysis of ADS and construction of academic
identity was conducted in line with the participants’ case descriptions. The
next chapter examines the themes that emerged from each participant’s case:
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(a) acknowledging lexical difficulties in academic discourses, (b) implement-
ing a more traditional translation approach, (c) practical collaboration with
peers, (d) immersion into the discourse community, (e) power relations, (f)
adapting to community roles, and (g) situating learners’ positionality through-
out the research seminar course.
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Chapter Three

Cross-Case Analysis of ADS

The rich data sources (i.e., students’ weekly journals and positionality narra-
tives, course blog posts, individual interviews, and a focus group interview)
revealed that the seven participants in my research seminar course utilized
multifaceted processes and practices related to academic literacy develop-
ment and academic identity construction. This chapter addresses each par-
ticipant’s exploration of ADS and academic identities from the researcher’s
perspective. In the previous chapter, seven significant themes emerged from
the research participant’s case studies: (a) acknowledging lexical difficul-
ties in academic discourses, (b) implementing a more traditional translation
approach, (c) practical collaboration with peers, (d) immersion into the dis-
course community, (€) power relations, (f) adapting to community roles, and
(g) situating learners’ positionality throughout the research seminar course.

This chapter discusses my interpretations and analyses of the development
of academic literacy and ADS based on the themes that emerged from each
participant’s case as a cross-case study. Each section begins with a review
of the literature to aid with visualizing the relationship between the data and
existing theories.

ACKNOWLEDGING LEXICAL
DIFFICULTIES IN ACADEMIC DISCOURSES

Often, newcomers find themselves confounded in disciplinary communities,
finding it difficult to comprehend academic written discourses because of
their unfamiliarity with discourse patterns (Casanave 2002, 2003; Casanave
and Li 2008; Leki 2007; Riazantseva 2012; Wang 2020; Yamada 2016). The
technical terminology often impedes novices from understanding scholarly
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texts, resulting in a lack of enthusiasm for exploring the target discourses and
immersion in the discourse communities.

To overcome the problems associated with jargon in academic articles,
looking up specialized terms helps learners not only socialize into their disci-
plinary setting but also incorporates their techniques into learning. According
to Ohata and Fukao (2014), learners’ difficulties and solutions related to ad-
justing to disciplinary discourses and communities contribute to the process
of conceptualizing “the notions of academic reading and academic readers”
(88). In Ohata and Fukao’s (2014) study, all ten participants employed dic-
tionaries (English-Japanese and English-English) as strategic solutions in the
English for Academic Purposes program. The participants identified their
practical use of dictionaries as beneficial to academic reading comprehension.

In my study, all participants used a variety of strategies to negotiate the
meaning of academic discourses. Without sufficient scaffolding, it was diffi-
cult for learners to comprehend the content of the journals. As seen in chapter
2, none of the participants had encountered disciplinary discourses before
enrolling in my research seminar course. Thus, prior to engaging in ADS, all
participants sought to formulate their own approaches to examining academic
discourses and find ways to interpret scholarly texts.

The most common strategy during the first stage of reviewing English
academic journals was to comprehend the meaning of the terminological ele-
ments of the specialized field. As the studies of ADS have shown, individuals
experienced lexical difficulties while attempting to comprehend the content
of scholarly literature. Additionally, most students sought to understand jar-
gon via the use of a dictionary rather than contextually deducing the meaning
of unfamiliar terms. For example, Chiaki, Miho, Sayaka, and Kenta relied on
a dictionary to determine the meanings of technical terms in order to thor-
oughly examine academic discourse.

Chiaki emphasized both the use of a dictionary to understand the vocabu-
lary and the translation of scholarly texts into Japanese. While she desired to
complete passages, different problems with terminology hampered her com-
prehension of English academic discourses. Chiaki said, “= 9 & #](C article
ZHEULSHAFU - 2XEHRATBUOWEBNH OIS ~ FE
THANFU e TEFHEZ5|IVTEHE ~REBEZENTHATIT LR
[Initially, I read articles in detail. I tried to read every sentence, and when I
found difficult words, I checked the dictionary. However, I often forgot the
content of the article while checking terms in the dictionary]” (Individual
Interview 2012). Although focusing on individual words was sometimes
detrimental to Chiaki’s understanding of the overall content, she recognized
the importance of improving her vocabulary. Making a deliberate effort to
expand her vocabulary was a methodical approach to engaging in academic
discourses.
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Miho initially struggled to interact with English academic discourses ow-
ing to the unfamiliar words in the articles. She concentrated on looking up
the terminology she encountered in order to understand the content of the
academic journals. However, across journals, she experienced difficulties in
comprehension. Miho stated, “Reading the academic texts took a long time
because of the presence of many academic words and the length of sentences.
In addition, sometimes one word had many meanings which was confusing”
(Final Narrative 2012). Early into the development of her academic literacy,
Miho found herself in a position, where she had to be familiar with a lot of
difficult jargon. As Casanave and Li (2008) indicated, developing academic
literacy requires English language learners to navigate multiple complexities
of the specialized discourse patterns. Miho’s attempt at developing a deeper
awareness of the target discourse norms enabled her to cope with the discov-
ery of new terminology in scholarly works. She was compelled to face certain
previously unresolved tensions within English discourses.

Sayaka’s struggles with academic discourses were related to comprehend-
ing the meaning of texts, which she accomplished by looking up terms in a
dictionary. As this was her first experience of negotiating disciplinary dis-
courses, she reasoned that she had no choice but to rely on her comprehension
of different phrases. Sayaka lamented the degree of difficulty she experienced
in understanding the content of professional references: “Our assignments
were to read difficult articles, so I read them until I figured out the contents,”
and “On confronting difficult terminology, she translated all the words I did
not know in order to understand the article” (Final Narrative 2012).

Kenta started constructing his knowledge of technical terminology early in
the semester. Owing to his lack of experience of interacting with academic
discourses, particularly those with complicated linguistic structures, he
sought to develop his own approach. While reading the journals, Kenta recog-
nized that he lacked the specific knowledge required for applied linguistics.
Thus, when he encountered a great deal of jargon in the articles, he examined
their definitions in a dictionary. He revealed the only way to get through the
lengthy articles:

INXEZEBRITZHDICLIEF~BHEEZSIKZEMNBTL
oo IMBBVBENELFEL - BADERFBORNTIIESICER
BERMWDI-DT ~#HEEZSIEF L - ARUDEZES W EBOEFT
W ROBZFBPERDREEN - HFUBFBEREASENTEFE
A T U 7=. (Original Final Narrative 2012)

To understand the meanings of the texts, which contained many unfamiliar
words in the articles beyond my understanding, I first referred to dictionary.
However, I could not memorize the complicated words because of their sheer
number. (Translation Final Narrative 2012)
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While some students were adamant about examining the jargon in scholarly
articles, most were puzzled about how to improve their vocabulary ability.
Akiko, Jonghyun, and Taisei, however, found other means of learning spe-
cialized phrases to negotiate academic discourses rather than relying largely
on a dictionary.

In Akiko’s case, finding proper methods for examining English academic
discourses was critical because of their patterns, especially the specialized
words. Akiko made an effort to jot down specific new terms in her notebook
in order to familiarize herself with them. Jonghyun attempted to derive the
meanings of new terms from their contexts whenever he encountered them.
Then, he looked up and memorized words that appeared often in scholarly
literature. When Taisei experienced difficulties in understanding technical
terminology, he was able to resolve them using the internet (i.e., word-search-
ing websites). Taisei developed his grasp of technical phrases with the use of
these technological tools. He did not, however, commit to memorizing words;
rather, he attempted to develop a deeper understanding of the vocabulary
items he reviewed, particularly their appropriate contextual use. As he noted,
“ALC provides many words with example sentences” (Final Narrative 2012);
thus, he appreciated the adequate aid provided by a few websites, which
enabled him to construct the scaffolding necessary for navigating academic
discourses in his unique manner.

Using a dictionary for academic jargon seemed critical for all participants
during the early phase of adjusting to academic discourses. As the partici-
pants in the research seminar course had never investigated disciplinary dis-
courses, they regarded vocabulary searching as a necessary foundation for
examining scholarly literature.

IMPLEMENTING A MORE
TRADITIONAL TRANSLATION APPROACH

As shown by the brief descriptions of an approach for teaching English in
Japan in chapter 1, translation is a common practice. Grammar translation
is promoted among English instructors as a way to prepare students for high
school and university entrance examinations. As entrance examinations do
not assess speaking proficiency, the grammar translation approach known as
yakudoku is widely used to strengthen students’ reading and writing abilities
(Gorsuch 1998; Takanashi 2010). Additionally, L2 students often use this
translation strategy in their English disciplinary writing. In Leki’s (2007)
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study, English writing of a few L2 students was mediated by their first lan-
guage as part of a process of disciplinary English writing.

Indeed, there is much controversy about the implications of adopting the
translation technique when teaching English; many claim that while it is im-
portant to the success of reading and writing abilities, it can distort the precise
meaning (Peterlin 2014). However, Japanese students obtain instruction in
grammar translation, which includes reading English texts, comprehending
grammatical structures, searching for the meaning of unfamiliar terms, and
translating phrases into Japanese. This translation strategy is ingrained in
students’ minds as a long-standing habit of language learning.

Most participants emphasized the critical nature of researching diverse
terminological terms in professional articles. Additionally, several students
(e.g., Chiaki, Miho, Sayaka, and Kenta) sought to understand the meaning of
English discourses through the medium of Japanese. Since they had learned
English through the yakudoku practice in secondary school, they continue to
use this approach even for exploring academic discourses. Yakudoku became
a prominent method of developing reading proficiency in English lessons: “In
the class, students read the textbook and checked the meaning in Japanese”
(Akiko’s Literacy Autobiography 2012); “I had English I & II class and gram-
mar class. In English I & II and grammar classes, a textbook was given, and
students read the paragraphs and translated them literally” (Chiaki’s Literacy
Autobiography 2012).

Chiaki sought to read quickly to absorb the meaning of the content, using
the same strategy she employed in “Extensive Reading,” another class she
was enrolled in. Chiaki clarified:

Extensive Reading A7=L 2~ £V SR FTEEFBIIFYIANBOWTHRES &
BOTT - FITABTEREONDAT » FNHSOMBSROVEFZRHAN
NIFEWSEES THA TUEL 7. (Original Individual Interview 2013)

Like in the Extensive Reading class, I tried to read the texts without checking
the vocabulary. First, I focused on understanding the content roughly. Then, I
examined the articles with the feeling that I should check the unknown words.
(Translation Individual Interview 2013)

However, she discovered that this fast-reading process was ineffective for
understanding academic discourses. Thus, translating English disciplinary
texts into Japanese was a feasible method of initiating the examination of
professional references. Chiaki said, “CEEHERS T LIMBM DA
T RICTEHBUMEMN DT 1A [But, this process did not work
well, so I had no choice but to engage in the translation of texts]” (Individual
Interview 2013).

printed on 2/10/2023 2:21 AMvia . All use subject to https://ww.ebsco.coniterns-of-use



EBSCOhost -

74 Chapter Three

Miho’s examination of academic discourses involved numerous transla-
tions into Japanese. Miho faced significant impediments in negotiating the
meaning of professional discourses while navigating the complexity of the
written structures of English. Miho said that the primary step in reviewing
the articles was to grasp many terminological terms. Simultaneously, she got
immersed in a quick translation of the academic books into Japanese in order
to discuss the class projects with Chiaki during their informal meeting.

Sayaka concentrated on the translation of texts, as is customary for mean-
ing-making assignments. Sayaka believed that translating discourses was the
only way to negotiate the meaning of scholarly texts, since she was unable to
find another way of examining academic discourses at the beginning of the
semester. While negotiating the meanings of the academic discourses, she
often felt vulnerable to the adjustment to a disciplinary subject. She stated,
“HCODICTSVRFEMMU F U7~ SMB 4BE-EMOM OIEFE H
FEU - BRI ILKRICULBEYSATISLIR - BPALEEDT
% MM7E 2 T [It took many hours to read the articles, sometimes three to
four hours overall. I always worried about my work, whether or not my inter-
pretation was correct]” (Individual Interview 2013).

Kenta stressed his development of vocabulary and his ability to translate
scholarly texts. In chapter 2, he demonstrated his attempts to absorb the
broad meaning of articles and concentrate on paragraph reading, stating that,
“BREICABTZODODTIDIT - E2EHMAT > Znms 02K EF
INT T Z D %&FHAFL 7= [to scan the articles first to catch the general
ideas and then read each paragraph carefully]” (Individual Interview 2013).
His original approach for negotiating professional English discourses was to
translate the English texts literally into Japanese. At the onset of the process
of negotiating the meaning of academic discourses, he used the conventional
translation method. Additionally, his weekly reflections demonstrated his
translation strategies for the academic discourses at the beginning of the
semester. Kenta noted, “F [CAMBRVEBZHAN ZNEZFTEHTH
AEEIZRRU W 57 A F U 7 [ mainly checked the meaning of unknown
words. After reviewing the words, I read side by side with translation]”
(Weekly Journal #2 2012). Even though he realized that not all translations
were successful, he maintained his use of yakudoku. He described, “F4>HJ
[CHRAMSREERL - EERBEFREZIBEBELAYSHL LN
HET2E U F U 72 [I promoted my awareness of reading the main points.
Then, I felt that examining the articles with an understanding of the crucial
words was important]” (Weekly Journal #4 2012).

While many participants used the traditional learning method of transla-
tion to navigate academic discourses, Akiko, Jonghyun, and Taisei developed
their own techniques for interpreting journal articles. Akiko attempted to
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summarize the key ideas of the articles and then convened informal discus-
sions with her peers. Jonghyun leafed through the journal articles, underlining
certain significant points. Taisei highlighted the importance of his reading
assignments being mediated by online sources.

Akiko experienced quite a struggle to comprehensively understand the
content of articles. She attentively examined texts, but discovered that care-
ful reading did not work out well. She opted to go at the whole text instead
since she was engaged in the disciplinary discourse. As the patterns of Eng-
lish academic discourses differ greatly from those of Japanese, Akiko had to
learn to understand the overall picture of the articles in English. She revealed:
“—EATECHABIIETDTERL T 2HRECZNNFHOR
RERICFTIIEBL T ZINMBENZRFBTEBTEZSEL5IC
FALRFPHEEOODTIFROMNEBOZFL 7 (I think it would be
more efficient to take particular note of the general representation first, and
then read the paragraphs and understand them in English]” (Weekly Journal
#6 2012). Furthermore, she sometimes encountered problems when tasks in
a small group were less than effective. Akiko thought that navigating English
academic discourses through strong mediation by the first language impeded
collaborative work since her peers overstressed translation. She mentioned,
“CHAARTFANZHABICERICEBRLLISELTETOLT S Z
M5 FESODBVE S FFANZIUEBRICECTLFO N 12m
BS2REEMBNENRZIC<KOEROZEL 7 [Everyone depended too
much on understanding the scholarly texts in Japanese. If this did not work
well, the members felt that the texts were difficult. That is why they had dif-
ficulty in understanding the whole content of the articles]” (Weekly Journal
#6 2012).

Jonghyun investigated the academic discourses to completely comprehend
the content rather than translating individual phrases. He found innovative
methods of examining the full text, such as emphasizing the key points of
the articles and retaining jargon. Since Jonghyun thought “translation was
meaningless” (Individual Interview and Focus Group Interview 2013), he
reaffirmed his confidence in summarizing the articles in his own words. He
convinced himself of his ability to cope with reading tasks by sticking to his
own path of reading the scholarly papers: “SE ThHhMBS BN DT=XEH
DUETOAMBESCRY ~ ECDXAVIRAD RO~ EDIN
—MEIBTEYICZFTRIINEBRSIBROLONNHM D7 [1 gradually
learned to understand the scholarly texts which had previously never made
sense. Also, I understood which parts are significant and which parts I should
include in the summary]” (Final Narrative 2012).

Taisei had difficulties interpreting academic texts. In terms of his tactics
for examining discourses, he attempted to negotiate the right meanings of
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academic articles, using websites that assisted him in clearly understand-
ing specialized terms. He was able to adopt online sources effectively since
they supplied solid example sentences that helped him understand technical
words. Using the internet aided his academic literacy growth as well as his
understanding of disciplinary articles.

Taisei checked the meanings of several difficult terms in Japanese, but he
believed it was pointless to translate academic English texts into Japanese.
He discussed why he did not use Japanese as a mediator when negotiating
disciplinary discourses with his critical notions as follows:

MROFIRT) REFEEHERTSDON ~ REFTCEMNLOAV T VER
BIEIMICEIDTEDDITLKBERSATY - (FEE) BARFTRL
TELEBITEDONRERBDT ~TEARREBTRENTVEXZER:
RELTEZD  BENMMINSEBSATIR - 23 MELHA
T FETEBULSC DAY ~ IV —FILEHATE ~ BRINED
BB LB S5 A TT. (Original Focus Group Interview 2013)

The merits of the translation approach depend on what we want to do; that
is, we are trying to develop English skills or learn English content . . . I think it
would take some time to read the articles, even if they are written in Japanese,
because the content is hard to understand. Then, we can grasp the important
points quickly by reading the texts many times and understanding them in Eng-
lish. (Translation Focus Group Interview 2013)

Thus, Taisei engaged in reading the articles many times by himself to absorb
the content in his own manner rather than translating the contents literally.

All participants navigated the academic discourses in the scholarly articles
in their own individual ways. However, they did discover that discourse so-
cialization involving collaborative work to construct better knowledge and
understand the meanings of specialized discourses was critical. Students in
the research seminar course developed their own strategies for interacting
with one another, exchanging and building disciplinary expertise. They at-
tempted to improve their academic literacy through discourse socialization,
even though the socialization procedures of the research seminar discourse
community seemed relatively complicated.

PRACTICAL COLLABORATION WITH PEERS
Wenger (1998) emphasizes the nexus between community and practice. Ac-

cording to Wenger, as practice, collaborative endeavors enable participants
to become a knowledgeable peer of the community. Mutual involvement is
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defined as exchanging perspectives on information and contributing to the
reconstruction of knowledge that each member has or lacks.

Moreover, practice encompasses both explicit and implicit components,
such as “what is said and what is left unsaid; what is represented and what
is assumed” (Wenger 1998, 47). All participants in this study engaged in
particular behaviors, either explicitly or implicitly, to improve their academic
literacy through ADS. They engaged in explicit interactions and activities in
order to shift from beginners to experts in the specialized discourse group.

Akiko began engaging in group work and informal meetings outside of
the classroom to enhance her comprehension of articles and to expand her
academic literacy skills. This was her first move toward interacting with other
participants in the research seminar. As Akiko pondered how other students
sought to examine academic discourses, she discovered that familiarity with
their practices and processes of academic literacy provided her with some
helpful clues for negotiating academic discourses in English. She realized
that others’ unwavering dedication to exploring disciplinary discourses
molded her attitude toward discourse community commitment and discourse
comprehension through socialization. Akiko was grateful for the opportunity
to participate in some group work, as she highlighted, “—#&(Z%h58 U T <
NBEADVSRIEIT S ZARICEBN D2I-OTAEARIZ MU FL /- (It
was really helpful for me to have an environment in which we could work
together]” (Weekly Journal #4 2012).

Chiaki was continuously juggling various academic literacy experiences
in English. She had problems with the content of comprehension of the un-
familiar terminology in articles. For a while, this confusion persisted as she
attempted to overcome various difficulties with academic literacy; she would
mostly rely on a dictionary or highlight the focal points of individual para-
graphs. Then, outside of the classroom, she interacted with Akiko and Miho
and became engaged in cooperatively constructing the meaning of academic
discourses. The collaborative group formed a mutual supportive partner-
ship that aided in academic literacy socialization. M. Kobayashi (2016)
demonstrated that informal group sessions significantly facilitated discourse
socialization. As with M. Kobayashi’s findings, Chiaki undertook difficult
tasks, navigating the meaning of academic discourses through the medium of
her native language and sharing her personal thoughts during their informal
gatherings. She underscored the value of collaborative work outside of the
classroom: “HMRNE TAZHS ZEITELDT ~FIEDRNE DD
DTET ZNDEBD article EES(ICEILHEE2MIFICRUFE
U 7=1a [By asking my peers about unfamiliar things, I came to understand
the flow of content, which led me to examine articles in-depth]” (Individual
Interview 2013).
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Chiaki’s academic literacy socialization provided her with critical view-
points on L2 writing studies. As a newcomer in the disciplinary field, Chiaki
was progressively initiated into new academic environments. This socializa-
tion into the research seminar and other specialized classes helped her de-
velop a good attitude toward membership in specialized societies. She sought
to gain support for her membership in these groups while also critiquing the
discourses of the specialized genre (Wingate 2012).

Miho placed a greater emphasis on autonomous learning than on collabora-
tive work outside of the classroom at the start of the semester. Although she
experienced the complications of developing academic literacy, she made an
effort to find efficient solutions to understand the meaning of English aca-
demic texts. It was difficult for her to navigate the negotiation of disciplinary
discourses. Miho then convened a casual meeting with Chiaki and Akiko
to thoroughly analyze the articles. By discussing the meaning of academic
works with her peers, she was able to develop a more nuanced grasp of
content. Miho discovered that collaborative work outside of the classroom
encouraged her to improve her knowledge of the articles, as she answered
in the individual interview (see chapter 2). Additionally, during the casual
sessions, Miho valued her peers’ varied viewpoints on the academic texts:
“RAFTEREERBZDT ~ 7287325 [There were various thoughts
because my peers perceived the content differently. So, that was helpful]”
(Focus Group Interview 2013).

Akiko, Chiaki, and Miho argued that mutual practice with peers in a spe-
cialized community was favorable for developing their expertise. A recipro-
cal relationship is defined by both constructive interactions (i.e., harmony,
agreement) and challenging conditions (conflicts, tensions) between mem-
bers. Through their collaborative efforts outside of the classroom, the three
participants ensured their harmonious coexistence throughout the stages of
academic literacy socialization.

IMMERSION INTO THE DISCOURSE COMMUNITY

The concept of CoP defines learning as a process that fosters social involve-
ment and is a necessary component of mutual interaction (Lave and Wenger
1991; Wenger 1998). Participation in this case entails “a more encompassing
process of being active participants in the practices [italic in original] of so-
cial communities and constructing identities [italic in original] in relation to
these communities” (Wenger 1998, 4). As they had never explored academic
discourses previously, all students in the research seminar course framed
their learning as valid peripheral involvement. They engaged in a variety of

printed on 2/10/2023 2:21 AMvia . All use subject to https://ww.ebsco.coniterns-of-use



EBSCOhost -

Cross-Case Analysis of ADS 79

practices and processes with other members of the research seminar in order
to shift from novice to expert at navigating discourses. Additionally, Wenger
(1998) emphasizes that participation encompasses the idea of “the possibility
of mutual recognition” (56) and is related to ““all kinds of relations, conflictual
as well as harmonious, intimate as well as political, competitive as well as
cooperative” (56). Participation is a vital and unavoidable part of the process
of establishing a specific community and shaping experiences and practices
with its members.

Human beings interact with others community members through various
activities. After being initiated into the discourse community, students in the
research seminar course maintained reciprocal involvement. All students de-
veloped their disciplinary knowledge through classroom interactions, which
supported the growth of each seminar member’s expertise. Mutual interaction
is not exclusively restricted to one’s own capacity growth. Rather than that,
constructing knowledge is mutually fostered by the exchange of individual
thinking. Mutual involvement, as Wenger (1998) indicates, capitalizes on
“our ability to connect meaningfully to what we don’t do and what we don’t
know—that is, to the contributions and knowledge of others” (76).

Akiko enthusiastically participated in class discussions, expressing her
ideas on journal articles with her classmates. Peer interactions broadened her
horizons in terms of professional knowledge:

EIDTARANYYIVTEF - BABDEZFTEMEZENTE -
BALBALSBEZFTDAELNE S BSBERDEZDALNT
ESZZAFTDADBRZEHLSENCSVSREFEH2/I-ONMEETE
SE(LRDE - TOBRMBFNLT—VICHD2TERITHDE ~ T
SEANENDATEZSICRS - EIORTT A ARV IVEES
T2TVS LI~ BRDEZFCRENEANSDT ~ FAFTE TELEF
& 79 (Original Weekly Journal #5 2012)

During the classroom discussions, I was exposed to other opinions about the
topic. It was really valuable because some ideas were similar to mine, but oth-
ers were different. The different opinions helped me to understand the critical
perspectives. When I think of a topic from the different viewpoint offered by my
peers, I come to have new ideas. As having many discussions in the classroom
broadens my ideas, I really like it. (Translation Weekly Journal #5 2012)

Akiko demonstrated respect for others’ opinions. The interactions with her
research seminar peers prompted her to further develop her knowledge of
L2 writing studies. She said, “FEVVDERZLLEL ~ ZINBSAHAR
THULERRPRBZRE T LS ZEE s HFABNENETN—4&
BRERDIEMBIFRUIML DTV E/ERBUET [Discovering
new findings and opinions after collaborating with others could be achieved
because everyone worked so hard]” (Final Narrative 2012). Thus, she gained
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a better understanding of the discourses in the articles through interactions
with others and felt more motivated to advance her academic literacy as well.

Akiko recognized that her involvement in discourse socialization and
membership in the discourse community laid the groundwork for the devel-
opment of her academic literacy. Akiko collaborated with her seminar peers
by actively participating in classroom discussions about L2 writing. She also
had several opportunities outside of the classroom to participate in the group
work associated with presentations, establishing mutually supportive rela-
tionships with others. Her socialization process within the specialized com-
munity of the research seminar course led to the development of her academic
literacy. Academic literacy perspectives derived from Casanave and Li (2008)
and Leki (2007) became congruent with Akiko’s strong dedication to engag-
ing in disciplinary discourses through the reading of scholarly journals. Akiko
implemented components of academic literacy socialization into her research
seminar course, allowing her to enhance her comprehension and interpreta-
tion of disciplinary journals through active involvement.

At the beginning of the semester, Jonghyun struggled to comprehend
scholarly works. Therefore, he employed a variety of techniques and meth-
ods to autonomously build his academic literacy. By using various strategies
for navigating disciplinary discourses, he realized that participating in the
academic community was the most effective way to develop an understand-
ing of the articles. Even though communal action in Jonghyun’s situation
was primarily confined to the classroom (i.e., group work and classroom
discussions), supportive interactions helped him co-construct knowledge in
L2 writing research. A strong dedication to continuing classroom discussions
was critical to Jonghyun’s academic literacy socialization, which resulted in a
deeper understanding of academic discourses in the scholarly articles.

Jonghyun, in particular, paved the path for the establishment of an ideal
atmosphere conducive to mutual comprehension of academic written dis-
courses. As he said, “ETTF A 2V I VLI EEERBDRIXDF
BEBFTATEZTLWSSBE(IIEHEN H K= [1 came to understand the
articles in accordance with the classroom discussions and the content of the
actual papers]” (Individual Interview 2013), and “7 « A IV I &K%
T3 LF-mXRTTRLLEDERETZASNTLISENS ~
A MRADH 7= 115 ) [the mutual discussions in the classroom helped
me move toward a deeper understanding of the articles]” (Focus Group
Interview 2013). His collaborative effort inside the disciplinary discourse
community evolved into an “oral space” to ensure that his interactions with
other members encouraged deeper understanding of the content of academic
journals.
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Taisei recognized the critical role of reciprocal exchanges in developing
his ability to appreciate English academic discourses. Apart from presenta-
tion preparations, he attempted to work independently on reviewing profes-
sional literature. Taisei was socialized into the discourse community of the
research seminar course, as demonstrated in chapter 2, by his participation in
numerous classroom tasks with his classmates. Such active engagement with
others yielded insights about his expertise in L2 writing scholarship. In his
weekly journals, he frequently expressed appreciation for the opportunities to
engage in in-depth conversations about various aspects of L2 writing, noting
that classroom discussions were both intriguing and important. Additionally,
Taisei established that his continual encounters with peers aided in the de-
velopment of his disciplinary knowledge: “7 S AX— M EFET ZE T »
EMHREDVEXTOOTHEVSDNHMBATI (I realized that
my disciplinary knowledge was constructed through interactions with my
seminar peers]” (Individual Interview 2013).

Sayaka focused on soliciting her peers’ opinions during the discussions.
She was somewhat silent in the classroom, but her classmates’ interactions
enabled her to develop disciplinary knowledge. Even when she misunder-
stood the meaning of the discourses in articles, she maintained a positive
attitude toward developing her academic literacy. Additionally, casual meet-
ings outside of class with her presenting partner (Akiko) contributed to her
academic literacy socialization. Sayaka and Akiko discussed their perspec-
tives on the journal articles as they prepared for the classroom presentations.
Essentially, Sayaka underwent “member-coaching” and developed a stronger
grasp of the material. As some studies have shown, external assistance in
the form of direct exchanges and instruction from experts offers an effective
scaffold for discourse socialization (M. Kobayashi 2003, 2006, 2016; Ho
2011; Leki 2007; Morita 2000; Seloni 2012). Sayaka was somewhat regret-
ful about having avoided in-depth exchanges in the seminar course, but she
attempted to comprehend academic discourses by interacting with members
of the community.

Sayaka could improve her academic literacy through participation in her
CoP both within and outside the classroom. Yet, despite her increased un-
derstanding of the specialized field of L2 writing scholarship, her peripheral
position persisted.

Sayaka had mostly relied on self-directed learning to examine academic
discourses until she became aware of the benefits of collaborative work. As
she had never examined disciplinary articles in English, her development
of academic literacy was fostered through deliberate repetition of discourse
negotiations. A few weeks into the research seminar course, she developed
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an appreciation for the members’ zealous support for her comprehension of
the article content.

POWER RELATIONS

As mentioned previously, many participants in the research seminar course
developed a better comprehension of academic articles by strengthening their
mutual interactions. However, most newcomers in a specialized community
encounter a disproportionate power balance while they acclimate to their new
learning environment. Such disparity in power between novices and more
capable members of the group imposes restrictions on socialization (Wenger
1998). While the power disparity appears to have a detrimental effect on the
community’s disciplinary knowledge construction, it is a necessary condition
for LPP (Lave and Wenger 1991). From a sociocultural perspective, experi-
enced persons are critical in helping newcomers develop a sense of belonging
in the target discourse community or obtaining community membership. As
Leki (2007) argues, “little attention has been given to the actual nature of the
socioacademic relations that develop, to the power differential inherent in any
learning situation, or to the consequences” (274).

Miho and Kenta felt power relations within the classroom throughout nu-
merous peer discussion, where they were socialized into the discourse com-
munity in this study. Actually, social interaction entails disputes, difficulties,
and tensions. Miho and Kenta went through such psychological encounters
when working in groups in the classroom. They had conflicting interpreta-
tions of academic discourses and were required to examine the unfamiliar
written discourse structure of English scholarly works, which made social-
ization into the community more challenging. They experienced disparities
in competence with other seminar students, which made it difficult to build
classroom relationships.

It is true that Miho came to contribute to interactions with her research
seminar peers by holding group sessions with her classmates. Yet, Miho felt
a sense of alienation in discourse socialization, in particular during the class-
room talks. Miho encountered difficulties in expressing herself in the research
seminar course as she was overwhelmed by the students she viewed as expert
or knowledgeable. Therefore, Miho’s preparations for examining disciplinary
texts involved listening with rapt attention to others’ comments. As shown in
chapter 2, Miho illustrated conflicts about her learning with a passive tone:
“I regret that I could not speak in the class. I listened to what someone had
to say and someone else’s explanations. I did not have the ability to express
my opinion” (Final Narrative 2012). Her insider characteristics included a
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lack of professional knowledge, tension, and frailty, thereby instigating non-
participation within the academic community, which is commonly found
in peripheral learning (Casanave 2008; Riazantseva 2012; Wenger 1998).
Miho’s processes of academic literacy socialization exemplify the multiple
complexities that impede newcomers from accessing the resources of special-
ized community.

Miho was hesitant to communicate with her seminar peers in the classroom
owing to her lack of disciplinary knowledge. Notably, she believed that the
underlying power imbalance hampered her ability to learn throughout the ses-
sions. In fact, Miho viewed her relationship with informed peers as a mentor-
mentee relationship. However, this implicit power imbalance harmed her
capacity to effectively socialize with other seminar members. Miho perceived
her friends as more capable individuals, which caused her to “feel nervous
in the classroom” (Final Narrative 2012). Such disparities in knowledge re-
mained peripheral in the seminar classroom, particularly during discussions.

Miho’s academic literacy socialization was difficult, especially when she
could not have active interactions with her seminar peers. However, outside
of the classroom, informal group meetings helped her construct the meanings
of academic discourse.

Kenta made an attempt to overcome adversity to improve his academic
literacy. When he was enrolled in the English program, his English studies
enriched the development of his language proficiency through a variety
of skill-focused sessions. After enrolling in the research seminar course,
he discovered that exploring academic literacy was more difficult than he
thought.

Kenta confronted the same difficulties as many other inexperienced aca-
demic learners while attempting to comprehend academic discourses. He be-
came aware of the difficulties of academic literacy practices as he navigated
the multiple classroom tasks of the research seminar course. He struggled
with the understanding of the meaning of specialized words, in particular,
based exclusively on a dictionary. As Leki (2003, 2007) and Crosby (2009)
indicate, understanding the jargon and discourse conventions of the disci-
plinary field was critical for surmounting some of the hurdles to academic
literacy development. To foster the development of his academic literacy,
he attempted to become initiated into the seminar course group. The CoP
processes helped him gain a better understanding of the material with other
members. His CoP paid much attention to his participation in group work as
a novice. As his interview indicated, Kenta focused on listening to his peers’
discussions and presentations. Nonetheless, he indicated reluctance to share
his views with others in the community because of his anxiety and apprehen-
sion about making statements. Kenta struggled to balance many roles and
engage with other seminar students within the CoP.
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ADAPTING TO COMMUNITY ROLES

Mutual support from others, referred to as scaffolding, has a significant effect
on learners’ language development in classes. As seen from the case descrip-
tion in chapter 2, Akiko, Jonghyun, and Taisei appeared to help other seminar
students develop specialized knowledge and facilitated discourse socializa-
tion. These participants acted as teachers, practitioners, or masters, assisting
other group members in establishing a connection with the disciplinary com-
munity. Their activities constitute genuine participation, as they engaged in
“the learning that membership entails, and then to open forms of mutual en-
gagement that can become an invitation to participation” (Wenger 1998, 277).
From the standpoint of CoP, Akiko, Jonghyun, and Taisei appeared to have
“more to do with legitimacy of participation and with access to peripherally
than they do with knowledge transmission” (Lave and Wenger 1991, 105).
According to Lave and Wenger, being a valid participant and knowledge-
able member of the target community is contingent upon group interactions
and attitudes. These three participants’ mutual interactions and participation
guided other peers in the construction of critical knowledge.

Akiko, Jonghyun, and Taisei contributed to the membership of the discourse
community through their interactions both within and outside the classroom.
Even though Jonghyun and Taisei did not have any cooperative work outside
of the research seminar course (e.g., casual meetings), Akiko met with Chiaki
and Miho to discuss the reading materials. They accomplished the primary
objective of the research seminar course by presenting their critical thoughts
and providing opportunities for sufficient exchanges of opinions.

Regarding Akiko, she gave excellent advice at the informal encounters to
help Chiaki and Miho improve their comprehension of the articles. As Miho
stated, “I really did not understand the content of the academic texts. To tell
the truth, I came to hate English a bit. So, I asked to work with the same friend
(Akiko)” (Final Narrative 2012). Additionally, Akiko appeared to promote
an understanding of the important points in articles. Sayaka was particularly
taken aback by Akiko’s in-depth knowledge and ability to articulate the main
themes of the articles. Sayaka said, “— DD IL—FICHDNTHBD
TA ANV 3V Akiko EANEL article ZIBIEL TLIHZED
NN D7-Td - BREEML TLEDEUTUN Akiko SA
DRUFBEFEDFEDETEINUPTLLKSEILQRUZF L [In the
two-group discussion, Ms. Akiko’s clear comprehension of the articles stood
out in my mind. I felt that I did understand the content, but her translation as
well as summary was easy and helpful]” (Sayaka’s Weekly Journal #5 2012).

Jonghyun served as a mentor through various processes related to aca-
demic literacy. First, his apprentice mindset manifested itself both in and out
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of the classroom. Jonghyun fostered his professional learning by socializing
in the research seminar community and collaborating with peers, giving his
critical opinions in the classroom. Several seminar participants assessed his
critical expertise and expressed gratitude for his willingness to share con-
structive thoughts. For instance, “BR Tl DDERTFTHRE ZAEH
5ERRZ S<KESREBOZELU 7 [He (Jonghyun) often provides his free
and general opinions]” (Akiko’s Weekly Journal #5 2012); “EfED7F 1 2
AVYIVIIAFIVC - HESOEZTE TEEHKEN DT
g [(Jonghyun’s) last discussion question and his own ideas were so mean-
ingful]” (Taisei’s Weekly Journal #7 2012); “¥3&k CI3&EE ~ @EL T
ARV IUNITRATE TERL VT (I really had interesting discus-
sions when (Jonghyun) made his presentations]” (Taisei’s Weekly Journal
#11 2012); and “Jonghyun EHYH U 7= writer-centered & reader-centered
ELEB3NERENEZNEMELS discussion question (F& T & ELIRIE
M D 7= [The discussion question that Mr. Jonghyun gave us (which should
be valued, writer-centered or reader-centered writing?) was very interesting]”
(Sayaka’s Weekly Journal #7 2012).

These affirmative actions positioned Jonghyun as a literacy broker (Lillis and
Curry 2006) or a proficient actor who mediated the comprehension of academic
content. Similar to Lillis and Curry’s (2006) study, diverse positions as literacy
brokers play a critical part in supporting others in developing academic literacy.

Taisei went through various processes and roles within the seminar class
to strengthen his academic literacy. He engaged in mutual interactions with
the other seminar members. Taisei generated valid peripheral engagement
in this instance through the CoP (Lave and Wenger 1991). He performed
an important role in assisting other students in the research seminar course.
Even though he was a novice to the seminar community, he performed a
variety of roles, including fostering classroom discussions. In the research
seminar course, he was promoted from apprentice to senior. Akiko remarked
on Taisei’s views toward developing his academic literacy, stating “( VD %,
REDDOMEMNICHREZEZIASAAMTRATLE - BROBERZHEL
7=ONZBUVE 9 [Whenever 1 hear Taisei’s thoughts, I often feel that he is
the type of person who tries to gain level-headed and logical perspectives]”
(Akiko’s Weekly Journal #5 2012).

SITUATING LEARNERS’ POSITIONALITY
THROUGHOUT THE RESEARCH SEMINAR COURSE

One of the factors that contribute to learners’ academic identity construc-
tion is their continuous commitment to the negotiation of target disciplinary
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discourses. Newcomers have difficulties in interpreting the meanings of
discourses, but seek to participate to become full members of the special-
ized communitie (Casanave 2002; Casanave and Li 2008; Muramatsu 2018;
Seloni 2012; Wang 2020). Discourse socialization, in particular, assists learn-
ers in repositioning themselves toward becoming experts or complete mem-
bers of discourse communities. As the primary concept of academic identity
implies, it is co-constructed by others through interactions and the extent to
which learners share their experiences through collaborative work (Henkel
2000; Kogan 2000).

Looking back on the participants’ case descriptions, it is clear that diverse
practices and experiences with academic literacy influenced each student’s
formation of academic identities. Having become socialized with others
within the discourse community, the participants accumulated various posi-
tive and negative experiences as they developed their academic identities.
Akiko, Jonghyun, Taisei, and Chiaki achieved their status as knowledgeable
members by collaborative efforts during the research seminar course. For
example, they played an important role, promoting active engagement in di-
verse activities throughout the research seminar course. Nevertheless, Miho,
Sayaka, and Kenta were unable to completely integrate into the discourse
community. Rather, they maintained their position as learners exploring a
particular disciplinary subject, initiating into the community of the special-
ized field and cultivating their expertise.

By exploring the position of each participant in the disciplinary commu-
nity, it became clear that Akiko, Jonghyun, Taisei, and Chiaki eventually con-
structed their expert identities, whereas Miho, Sayaka, and Kenta remained
novices despite their access to the discourse community.

One reason might be that each participant had a clear objective. Akiko,
Jonghyun, Taisei, and Chiaki had a distinct objective: to develop their aca-
demic literacy and to cultivate an interest in the academic field. For example,
Akiko aspired to be a high school English teacher, Jonghyun was interested
in acquiring academic knowledge and teaching English, and Taisei and
Chiaki wish to develop their specialized expertise by negotiating academic
discourses. Such a positive future vision hastened their negotiation of their
identities inside their academic environments.

At first, Akiko struggled to comprehend academic discourses as a new-
comer to the disciplinary community. She attempted to establish an identity
that steered her toward the objectives of the research seminar community and
drew her into developing a specialized discourse in her academic field. Akiko
also learned to reconstruct her academic identity and positionality through the
“game plays” of academic literacy, such as negotiating various disciplinary
discourses (Casanave 2002, 2003). Akiko’s reciprocal relationships with her
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classmates served as a scaffolding for her academic identity construction.
She developed her academic identity as a result of her socialization into the
discourse community, shifting from a motivated English student to one cul-
tivating knowledge of a specific field. As such, her discourse socialization
fueled her enthusiasm for academic literacy and was crucial in forming her
academic identity. Akiko shaped her position as an expert through numer-
ous roles within the research seminar community. At the beginning of the
research seminar course, she was a novice or apprentice in the disciplinary
community. Akiko was gradually able to actively contribute to discussions
and interactions by demonstrating a strong commitment to acquiring spe-
cialized knowledge in order to become an English teacher. By socializing
into the research seminar community and with other seminar participants,
she was able to establish her academic identity through the development of
community-specific abilities via CoP.

Simultaneously, Akiko’s transition to an expert identity prompted her to
reconsider her position as a member of the research seminar course and
a pre-service English teacher. Akiko found that multiple opportunities for
collaborative work and classroom discussions boosted her understanding of
disciplinary content. Additionally, Akiko’s development as an old-timer was
connected to a sense of delving into numerous topics within the specialized
community. As Akiko noted, “FiTHY identity & (I ~ (IO &V EUL7-BR
15 ~ BIZERIR(C@MS Z & [The purpose of forming our academic
identity was to lay out a clear objective as well as to move toward realization
of the goal]” (Individual Interview 2013). She eventually developed a profes-
sional mindset and sought pedagogical significance in the teaching of English
at a Japanese secondary school, shifting from a novice to a key player through
numerous roles in the specialized community.

Jonghyun participated more in classroom discussions than in the external
of pair work. He recognized that engaging in ongoing discussions in the class-
room with his peers facilitated the development of his disciplinary knowl-
edge. He exerted his agency by playing a vital role in classroom interactions.

Jonghyun became a core member of the research seminar course as a result
of his experiences of learning the specialized topic. He switched between
his identities as a Korean and an English learner during the development of
his English proficiency at university and during the study abroad program in
the United States. Negotiating his multiple identities helped him develop his
English language proficiency. He became increasingly aware of his construc-
tion of academic identity after enrolling in the research seminar course by
examining the disciplinary discourses. Jonghyun then sought membership
to the new academic context in order to establish himself an expert. Ad-
ditionally, his personal interest in English teaching fueled his immersion in
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exploring the disciplinary area. Other specialized courses related to L2 writ-
ing that he completed deepened his knowledge and theory and practice of
applied linguistics. Engaging in the process of connecting L2 writing to
disciplinary issues became a key element in the development of his academic
identity. Jonghyun created his academic identity, indicating his willingness to
engage in disciplinary discourse.

Taisei’s process for gaining membership is comparable to the processes
of negotiating English disciplinary discourses. In fact, he was accustomed
to examining English discourses of all genres throughout his previous lan-
guage test studies (e.g., TOEFL). Taisei had the opportunity to create the
meanings of academic discourses in the scholarly articles and to broaden his
professional expertise in the field of L2 writing after enrolling in the research
seminar course. His enrichment of understanding of discourse conventions
in journals enabled him to promote the formation of core membership. Addi-
tionally, as his weekly reflection indicated, Taisei highlighted his misgivings
of the issues of L2 writing challenges in addition to the detailed descriptions
of class activities and his reflections on classroom discussions and peers’
viewpoints. These critical concepts, developed as a result of his participation
in the research seminar community, helped him establish his expert identity.
Taisei was able to expand his disciplinary knowledge by participating in LPP
through CoP. Simultaneously, his participation in classroom discussions dur-
ing the research seminar course contributed to the success of his discourse
socialization.

In Chiaki’s case, examining the academic discourses of the English
scholarly articles allowed her to reshape her position in the discourse com-
munity. When Chiaki entered this new environment, she was forced to juggle
adverse circumstances to overcome academic difficulties. Chiaki had posi-
tioned herself as an English language learner throughout her first two years
of university. However, she began to perceive herself as a member of the
research seminar course after engaging in numerous practices of academic
literacy, constructing disciplinary knowledge. Chiaki gained academic lit-
eracy through discourse socialization with other seminar members. Her col-
laborative efforts with others both within and outside the classroom fostered
her understanding of the academic discourses in journal articles. Additionally,
her devotion to the academic environment transformed her into an academic
learner pursuing a specific topic. Her positioning as a language learner was
transformed to that of a disciplinary learner through CoP in several special-
ized classes related to the research seminar course.

To explore Miho’s case, she encountered difficulties in active involvement
in the academic community owing to her lack of knowledge and proficiency,
conflicts with the development of expertise, and negotiating power relations.
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While Miho struggled to socialize into the disciplinary community, this
does not imply that her CoP was not successful. Given that CoP covers both
positive and negative aspects (e.g., non-participation) (Wenger 1998), such a
negative insider’s perspective was a legitimate way to immerse her into the
target discourse community.

Miho’s awareness of her new positioning as an English language learner
was heightened by her practices and experiences of academic literacy. In
her past studies at university, Miho had focused primarily on developing her
English abilities rather than academic proficiency. After joining the commu-
nity of the research seminar course, Miho learned to create her disciplinary
knowledge through negotiating academic discourses with skilled peers. Miho
did not become an experienced learner through further exploration of the spe-
cialized discourses, as she stated in the individual interview in chapter 2. She
did, however, take pleasure in gaining new knowledge of academic literacy
through immersion in a novel academic setting. As a result, Miho remained a
peripheral learner who acquired disciplinary knowledge through involvement
in the discourse community.

Despite her strong desire to improve her language skills, Sayaka’s posi-
tioning evolved differently than I anticipated. When Sayaka joined college,
she maintained her enthusiasm for English learning throughout her first and
second years. She was committed to enhancing her English proficiency by
enrolling in various specialized English classes and participating in the study
abroad program in the United States. Sayaka noticed a significant improve-
ment in her learning after beginning the research seminar course; she made a
strong commitment to expanding her understanding of L2 writing in the new
academic learning community. As a highly motivated English learner, she at-
tempted to negotiate her identity through friendly competition with her peers
both inside and outside of class.

However, there was a disconnect between Sayaka’s expectations of what
she would learn in the research seminar course and her goals for academic
literacy development. Her major objective for developing academic literacy
was to improve her linguistic skills. In short, examining academic discourses
of English scholarly articles fostered her language development (reading and
writing) through reading disciplinary references. As seen in chapter 2, she
had no intention of constructing an academic identity: “Z2flFHI 73 R (Zfh
NTEFELNI)LZ L 7-0VA T 912 [I want to develop my English abili-
ties further, examining the academic articles that we dealt with in the seminar
class]” (Individual Interview 2013). Thus, it seemed that Sayaka was more
concerned with honing her advanced language proficiency through examin-
ing academic articles rather than with establishing her expert identity.
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In Kenta’s case, his identity shifted slightly as he learned a new specialized
topic. Kenta spent the first two years of his undergraduate career develop-
ing his English language abilities. His positioning as an English learner was
stable prior to venturing into the disciplinary area of L2 writing. When he
enrolled in the research seminar course, he realized how different his previous
studies were, compared to the language learning and knowledge construc-
tion required for a specialized scholarship. By engaging in the community of
the research seminar, he enhanced his awareness of generating disciplinary
knowledge through mutual understanding with others. He was conscious of
his shift in status as an English language learner, which did not result in his
becoming an expert. Rather, Kenta demonstrated an awareness of the expan-
sion and exploration of his expertise.

SUMMARY OF THE CHAPTER

In chapter 3, I presented my interpretations and analyses of seven major
themes that emerged from the case renditions of each participant in chapter
2: addressing lexical problems in academic discourses, relying on traditional
learning approaches such as text translation, collaborating as practice, par-
ticipating in the discourse community, unpacking power relations, adjusting
to community roles, and situating their positionality through the disciplinary
course.

As the participants had never before negotiated disciplinary discourses,
they were compelled to develop techniques for examining academic articles.
Many participants (Chiaki, Miho, Sayaka, and Kenta) spent several hours
on using a dictionary to resolve lexical problems. To comprehend academic
English texts, which contained several unfamiliar technical terms, they relied
heavily on looking for the meanings of the terminology. Nonetheless, Akiko,
Jonghyun, and Taisei developed their own strategies for dealing with unfamil-
iar words, including memorizing words, guessing their meanings, and using
websites.

The students then sought to increase their interaction with peers to gain a
better understanding of the academic articles. Akiko, Chiaki, and Miho met
informally outside the classroom, reading and discussing the articles together.
Within the classroom, the participants engaged in meaningful conversations
and discovered that mutual exchanges were extremely beneficial for the de-
velopment of their academic literacy. While Miho and Kenta lamented their
lack of language proficiency and knowledge, they admired their peers’ shared
critical perspectives on disciplinary matters. Akiko, Jonghyun, and Taisei
acted as mentors within the discourse community during the research seminar
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course, facilitating the co-construction of disciplinary knowledge as well as
the meaning-making of academic articles.

With regard to the positioning of each participant, Akiko Jonghyun, Taisei,
and Chiaki became core members by engaging in CoP activities such as
socialization into the discourse community, collaborative work, and mutual
interactions with peers both within and outside of class. By contrast, Miho,
Sayaka, and Kenta attempted to socialize themselves into the discourse com-
munity and develop their specialized knowledge but retained their positioning
as English learners who studied a disciplinary field rather than constructing
their expert identities.

In the next chapter, I discuss the viewpoints of ADS based on the findings
obtained from the present study. Then, I discuss the research and pedagogical
implications of academic literacy socialization.
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Chapter Four

Discussion and Implications

The primary objective of this qualitative case study was to investigate ADS
and academic identity construction among seven multilinguals enrolled in a
required research seminar course at a local four-year university in Japan. To
gain a thorough understanding of the participants’ processes, experiences, and
practices of academic literacy socialization, I conducted an in-depth examina-
tion of multiple data sources (i.e., literacy autobiographies, weekly journals,
final narratives, course blog posts, individual interviews, and a focus group
interview). As studies of ADS indicate, socialization into specialized dis-
course communities is intricately linked to the development of academic lit-
eracy (Duff 2010b, 2020b; Duff and Hornberger, 2010; Duff and May 2017,
Kobayashi, Zappa-Hollman, and Duff 2017). I illustrated each participant’s
process of academic literacy socialization because personal accounts reflect
the complexities of an insider’s perspective.

This chapter examines the perspectives of ADS that emerged from the
participants’ case descriptions and discusses the implications for teaching of
and research on academic literacy socialization.

REVISITING THE STUDY’S
PURPOSE AND RESEARCH QUESTION

The main purpose of this investigation was to examine how undergraduate
multilinguals developed their academic literacy and constructed their aca-
demic identities through discourse socialization. I delved into this issue with
the following goals. First, I wanted to investigate how participants developed
their academic literacy through socialization into a required research seminar
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course. Through an examination of their written products (literacy autobiog-
raphies, weekly journals, course blog posts, and final narratives), as well as
individual and focus group interviews, I discovered that they revealed their
unique perceptions of reality in their learning situations to engage in English
disciplinary discourses. The multilayered sources helped me understand
how each of the multilingual participants attempted, through their own ap-
proaches, to devote their full attention to the English disciplinary discourses.

Second, I examined how my students constructed their academic identities
during the period of this study. In several of their weekly journals, the par-
ticipants documented their journeys toward professional knowledge develop-
ment as they participated in discourse socialization and collaborated with
others in the research seminar course. Additionally, a few students expressed
their mindset shift from that of a general English learner to an academic,
recognizing that they expanded their professional knowledge while also im-
proving their language skills.

Third, I wanted to continue my research on academic literacy socialization
across learning environments. Recent research on this subject has shed light
on individual discourse socialization from a holistic perspective (Duff 2020b;
Duff and May 2017; Kobayashi, Zappa-Hollman, and Duff 2017; Muramatsu
2018; Wang 2020); however, the research contexts remain centered on Eng-
lish-speaking countries targeted by L2 graduate or undergraduate learners.
The current study may shed light on debates about academic literacy social-
ization from a critical perspective, resulting in the identification of common-
alities and disparities between L2 learners in English-speaking countries and
English language learners in diverse contexts.

Finally, I considered the pedagogical implications of teaching academic
literacy in various learning contexts, especially in a Japanese university as a
teacher-researcher. As demonstrated in chapter 1, Japanese universities offer
English classes centered on a specialized subject with scholarly references,
referred to as zemi or research seminar classes. The suggestions and impli-
cations for teaching derived from this study could facilitate the creation of
diverse learning environments in which learners can engage in collaborative
work in accordance with the institute’s educational policies and curricula.

Against this background, I developed a research question based on my
teaching experiences in a research seminar course, focusing on L2 writing
scholarship studies at a Japanese four-year university:

* How do undergraduate multilinguals enrolled in a required research semi-
nar course negotiate and socialize themselves into their academic discourse
and construct their academic identities by reading various English schol-
arly texts and through mediation by their teacher?
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This study utilized a qualitative method—the case study approach—em-
phasizing the participants’ cases to delineate their academic literacy pro-
cesses, experiences, and practices. Additionally, I gathered and analyzed
participant data from a variety of sources: literacy autobiographies, weekly
journals, course blog posts, and final narratives. Then, I interviewed each
participant individually and concluded with a focus group interview in Japa-
nese. Written materials were mainly produced in Japanese, and all interviews
were transcribed and translated into English. A member check was conducted
between the author and participants to ensure the accuracy of the translations.

DISCUSSION

Academic literacy issues such as socialization and the construction of aca-
demic identities aided the framework of sociocultural theory in establishing a
meaningful connection between humans and the societal world (Duff 2010b
2012, 2020b; Ferenz 2005; Zappa-Hollman and Duff 2015). The cognitive
model of Vygotsky’s zone of proximal development has been used to vali-
date the relationship between interactions with capable peers, and academic
literacy, and identity construction. Academic literacy research has placed a
greater emphasis on how learners demonstrate agency in acquiring disciplin-
ary competence as well as membership in a particular discourse community
(Morita and Kobayashi 2010).

The purpose of this study was to apply Lave and Wenger’s (1991) central
sociocultural perspective of CoP to gain a better understanding of the com-
plex processes of social involvement with disciplinary discourses and peers
in the research seminar community. I examined how newcomers (the par-
ticipants) integrated themselves into the specialized community (the research
seminar course) and transitioned from newcomers to old-timers through in-
teractions with others and the completion of various tasks in order to develop
their academic literacy.

In this study, the concept of LPP was central to the objective regarding
academic literacy socialization. As Lave and Wenger (1991) define, LPP is
“the process by which newcomers become included in a community of prac-
tice” and embodies “important conditions under which people can become
members of communities of practice” (100). Beginners made minimal efforts
on the tasks at first, but eventually showed improvements through exposure
to subject-related texts. Generally, newcomers progress from marginal or
limited participation to active or full participation in target communities,
with the savvy person playing a critical role. While peripheral participation
occurs naturally, it “must provide access to all three dimensions of practice:
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to mutual engagement with other members, to their actions and their ne-
gotiation of the enterprise, and to the repertoire in use” (Lave and Wenger
1991, 100). Additionally, Lave and Wenger assert that legitimacy is a critical
component of newcomers’ success in gaining membership to the community.
The apprentice establishes their legitimacy by adopting a variety of positive
and negative characteristics (e.g., being active, comfortable, marginalized, or
overwhelmed). It is critical for experts, elders, and even teachers to increase
the legitimacy of novices attempting to enter specific communities.

Academic literacy socialization, from the perspectives of CoP and LPP,
must ascertain the relationship between academic literacy development
and discourse socialization, as well as initiation into target communities.
Academic literacy can be acquired in unusual contexts, through a variety
of learning attitudes and interactions with others, as well as through some
struggles or conflicts with discourse patterns. Thus, the crux of academic
literacy investigations is to dissect individual processes, experiences, and
practices in minute detail. A holistic approach using a qualitative method is
required to capture the authentic voices and descriptions of academic literacy
socialization of each learner.

While much research on academic literacy socialization has focused on L2
or ESL learners in an English-speaking environment, in this study, I examined
a very specific learning context (i.e., a research seminar course at a local
university in Japan) that has received little attention in the past. Specifically,
there have been almost no studies of academic literacy targeted at undergradu-
ate multilingual learners (Fujieda 2016, 2019). As one of the reasons for the
scarcity of studies in a particular learning setting, bias is one of the reasons for
the scarcity of studies in EFL learning settings; learners’ primary goal is to de-
velop English language proficiency rather than to cultivate their expertise us-
ing English. Thus, this study not only examines academic literacy socialization
in a new context but can also spark some open discussions about ADS among
learners from diverse backgrounds and in a variety of learning contexts.

This study illustrated the case of seven undergraduate multilinguals in my
research seminar course as they developed academic literacy and academic
identities through socialization. The cases contextualized how the students
navigated English disciplinary discourses through the use of scholarly ar-
ticles, developed their academic literacy through discourse socialization, and
were initiated into the community of the research seminar course. My study
focused on the descriptive accounts provided by each student via multimodal
data resources. This naturalistic qualitative approach contributes to current
discussions about academic literacy socialization by reinforcing the way in-
volvement with others facilitated the development of academic literacy with
a critical stance.
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All participants developed their own processes and practices for negotiat-
ing academic discourses using English scholarly articles. When I examined
the development of academic literacy abilities, I discovered that nearly all of
the participants felt the need to learn the terminology. They initially relied
on comprehension and memorization of the specialized terms encountered in
professional resources, primarily by consulting a dictionary or seeking assis-
tance from websites, as Taisei did. These strategies would be an inescapable
obstacle for learners to overcome regardless of their language proficiency,
as all the students had received traditional English reading comprehension
instruction in secondary school. Numerous participants demonstrated in their
literacy autobiographies that they relied heavily on the grammar translation
approach, called yakudoku, to comprehend English paragraphs. As a result,
students would naturally begin by searching for the definitions of technical
terms.

Previous research has established that L2 learners are capable of resolving
word-related issues in disciplinary discourses (Casanave and Li 2008; Crosby
2009; Leki 2003, 2007). For instance, Leki’s (2003) study revealed that one
Chinese learner was required to complete academic writing tasks in Eng-
lish despite her extensive knowledge of the specialized field. Additionally,
Crosby’s (2009) study revealed that the participants, Tiffany and Andrew,
struggled to find appropriate methods for comprehending academic terms
while reading their assignments. As Tiffany was hesitant to examine disci-
plinary texts because of difficulties in understanding terminology, the major-
ity of the participants in this study took considerable time in interpreting the
meaning of the discourses owing to a lack of academic lexical knowledge.
Similarly, because my research seminar students had never had the oppor-
tunity to examine academic English written discourses, they had to learn
a slew of new terms. As L2 and English language learners are required to
examine the lexical items used in academic discourses, as previous research
has demonstrated, the participants in this study were far from linguistically
illiterate. However, encountering numerous roadblocks to comprehending the
jargon served as a necessary platform for initiating oneself into professional
discourse communities.

The majority of the students recognized that high levels of engagement
and direct interactions with peers influenced their academic literacy develop-
ment. The open classroom discussions about various aspects of L2 writing,
in particular, contributed to a deeper comprehension of the content of the
literature. As the students’ case studies demonstrated, having opportunities
for classroom interactions with their peers was critical for advancing aca-
demic literacy development through negotiation of the meanings of academic
discourses. Social interactions provided an opportunity for students to share
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their knowledge repertoires and to refresh their professional knowledge as
well. While it was challenging for the participants to negotiate the meanings
of disciplinary discourses, they noticed a significant improvement in their
ability to construct disciplinary knowledge through interactions with others.

The students in the research seminar course attempted to socialize with
their peers to develop a more nuanced understanding of discourses and
facilitate the development of their academic literacy. According to some
researchers, students go through discursive processes to become members
of the discourse community during the initial phase of academic literacy
development (Casanave and Li 2008; Duff 2010b; Leki 2007; Morita 2000;
Muramatsu 2018; Wang 2020). The processes of enculturation into the
specialized community vary according to the learners’ learning situations
and backgrounds. Casanave and Li (2008) and Leki (2007) illustrate the
experiences of learners from diverse backgrounds and with varying levels
of academic literacy across disciplinary settings. The writers resolve the
incongruity of writing between their L1 and English in a large collection of
L2 writers. They integrate into target communities and develop academic
literacy skills (writing) through interactions with discourses and others.
Leki reasons that participation in similar discourse communities is nec-
essary for the development of academic literacy skills. Casanave and Li
(2008) describe how diverse L2 graduate students navigated their practices
and obstacles in order to be initiated into their specialized communities.
Casanave and Li argue that it is necessary to consider individuals’ frames
of reference because it is beneficial to reflect on the variability of learners’
situations.

In my study, the majority of the students, that is, Akiko, Jonghyun, Taisei,
and Chiaki, were able to participate in the discourse community of the re-
search seminar course, transitioning from LPP to active participation through
mutual interaction. The participants agreed that interactions were critical in
fostering academic literacy development. The participants took a variety of
steps to ingrain themselves in the specialized community and to gain mem-
bership through active participation in class. While the seminar students en-
countered difficulties in developing their academic literacy skills through dis-
course socialization, the negative elements contributed significantly to their
success. As Riazantseva (2012) notes, such negative attitudes and approaches
demonstrated by learners are critical in generating situations conducive to
achieving literacy proficiency.

Additionally, developing social networks both inside and outside of the
classroom is critical for accelerating the development of academic literacy
(Ferenz 2005; Zappa-Hollman and Duff 2015). The participants in this study
were given the opportunity to collaborate on the presentation of the articles.
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Additionally, Akiko, Chiaki, and Miho concentrated on casual meeting ses-
sions in order to comprehend the content of the articles. They recognized that
such extracurricular collaborations acted as scaffolding for the knowledge
construction of the discipline and advancement of academic literacy. Chiaki
expressed gratitude for the opportunities to interact with students enrolled in
other professional courses. Throughout the classes, she engaged in discus-
sions about a variety of educational and applied linguistics topics. She was
aware that her mutual relationships with members of various specialized
communities helped her become a member of the research seminar course’s
community. As a result, Akiko, Chiaki, and Miho valued their informal meet-
ings outside of the seminar course. They took a step toward interpreting the
meanings of the scholarly texts as a result of their mutual engagement in a
comfortable environment.

However, despite their attempts to immerse themselves in the academic
learning environment, Miho, Sayaka, and Kenta, had difficulty in actively
participating in the disciplinary communities. Miho, Sayaka, and Kenta dis-
covered a pattern that paralleled Barnawi’s (2009), M. Kobayashi’s (2006,
2016), and Morita’s (2000, 2004) findings. Miho had some interactions with
her peers both inside and outside the classroom, but struggled to take positive
action in the classroom, participating in discussion sessions only minimally
because of a power imbalance with others. Sayaka recognized the value and
merits of initiation into the discourse community, but, like Kenta, missed op-
portunities to participate in classroom interactions because of the feeling of
being overwhelmed by others’ high language proficiency.

Academic identity is co-constructed through interactions with peers and
experts in the target discourse community. The concept of academic identity
formation is predicated on one’s ability to establish reciprocal relationships
with capable members of the community through ongoing interactions in col-
laborative work (Kogan 2000; Lave and Wenger 1991). Several participants,
including Akiko, Jonghyun, Taisei, and Chiaki, developed their academic
identities during the semester by cultivating disciplinary knowledge and
progressing toward their goals. As Akiko and Jonghyun were interested in
teaching English, their specific objectives resulted in the formation of aca-
demic identities and the expansion of the vision of the disciplinary field. On
the contrary, Miho, Sayaka, and Kenta became aware of the specialized field
of L2 writing but retained their English learner status.

This section discusses the research findings in relation to academic literacy
socialization and the development of academic identities among my research
participants. Following that, I will discuss some implications for teaching and
research on academic literacy socialization in at the tertiary level in Japan and
similar learning contexts.
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IMPLICATIONS FOR TEACHING: PROMOTING
ACADEMIC LITERACY THROUGH SOCIALIZATION

Certain colleges and universities in Japan offer a specialized course designed
to provide English-major with expansive fundamental knowledge about the
field and an opportunity to discuss a variety of topics using English scholarly
texts. While English education in Japan has traditionally been classified as
EFL, many English programs in Japanese higher education now offer more
professional courses akin to English for Academic and Specific Purposes than
general English language courses (Hiittner et al. 2012; Muller et al. 2012).
Owing to the current state of Japanese tertiary English education, there is an
urgent need to provide teachers with adequate guidance in discipline-oriented
classes. In this study, I emphasized the unique learning environment, a re-
search seminar course, offered by my institute’s English program, which is
critical for encouraging students to cultivate their specialized disciplinary
knowledge. The majority of teachers in the program teach research seminar
courses that use English scholarly references to introduce students to English
academic discourses or to help them develop critical thinking skills in their
specialized field.

This study emphasized Lave and Wenger’s (1991) concepts of CoP and
LPP. I discuss some of the pedagogical implications of the practical ap-
plication of academic literacy socialization in Japanese higher education’s
specialized courses. Discipline-specific courses, particularly those that em-
phasize the negotiation of academic discourses through scholarly articles,
have distinct objectives, expectations, and goal orientations. In this section, I
argue that teachers should prioritize academic literacy by cultivating students’
agency and providing space for exposure to diverse voices.

Additionally, teachers play a critical role in assisting students in becoming
legitimate participants (i.e., veterans, seniors) and developing their academic
literacy. Previous research on the relationship between a teacher’s role and
students’ academic identity construction has established that a teacher’s role
in academic practices is a necessary component of learner development (Car-
bone and Orellana 2010; Kirkup 2010; Reveles and Brown 2008). Thus, a
teacher’s primary role is to strengthen the discourse community’s social net-
work by creating conducive environments for peer collaboration both inside
and outside the classroom.

The findings of this study indicate that students enrolled in a research
seminar course recognize the value of dialogic acts with peers in a variety of
settings for enhancing their academic literacy. To promote academic literacy
socialization, teachers must encourage students to take an active role in the
classroom community and enrich mutual interactions. The participants in this
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study discovered that mutual interactions with peers in the classroom were a
way of comprehending academic discourses and thus developing academic
literacy. Thus, teachers must provide a diverse range of appealing opportu-
nities for students to influence academic literacy socialization reciprocally.
Teachers should act as intermediaries, assisting students in integrating into
the class (discourse community), while also engaging in the participation pro-
cess themselves (Kucer and Silva 2012; Morita 2009). Creating communities
through active engagement is critical for socialization and the development
of academic literacy. To assist learners in developing a sense of community,
teachers must focus their efforts on classroom discussions or group presenta-
tions. Sharing knowledge and engaging in discussions with other members
of the learning community is an effective strategy for legitimate learning.
Members of a community must work together to reconcile disparate values
and interests, as the power balance in the teacher-student relationship plays
a significant role in the socialization process. It is, therefore, critical to con-
sider the extent to which community practices influence the learning process
(Haneda 2006).

Further, teachers must provide additional opportunities for learners to
engage in collaborative tasks, as collaborative work provides access to the
target discourse community, a process known as ADS. While negotiating
the meanings of texts, learners appreciate the complexities of academic dis-
course conventions. Students can deepen their understanding of disciplinary
discourses and cocreate their new knowledge of the specialized field through
oral interactions as a communal act. According to Seloni (2012), academic
literacy socialization is a necessary component of the process of enculturation
into the academic discourse community for various newcomers (e.g., gradu-
ate, undergraduate, and L2 learners). Additionally, as M. Kobayashi’s (2016)
study indicated, undergraduate-level Japanese learners in Canada engaged in
discourse socialization outside of class in order to succeed with their class-
room oral presentations. Their classroom strategies, such as collaborative
work and oral presentations, had a significant impact on the development of
academic competence.

Next, teachers must create a space for students to express themselves so
as to investigate the ways in which they attempt to examine disciplinary dis-
courses. As this study demonstrates, students enrolled in a research seminar
course employ a variety of strategies for the examination of disciplinary
discourses. Students’ self-reflective journals and course blog posts shed light
on the intricate details of their processes, practices, and experiences in or-
der to engage with academic discourses. Additionally, the reflective journal
(weekly) serves as an effective tool for review and professional knowledge
construction. As students illustrated their thoughts and feelings, they were
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able to demonstrate their engagement in academic literacy both inside and
outside the classroom, for example, the social events they participated in to
negotiate disciplinary discourses. Emphasizing learners’ insider perspectives
offers valuable insight into the process of acclimating to the discourse com-
munity. If teachers give students the opportunity to reflect on all journals at
the conclusion of the course, they will become aware of the needs and expec-
tations of the disciplinary discourse community. The learners’ self-reflective
accounts included their beliefs and assumptions, which assisted them in redis-
covering their accommodation to new educational patterns in the professional
learning setting (Ohata and Fukao 2014).

Another way to reflect students’ voices is through the use of cyberspace.
The integration of technology into teaching is pervasive in today’s language
classroom, allowing students to actively participate in meaningful mutual
interactions. Online discussions result in the formation of social networks
among peers or those who belong to similar discourse communities (Seloni
2008; Uzuner 2007, 2008). If teachers encounter difficulties with learning
situations such as classroom size, institutional policy, or student character-
istics, they have the option of incorporating online discussions with a video
chat tool (e.g., Google Meet, Microsoft Teams, Zoom) into extracurricular
activities. By expressing their opinions and thoughts, learners can ensure that
their participation is meaningful.

Utilization studies have raised the question of how learners’ attitudes to-
ward academic literacy development change as a result of computer-based
activities. While some critics argue that online interactions do not replicate
“real” situations, technological tools for educational approaches foster stu-
dents’ autonomy in initiating themselves into target discourses. Students fre-
quently struggle to comprehend the meaning of disciplinary references. In this
case, they can consult with teachers and peers in a casual setting to brainstorm
viable solutions. Additionally, students who participate infrequently in class
will have the opportunity to express their opinions openly. Owing to their
personalities, a few students (Miho, Sayaka, and Kenta) found it difficult to
integrate into the discourse community of the research seminar course (feel-
ing a lack of confidence, knowledge, or language competence). However, in
their journals and final narratives, they describe their deeper thoughts and
distinct voices. To ensure that online commentary is productive, meaningful,
and constructive, each learner in the discourse community should participate
in peer mentoring by providing feedback. As part of the class evaluations,
teachers should require students to respond to their classmates’ online com-
ments. Each student is capable of participating peripherally in the community.
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I discussed some strategies for teaching academic literacy through dis-
course socialization in this section, emphasizing the importance of foster-
ing learners’ agency and constructing their voices. The following section
discusses several implications for future research on ADS that stem from the
study’s research problems and findings.

RESEARCH IMPLICATIONS FOR ADS

Academic literacy has been defined in a variety of ways, according to the
purpose of the research. Previously, academic literacy was defined as the
acquisition of writing proficiency with academic fluency or the capacity
to comprehend academic discourses within a discipline (Swales and Freak
2012). However, this study indicates that academic literacy entails an under-
standing of the disciplinary discourse through socialization and interaction
with members of the specialized community. Academic literacy research
demonstrates the complexities and uniqueness of learners’ ability to intervene
in disciplinary discourses and achieve core membership in the discourse com-
munity from a personal frame of reference. ADS issues shed light on the rela-
tionship between academic literacy development and discourse socialization.
Thus, implications for academic literacy research must pinpoint the nature of
the learners’ engagement in academic literacy development.

As I discussed in chapter 1, research on ADS has primarily been conducted
in English-speaking countries and has concentrated on L2 undergraduate or
graduate students who are placed in environments where English is con-
stantly used. Additional discussions about ADS in diverse learning contexts
are required to address academic literacy socialization issues.

Further research into the ADS of various undergraduate-level learners in
a variety of contexts or specialized discourse communities (e.g., research
seminar courses) is necessary, as these topics have not been comprehensively
examined. For example, as in this study, it would be beneficial to examine the
learning environment of a research seminar course that was offered as part of
the English education curriculum at a Japanese local university. As multilin-
guals in a variety of learning environments are required to navigate complex
forms of discourse by using both their main language and English, the unique
contextual elements of each learner will naturally emerge. While L2 learn-
ers in English domain settings face some difficulties in developing academic
literacy skills as a result of their cultural backgrounds, multilingual learners
must commit to a more complex web of social, cultural, and educational
milieux. Additional research should be conducted to determine the strategies
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that each learner employs to acquire academic literacy and the factors that in-
fluence academic literacy socialization. Additionally, students in the research
seminar course were assigned to examine professional L2 writing articles, but
there are a variety of other academic text genres, including books, academic
journals, and blog posts. Thus, future research should examine how learn-
ers socialize in other academic genres and the impact of different genres on
academic literacy development and socialization (Séror 2014; Yamada 2016).

As the importance of academic literacy socialization in a variety of con-
texts has been recognized, studies utilizing qualitative approaches should be
conducted to better understand this phenomenon. It would be particularly
beneficial to examine an individual student’s academic literacy socialization
to make an adequate interpretation in the learning environment. A holistic
perspective on a deeper personal frame of reference will contribute to a solid
foundation for personal investments in advanced literacy acquisition in a va-
riety of sociocultural contexts (Atkinson 2011; Ortega 2011). Thus, research
on academic literacy in a variety of EFL contexts must dissect the students’
ongoing discourse socialization processes in great detail. Such a micro-level
analysis would yield findings about behavior or participation that are inextri-
cably linked to the complexities of community socialization (Watson-Gegeo
2004).

To help participants gain a better understanding of their own experiences,
the use of self-accounts or case studies is strongly recommended as a ve-
hicle for the process of academic literacy acquisition (Duff 2020a). The case
rendition encourages students to comprehend their inner feelings about their
discourse socialization processes and “to reflect on their academic learning in
informal environments where they can easily voice their concerns, negotiate
meaning and ask questions” (Seloni 2012, 58). Additionally, the development
of academic identities by students can be emphasized concurrently. Most
learners initially struggle to comprehend the meanings of disciplinary dis-
courses. Nonetheless, they gradually become aware of their purposes, roles,
and responsibilities in the target community. According to Ohata and Fukao
(2014), incorporating students’ voices (in the form of accounts or interviews)
increases students’ self-awareness, “suggesting a change in their self-per-
ception from ‘language learners’ to ‘language users’” (88). It is beneficial to
understand how students develop their identities as academics. As this type
of research utilizing learners’ voices emphasizes the importance of personal
relationships within the constructivist theoretical framework, more detailed
depictions of how one interacts with others in the community are required
(Denzin and Lincoln 2017).

Additionally, to bolster the analysis of learners’ literacy socialization, the
perspectives or voices of teachers should be incorporated. As Morita and
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Kobayashi (2010) suggest, “it seems crucial to examine instructors’ views
and concerns about their students’ socialization as well as about their own
challenges and transformations, as they attempt to deal with various learner
needs” (251). Additionally, research conducted in diverse geographic settings
must place a premium on the institution’s status quo. For example, in Japa-
nese English education contexts, students do not always immerse themselves
in the target language environment. They study English to accomplish a spe-
cific objective or to meet curricular requirements. Interactions with others in
English are frequently limited, and approaches to teaching that are mediated
by L1 are common. There are numerous educational constraints (e.g., poli-
cies, curricula, and classroom size); however, it is appropriate to bolster the
unique practical efforts directed at English learning in the context of specific
learning. As a result, further study is required to see how teachers react to in-
stitutional obstacles and conflicts, as well as a detailed investigation of insti-
tutional elements that both permit and hinder instructors’ choices and actions.
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Summary

The chapter begins with an epilogue of my narrative of future research and
teaching directions of academic literacy socialization as a teacher-scholar at
the university level in Japan. The unique specialized course, research seminar
course in my university (called zemi) is a now-or-never chance to explore stu-
dents’ favorite professional field because students have to decide the seminar
course by themselves; their major decisions include which professional area
or topic they want to study and which professor they want to work with to
complete their bachelor thesis. Like the English program in my university,
professors in the English department of many colleges/universities set up a
casual environment for discussions on disciplinary topics using specialized
English references, not just giving one-way or teacher-fronted lectures in
the research seminar course. The professors welcome their students as peers,
novice researchers, or disciples in their zemi class. For students, they have to
immerse themselves into the specialized discourse communities. They surely
need to overcome numerous challenges and hardships to gain the membership
of the communities.

Exploring the issues of ADS, I found that complexities of English academic
discourses that students encounter are not only inevitable but also valuable to
develop their academic literacy skills. I do not interpret learners’ psychologi-
cal affects (e.g., difficulties, anxiety, tensions) that students experience in a
negative light. Most students have never tackled the disciplinary discourses
with English scholarly texts during their first and second years. Their learning
situations seem to have shifted from general English to English for Academic
Purposes when students begin to learn their disciplinary topic. Even if their
learning environments are suddenly changed, students will manage to handle
the assignments of academic reading or writing.
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Every year, I have some students who want to participate in my research
seminar course and who have an interest in L2 writing or applied linguistics.
When they were enrolled in my research seminar course, they struggled with
the academic readings and participated in multiple tasks fully, but learned to
nurture their academic and critical abilities through interactions with schol-
arly books. I felt that they never gave up their work when I glanced at their
books replete with scribbled memos, underlines in different colors, and trans-
lations. They underwent discursive processes of developing their academic
literacy skills and encouraged their autonomy by themselves or by working
together with peers.

This study provided me a great opportunity to devote myself to research
on academic literacy socialization and to improve my instruction in my own
research seminar course. While reflecting on my ADS, I often looked back on
my experiences and processes of L2 academic literacy in the United States.
When I was an MA student, my work served as an entry point into the aca-
demic world. In fact, I discovered the hard way that socialization with like-
minded persons, teachers, peers, and friends facilitated my academic literacy
proficiencies. I still remember that very casual discussions about the up-to-
date research topic with my classmates and my Japanese friends or asking
simple questions about the references helped me to construct my knowledge
of language teaching and to develop my academic literacy skills gradually.
Moreover, when I began my PhD program, I attempted to reconstruct and
reshape my academic identity, and further improve my L2 academic literacy
in the same manner, interacting with various professional resources and col-
laborating on the tasks with my capable peers and mentors. This research
allows me to engage in journeys of academic literacy socialization in order
to provide an insight into teaching and research. Through my experiences
of developing L2 academic literacy during my graduate student years in the
United States, I have tried to apply my experiences and practices of academic
literacy socialization into my teaching of the research seminar course: How
should I create an opportunity to enter into the academic discourse commu-
nity? How should I view my positionality in my research seminar course,
a teacher, an old-timer, a facilitator, or a broker of academic literacy? How
should I encourage my students to initiate socialization with others inside as
well as outside the classroom? It is my belief that my students’ difficulties in
developing their academic literacy skills have contributed to further improve-
ment of the course quality of my research seminar course and to the construc-
tion of my identities as a Japanese university-level teacher-researcher-scholar.

My journeys of academic literacy and English language teaching will be
perpetual. I still have to progress my academic literacy skills and pursue new
knowledge in my discipline, while being socialized into discourse communi-
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ties; I will participate in the domestic and international professional confer-
ences, talk with scholars, researchers, teachers, and work colleagues, and
examine a wide variety of scholastic journals. This academic socialization
will be important to mature myself as a researcher and scholar, who special-
izes in this research topic and L2 teacher education, especially in English
educational contexts in Japan. Then, the processes of socialization into the
discourse communities will be conducive to improvement of instruction in
my research seminar course. In Japanese university settings, there are a lot
of students who have diverse backgrounds of education and language. All
students in Japanese learning settings do not always receive the same English
instruction, nor can be positioned as “EFL learners.” Thus, to create a sound
as well as student-friendly learning environment, I have to be involved in
socializing with students, engage in having discussions, and co-construct my
deeper disciplinary knowledge as a university-level teacher and a teacher as
a learner.

This book presented clear pictures of academic literacy socialization by
seven Japanese multilinguals, exposing the “behind the scenes” of the stu-
dent’s feelings and beliefs. The findings obtained from my research were one
case of academic literacy socialization in a different setting, which has yet
to be fully undertaken. Yet, I would like to mention that this inquiry serves
as a basis for study of academic literacy socialization in a particular learning
context.

In addition, my investigation of ADS gave me a chance to reconstruct my
positionality of a teacher-researcher-scholar as well. As a teacher in the re-
search seminar course, I tried to introduce the area of L2 writing and encour-
age my students to construct their professional knowledge by examining the
English references. Of course, I talked with my seminar students, discussed
a lot on the issues of L2 writing with them, and shared my experiences
and knowledge with them, building rapport among them. Reflecting on my
previous positionality, I emphasized the development of teachability and ap-
proaches for academic discourses as a teacher side.

When I began analyzing the data sources of this study, I asked myself
various questions about the students’ academic literacy socialization: What
are the benefits of the peer interactions for them? What feelings did they
have during the initiation into the discourse community? Did it lead them to
a sense of membership in the community and construction of expert identity?
Through engaging in my study of ADS, I found the importance of intercon-
nection of research and teaching about academic literacy. As I mentioned, I
can very much understand the necessity of my improvement of teaching in
research seminar course classes to help students understand English academic
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discourses through socialization. Then, studies of academic literacy in Japa-
nese educational context need to be published internationally and expanded
further in order to discuss the significance of exploring academic literacy
socialization in various learning settings. I have to share my visions on and
look into the feasibility of the issues of academic literacy socialization with a
critical eye from a teacher-scholar’s observation point.

CONCLUSION OF ADS AND
CONSTRUCTION OF ACADEMIC IDENTITY

This monograph explored academic literacy socialization and the construc-
tion of academic identities by seven multilingual students who joined my
research seminar course in a Japanese university. The primary goal of this
research was to show the case profile of the development of academic literacy
through discourse socialization and formation of academic identities of each
research seminar student.

Research on academic literacy and discourse socialization has been valu-
able with a qualitative method in the area of applied linguistics. Since learn-
ers go through various complex processes to engage in participation in the
discourse community in a specific learning context, clear explanations of
challenges and practices that learners confront are invaluable to understand
the way they move toward gaining a membership in the community (Casa-
nave and Li 2008; Duff 2012; Watson-Gegeo 2004). Furthermore, a language
socialization paradigm attaches importance to the sociocultural perspectives,
especially, community of practice. All newcomers are situated as legitimate
peripheral participants at the beginning and try to shift themselves toward
becoming an expert and constructing identities as a core member of the com-
munity (Wenger 1998).

The seven research participants in the research seminar course adopted var-
ious strategies to negotiate the meanings of the English academic discourses
via disciplinary texts at the beginning of the semester. After going through ex-
periences and practices of academic literacy inside and out of the classroom,
the multilingual students tried to socialize into the discourse community and
engaged in mutual interactions in order to gain a better understanding of the
disciplinary discourses. Such social interactions with others contributed to
active participation in the specialized community for some students (e.g.,
Akiko, Jonghyun, Taisei, and Chiaki). Although discourse socialization facili-
tates a deep understanding of the academic discourses, inequality or power
balance kept peripheral learning within the classroom. In this study, Miho,
Sayaka, and Kenta felt a power imbalance, but realized that sharing informa-
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tion with more capable peers emphasized the importance of cultivating their
professional knowledge.

When students served several roles to help other seminar students, aca-
demic identities were co-constructed; moving toward becoming a core mem-
ber and constructing expert identities. Exploring the professional area and
socializing with others, Akiko, Jonghyun, and Taisei, especially, came to be
aware of positive access to the community of the research seminar and shifted
from peripheral learners to being more experienced. Miho, Sayaka, and Kenta
perceived the differences between their previous English study and disciplin-
ary learning in the seminar class. However, they continually remained of
being English learners and peripheral learners.

In this book, I discussed implications for teaching of and research on
academic literacy socialization in Japanese higher education. To nurture
students’ expertise, teachers need to help students enrich their participation
in the community and more mutual interactions both inside and outside the
classroom. To do so, teachers should provide various opportunities in order
to encourage students to reflect interplay among others, serving their roles as
an intermediary.

Further studies of academic literacy socialization need to focus more on the
relationship between understanding of academic discourses and socialization
into the target community from personal frame of reference. As multilingual
learners in this study, learners with different backgrounds have to navigate
complex discourse patterns using their first language, English, and other
languages. Since the learners’ contextual elements are valuable and unique,
research needs to delve into the way the learners try to solve the problems
of academic literacy and improve their professional knowledge, while being
involved in the complex sociocultural milieu.

Even though this study showed a case rendition of academic literacy so-
cialization and academic identity construction of seven multilingual learners
in a Japanese university, the findings obtained from each case description
shed light on the investigations of academic literacy socialization, which
highlights a specific learning context in various countries.
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